MEHTOPCKH PAJ Y IPUITPEMHU BYAYRUX HACTABHUKA
JIMKOBHE KYJITYPE - MOJEJI KOOIIEPATUBHOI' PAJTIA
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VY o0pa3oBamy HacTaBHHMKAa JIMKOBHE KyNAType MOCIEIHBUX TOAMHA TOCEOHO Cy H3pakeHa
HacTojama Ja ce mpoHalhe 0OIUK CTPYKOBHO-TIPAKTUYHE 00yKe Koja Om 00e30eauia mTo mupu
CIEKTap KOMIIETCHITHja. 3aCTYIIJbEHO j€ MHUIILJBECH-E /1A j& OJ1 U3y3eTHE BAXXHOCTH CBEOOYXBaTaH U
KOOPJAMHHPAH MEHTOPCKH pajJl y TOKYy IIKOJICKe mpakce Oymyhux HactaBHuka, (Burhberger,
2014). MenTopcku pan y mnpodecHoHanHOM oOpa3oBamy CTyAeHaTa Tpebano Ou na Oyxe
3aCHOBAH Ha Be3u n3Mely 00pa3oBHUX yCTaHOBA 3a CTYAEHTE M IIKosa BexOaoHuua. Tume ce
CTBapa OCHOBA 32 CHCTEMAaTUYHE U KOHTHHYHpaHEe aKTHBHOCTH m3Mel)y mpodecopa MEeToIMIKe U
IIKOJICKE TIpaKce, CTyJeHara-Oynyhnx HacTaBHMKAa M MEHTOpa-HACTAaBHHMKA, KOje hemo y pamy
aHanM3upaTd. BaHO je HaNMOMEHYTH Ja MojaM MEHTOpa CXBaTaMo y LIMpeM cMHUcly u meby
BUX, KaJ1 je Y TUTamky IIKOJIOBAakhe HACTABHUKA JIMKOBHE KYITYype, yopajamo:

* BHCOKOIITKOJICKE HACTABHUKE KOjU OPTaHU3Y]y MPaAKCy CTYyICHATA;

* HaCTaBHHKE y IIIKOJIaMa KOj! pajie ca CTYICHTHMA;

* CBE BUCOKOIIIKOJICKE HACTABHUKE YMETHHYKHX TPEMETA.

OHO mITO CBE OBE KaTEeropHje YMHU MEHTOPHMA jeCTE€ CBECT O TOME Jia UMajy yJOory y JaBamby
MOAPIIKE pa3Bojy MpodheCuOHATHOT UICHTUTeTa Oy IyhnX HacTaBHUKA M FIbUXOBOM MHTETPHUCAEHY
y npodecronanny 3ajenauiy. OHU Cy JI€0 Tporieca pa3MeHe W MOACTHIaja 32 MPEHUCITUTUBAE
CBHX acrekara paja JIMKOBHOTI' IeJjarora — HauuHa JIeJ0Bamba, UMIUIMIUTHUX TEOpHja, OAHOCA
IpeMa jaBHOM M CKPUBEHOM IPOrpaMy HIKOJIE, PEJICBAHTHUM HAYYHUM T€OpHjamMa, UCKYCTBY.
Crora je pa3BHjeHO NpUIIPEMame CTyAeHaTa 3a Oyayhu MO3WB HAacCTaBHUKA KAO0 CHCTEMAaTCKU
IUTAHUPaH Tporiec. BakHO je OMII0 MEHTOPCKH paj y TOKY IIKOJICKE MPAaKCe IMOCTaBUTH Kao
MHTETPUCAHy KOMIIOHEHTY NpodecuoHaTHOr oOpa3zoBamba Oynyhux HacTaBHHMKA, a HE Kao
oMeTajyhy mocery IIKOJH, KOja y3HEMUPaBa M OJly3MMa BpeMe M HACTAaBHUIIMMA M CTYACHTUMA.

