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ABSTRACT

The Economics and Business elective was introduced into the third grade of grammar school
in the school year of 2020/21. It was designed to improve grammar school students” economic
literacy and support the development of their interest in this field. During the third year of
this program’s implementation, an evaluative mixed-method study was conducted based on the
perspectives of the key school actors. This paper analyzes grammar school students’ opinions
and experiences regarding the content and implementation of learning activities encompassed
by the Economics and Business elective. The research involved 371 third- and fourth-grade
students from 21 grammar schools in which the program was implemented. A questionnaire
was constructed based on the instructions for program implementation. The results showed
that students most frequently opted for this program due to their interest in the themes covered.
Money and Entrepreneurship were highlighted as the themes featuring the most interesting,
practical, and useful content. The teaching practices applied supported inquiry- and project-
based learning and formative assessment, in accordance with the formal guidelines. For the
majority of students, the elective was of great assistance in mastering research skills. Students
perceived the knowledge acquired as relevant to their future life, education, and career. The
program met the expectations of most students. The conclusion discusses the implications of
the findings and suggests directions for future research.
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INTRODUCTION

Secondary school students are characterized by independence, autonomy, and
differentiated interests. Hence, at this level of education, students should be offered
programs featuring diverse and specialized content that can help them narrow down
their professional interests, gain deeper knowledge, and prepare for further education
or employment (Dou & Shek, 2022; OECD, 1999, 2023). Likewise, it is recommended
to provide programs that are relevant to students and satisfy their specific interests
and aspirations. The education system’s failure to recognize adolescent students’
needs and interests can lead to a significant risk of these students distancing
themselves from learning and school, not reaching their full potential, and ceasing
their education (OECD, 2023).

Education systems across Europe and the world apply the principle of electivity
by offering multiple elective programs or numerous subjects and specializations
within their program (OECD, 2023). The introduction of electives into the grammar
school curriculum in Serbia constitutes one of the key reform changes introduced in
the school year of 2018/19, together with a shift in the curricular paradigm and the
application of an interdisciplinary approach (SROVRS, 2021). This change allowed
grammar school students to partially shape their own education by selecting
programs aligned with their interests, affinities, and desires. In line with the basic
principles of self-determination theory (Assor, 2012; Ryan & Deci, 2000), students
should have the opportunity to choose programs that align with their intrinsic
motives, goals, and values. This gives students a sense that their school respects their

autonomy, which can contribute to their learning motivation.

The Concept of Electivity at Grammar Schools

In the first and second grades of grammar school, the concept of electivity means
that out of the six electives' offered by the education system, grammar schools select
four, in accordance with their resources, and each student chooses two out of the
four available electives. In each program selected in the first grade, students have one
class a week and they can choose whether they wish to attend the same programs
in the second grade or opt for any other combination of programs the school offers

at this level. The possibility of changing one or both electives after the first grade

1 These programs include: Language, Media, and Culture; Individual, Group, and Society; Health and Sports; Education for
Sustainable Development; Applied Sciences; and Art and Design.
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allows students to examine, explore, and refine their interest in specific topics. In the
third grade, there are nine electives available’ and grammar schools are required to
select five. At this level, students likewise choose two electives, but attend two classes
a week in each program. Unlike in the first two grades, students cannot switch
electives but are required to attend the same programs in both the third and fourth
grades (Rulebook on the Grammar School Curriculum, 2020). This allows students
to gain deeper knowledge on topics within certain fields/scientific disciplines, which
can contribute to the development of career choices significant for their further,
tertiary education.

Students receive grades in each of the electives and these grades are factored
into the calculation of their GPA. Thus, electives are equal to the core subjects in
this respect. Furthermore, the implementation of these programs encompasses two
phases, one inquiry-based and one project-based, which are described in detail
in the General Guidelines for Implementing Elective Programs (Rulebook on the

Grammar School Curriculum, 2020).

The Econoemics and Business Elective

The Economics and Business elective has been implemented in the third year of
grammar school since the school year of 2020/21 due to the fact that electives were
introduced successively, starting with the first grade. This interdisciplinary program
is meant to contribute to the development of general