N3 oBora mpousnazm 3axTeB 3a jacHUM Je(HHHCAmEM MEHTOPCTBA Kao OOJHMKa paga ca

1 .
BaHpeHu npodecop Ha npeamernma [enaroruja u lllkosncka npakca
* BanpeHK npodecop Ha mpeaMeTHMa MeTo/IiKa THKOBHOT BaCIHTamba M 00pa3oBama i MeTouuka mpakca



CTyleHTUMa, oiapehuBameM (QyHKIHMja M acrleKkara MEHTOPCTBA Ha KOjuMa C€ 3acHUBAjy
cTparervje 3a yHampehuBame BaCIUTHO-OOPA30BHOT IPOIIECA, YCIIOCTAB/bAKEM KBATUTETHUX
OJTHOCA M capaihe Ha penalnyjama Mel)y yaecHUIIMMa OBOT ITpoIieca.

[{usb aKIMOHOT MCTpaXHBamka KOje CIPOBOJAMMO YETHPHU IIKOJCKE TOJMHE M 4YHje €JIEMEHTE
MpeJCTaBbaMo y pady jecte mpaheme, aHau3a M ycaBpIaBamke aKTUBHOCTH CBHX YYECHUKA Y
MpoIIeCcy OJiBHjama MpodecruoHamHe mpakce cryaeHara y mkonama. [Toce6Ho ce maxma odpaha
Ha TpOydYaBamkEe WHTEIPUCAHE M KOHTHUHYHpPAHE 3ajelHHYKEe AaKTUBHOCTM HACTaBHUKA H
npodecopa, Ka0 ¥ Ha YTHIA] OCMHUILJBEHOT U CUCTEMAaTUYHOT MEHTOPCTBA Ha MPOQEeCHOHATHH
pa3BoOj HACTaBHUKA.

Teopujcka ocHOBa Ha K0jOj je 00yka CTy[eHaTa 3aCHOBaHA IMOJpPa3yMeBa yUCHE Kao MUKINIHH
nporec KOMOMHOBama y4uerma, IoCMaTpama, mpuiarohaBama, aKTUBHUX TOKYILAja U TEOPH]CKOT
yoO/M4aBama, OJHOCHO KOMOHMHOBAaWmE W ycarjallaBamke TEOPUJCKUX 3HAmba U HCKYCTBEHOT
yuema. (Cenci€ 1 Cencic, 1994). Y oBoM MoJeny MEHTOP U CTYIEHT CY KO-UCTPaKUBaUH.

VY mporiec opraHu3aiyje U peannsanrje METOAMIKE U MIKOJICKe mpakce Ha DakynTeTy TMKOBHUX
YMETHOCTH YKJbYYEHH Cy y CBUM (hpazama CTYACHTH, HACTAaBHUIM y IIKOJaMa U Tpodecopu
Me/IaroIKO-MEeTOANYKUX mpeaMera Ha @Dakynrery. HacTaBHMK-MEHTOp NpPEUCHHTYjEe CBOjJY
MpakCcy W TEOpHjCKa 3Hama, CBOjy HUMIUIMIMTHY TMENarorujy M cTaB mpema mpodecuju,
npodecopd MPOMHIILIBA]Y O COTNCTBEHMM 3HAmMMa M CTaBOBMMa, ydiehw oa HacTaBHHKA M
CTy/ieHaTa W yHo3Hajyhu ce ca akTyelIHHMM IIKOJICKMM JKMBOTOM M CaBPEMEHUM IOTpedaMa H
M3a30BMMa BaCIMTHOOOPA30BHOT pajia, AOK CTYACHTH MMajy MPWIKKY Ja 3HaWka KOja Cy CTEKIH
ynoTpe0e y peajlHOj HaCTaBHO] CUTyanuju, yuehu na he Hexkan Outn €0 MIKOJICKE 3ajeTHUIIE, a
HE CaMO HACTaBHUIM JIMKOBHE KyiType. CBaku CerMeHT TIpakce IIOBe3yje HacTaBHUKE,
npodecope U cryneHTe, 3axTeBajyhu o BUX oAroBapajyhe KommeTeHIHje, anu U Hyaehu um
NPUIMKY Ja yd4e, ycaBpllaBajy ce M jJomnpuHecy MelycoOHom HampenoBamy. daze, 01HOCHO
KOpaly y TPUIPEMH W peau3alliju Telaromko-MeToAndKe mpakce cryneHara dakynrera
JMKOBHUX YMETHOCTH YKJBYUY]y:

e [lpunpemy cryaeHaTta y oOJlacTH TEOPHJCKHX 3Hama M3 mpenMera llcuxomoruja,
[lemarormja m Meroanka IJMKOBHOT BaclHTama O OOpa3oBamba, KAa0 M CTHIAKE
YMETHUUYKHUX KOMIIETCHIIM]ja ¥ Pa3B0j YMETHUUKOT CEH3MOMITNTETA,;

e 1I300p HacraBHWKa/yuuTesba/BacmuTaya KOju he ydecTBOBaTHM y NPAKTUYHO] OOyIH

CTy/IeHaTa U HACTaBHUKA KOOPJIMHATOPA y YCTAaHOBU IIpeMa oApel)eHuM KpUTepujyMuma;



e KoopauHaiuoHe cactaHke mpodecopa KoOju BOJE IEAAarouIKO-METOJHUYKY IpaKcy,
HacTaBHMKAa M KOOpJWHATOpa TMpaKce Ha KojuMa ce IUIaHUupajy HW aHaIu3upajy
aKTUBHOCTH CTyJCHAaTa M HACTaBHWKAa M TMpPOHAJIA3¢ HAYMHH 33 TPEBa3UIIKEHC
HE/I0CTaTaka YOuUeHUX TOKOM jeTHOT LIUKITyCa;

e OmnpenesprBame CTyIeHATa 3a oJipeheny mKkoiy y kojoj he xocnuroBaru;

e KoncynratuBHHM pan mpodecopa U CTyACHATa BE3aH 3a 3aJIaTKe KOje CTYICHT 00aBba y
TOKY TIpaKce — MOCMaTpame TOKA Yaca M IPYruX 00JIMKa HACTaBHOT M BAHHACTABHOT pajia
y IIKOJIM, HCTPAXKUBAUKH 33JaTaK, IJIAHUPAHE Yaca U eBallyallja akTUBHOCTH, aKIIMOHH
iaH 3a Oynyhe akTuBHOCTH;

e Opnazak CTyAeHaTa y IIKOJNY, JIOTOBOP M IUIAHUPAKE Ca HACTaBHUKOM-MEHTOPOM U
peann3oBame 3a1aTaKa;

e HacraBHUK-MEHTOp €Bajyupa paj CTYICHTA U Jiaje MOBpaTHY MH(OpMAIUjy CTYIEHTY,
Kao u npodecopuma Ha (pakynTery;

e CryneHT eBalyHpa CONCTBEHE aKTUBHOCTH, KOj€, Y3 pe3yJiTaTe UCTPAKUBAYKOT 334aTKA U
paZioBe yUYeHHKA HAcTaje Ha yacy KOjU je IPUIPEMUO U BOJIMO, U Y3 IIaH Oyayhe akimje
MPE3CHTYj€ OCTaJUM CTYIAEHTHMAa Yy IUICHYMY TJ€ C€ BOJAC ITUCKYCH]E, pa3MEmYjy
MCKYCTBa M U3BOJIE o/ipeheHn 3aKibydliu;

e @opMaTUBHO ¥ CYMaTHBHO OICHHBAKE YKYITHUX aKTUBHOCTH CTY/ACHTA, Koje
MoJipa3yMeBa BpelHOBambE MOCTUTHYha TOKOM Ipolieca HacTaBe, a y CKIIaAy ca 3aJ1aTUM
UJbEBUMA U UCXOIUMa INpeaMeTa, Kao M JepUHHCAHE KPUTEPUjyMe 3a eBalyalujy U
BpEIIHOBaWkE NOCTUTHYha CTy/IeHTa W Mpernopyke 3a HBUXOBO yHampehuBame; carjenaBa
ce moMohy CTPYKTypUpaHUX MPOTOKOJIA 33 IMOCMAaTPamke dYaca CTyIEHTa TOKOM TIpakce,
eBaJIyallHOHUM JIMCTaMa ca jaCHO Ae(hUHUCAHUM KPUTEPH]YMHMAa, Kao U Kpo3 MopTdhosno
CTY/ICHTA.

e 3ajeqHMYKH pajJ CTyAeHaTa, HAaCTaBHUMKAa W Tpodecopa Ha MPHUIPEMH TUAAKTUYIKO-
METOAMYKE HM3JIOKOE ca Perpe3eHTaTUBHUM TpUMEpUMa MpPOAyKaTa, HACTAIUX TOKOM

MPaKkce U BUXOBO MPEJICTABIhAE IUPOj U CTPYIHO] JABHOCTH.

Pesynratu 10 KOjUX cMO JONUIM A0 caaa, mparehu u memajyhu mporec, ykasyjy Ha TO Ja
YKJbyYHBamkhe HACTaBHMKA-MEHTOpa Yy IJIaHMpame OOyKe CTy/AeHaTa, HUXOBAa NapTHEpPCKa

capajia ca BUCOKOUIKOJICKOM MHCTUTYIIMJOM U BbUXOBO yuelhe y eBalyalliju YUTaBOr Mpolieca



nonpuHocH, u3Mely octaior, mnpodecuoHaTHOM pa3Bojy HacTaBHMkKa. C o03upom ga
HAaCTaBHUIIU-MEHTOPYU HMMajy aKTHBHY YJIOTy y TOTOBO CBUM azama IMpoleca, jaBjba Ce
MPUPOJTHO HUXOBA MOTpeda Ja ce T0JAaTHO €AyKYjy O KJbYYHUM MUTAmUMa y 00JIacTH JTHKOBHE
nejarorvje, AUIAKTUYKO-METOJAMYKUX BEHITMHA, Ka0 M OPTraHU3allOHUX W KOMYHHKAIIH]CKUX
crocoOHoCcTH. HacTtaBHHMITMMA je TOCTyMHA aJieKBaTHA CTPy4YHa JIUTEepaTypa Ha (aKkyaTeTy, Kojy,
y3 KOHCYJITATHBHH paji ca mpodecopuma GaxKynaTera, alld ¥ KCKYCTBAa MEHTOPCKOT pajia, KOPHCTE
y LUWJbY YyCaBpIlaBama IMpaKce CTyJAeHaTa ajld W CBOT MEAAromiKor IOClia ca y4YeHUIUMA.
AHanu3e yNnUTHUKAa W HMHTEPBjya yKa3yjy M Ha TEHICHLHU]y Ja Cce HAaCTaBHUIIM-MEHTOPH,
CTEKaBIIIM CaMOIIOYy3/Iakbe KaJl Cy y NMUTamy HHXOBE INMEAArollKe W OPraHW3alMOHE BEINTHHE,
oH/Ia y Behoj MepH HEro paHHje YKJbY4yjy y OCTajie MIKOJCKE aKTUBHOCTH, KOj€ CY MHOTO IIHPE

0J1 OHUX BE3aHUX UCKJbYUYMBO 33 HACTABY JIMKOBHE KYJITYpe.
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MENTORING IN ART TEACHERS EDUCATION - COOPERATIVE WORK MODEL

Aleksandra Joksimovi¢, Sanja Filipovic¢

Faculty of Fine Arts, Beograd

In art teachers education in recent years are particularly pronounced efforts to find a form of
vocational practical training which would provide a broad range of competences. Prevails the
opinion that it is very important comprehensive and coordinated mentoring during the school
practice of future teachers ( Burhberger, 2014 ). Mentorship in the professional education of
students should be based on the link between educational institutions for students and schools.
This creates the basis for systematic and sustained action between professors of methodical
practice, students - future teachers and mentors-teachers, that will be analyzed in paper. It is
important to note that we considering the concept of a mentor in the broader sense, and among
them, when we speak about training future art teachers , we include:

o university teachers who organize the practice of students;

° teachers in schools working with students;

o all professors at faculty of fine arts.

What all of these categories makes mentors is the awareness that they have a role in supporting
the development of the professional identity of future teachers and their integration into the
professional community. They are part of the process of exchange and incentives for reviewing
all aspects of the work of art teacher - mode of action, implicit theories, the treatment of public
and hidden school program, relevant scientific theories and experience.

Therefore, it is developed prepareing students for their future careers as teachers systematically
planned process. It was important to set mentoring during the school practice as an integrated
component of professional education of future teachers, and not as distracting visit to the school,
which disturbs and takes time to both teachers and students. It follows a request for a clear
definition of mentoring as a form of work with students, determining functions and mentoring
aspects underlying the strategy for improving the educational process, establishment of good

relations and cooperation in the relations among the participants of this process.



The goal of the action research conducted by four school years and whose elements present in
this paper is monitoring, analysis and fostering activities of all participants in the unfolding
process of the professional practice of students in schools. Special attention is paid to the study
of integrated and continuous common activities of teachers and professors, as well as the

influence of conceived and systematic mentoring to teachers' professional development.

The theoretical basis on which the training of students is based includes learning as a cyclical
process of combining learning, observing, adapting, than, active attempts and theoretical shaping
or combining and harmonizing the theoretical knowledge and experiential learning. (Cenci¢ and
Cencic, 1994). In this model, mentor and student are co-researchers.

In the process of organization and realization of methodical and teaching practice at the Faculty
of Fine Arts in all stages are involved students, school teachers and professors of the pedagogical
and methodological courses at the Faculty. Mentor-teachers revises its practices and theoretical
knowledge, their implicit pedagogy and attitude towards their profession, faculty professors
reflect upon their own knowledge and attitudes, learning from teachers and students and
familiarizing themselves with the current academic life and contemporary needs and challenges
of the process of education, while students have the opportunity to use the knowledge that they
have gained in a real teaching situation, becoming aware that they will be part of the school
community, not just visual arts teachers. Each segment of practice connects teachers, professors
and students, requiring from them appropriate competencies, but also offering them the
opportunity to learn, improve and contribute to mutual progress. The phases or steps in the
preparation and implementation of the pedagogical and methodological practice of students of
the Faculty of Fine Arts includes:

o The preparation of students in the field of theoretical knowledge within courses of
Psychology, Pedagogy and Methodology of art education, and the acquisition of artistic
competence and development of artistic sensibility;

o Selection of teachers / educators who will participate in the practical training of
students and teacher-coordinator of the institution according to certain criteria;

o Coordination meetings of professors who lead the pedagogical and methodological
practices, teacher and coordinator of practice with purpose to plan and analyze the

activities of students and teachers and find ways to overcome flaws during one cycle;



Allocation of students in a particular school;

o Consultative work of professors and students about tasks student performing during
practice - observing classes and other forms of teaching and non-teaching school work,
research task, lesson planning and evaluation of activities, an action plan for future
activities;

o Students are going to school, making arrangement and planning with the teacher-
mentor and realize tasks;

o The teacher-mentor will evaluate the student's performance and provides feedback
information to the student, and faculty professors;

° The student evaluates its own activities, which, along with the results of the research
assignment and students works created in class prepared and led, and with a future action
plan presented to the other students in the plenary discussion, exchange experiences and
carry out certain conclusions;

o Formative and summative evaluation of the total student activity, which involves
evaluating the achievements during the learning process, in line with the set purposes and
outcomes, and defined criteria for the evaluation and validation of student achievements
and recommendations for improvement; is viewed using structured check-lists for
observing student during practice, evaluation lists with clearly defined criteria, as well as
through a portfolio of the student;

o Working together students, teachers and professors to prepare the didactic-methodical

exhibition with representative examples of products, created during the practices and

presenting them to the general and professional public.

The results that we have come so far, monitoring and changing the process, indicate that the
involvement of teachers-mentors in planning the training of students, their partnership and
cooperation with higher education institutions and their participation in the evaluation of the
whole process contributes to, among other things, professional development of teachers. Since
teachers-mentors play an active role in almost all phases of the process, occurs naturally their
need to further educate about the key issues in the field of art pedagogy, teaching methodology
skills and coordination and communication skills. Teachers have access to adequate professional

literature at art faculty, which, in addition to consulting work with university professors, as well



as experience mentoring, used in order to improve students' practice as well as their pedagogical
work with students. Analysis of questionnaires and interviews indicate the tendency of teachers-
mentors, gaining self-confidence when it comes to their pedagogical and organizational skills, to
involve a greater extent than previously in other school activities, which are much broader than

those related exclusively in arts teaching .
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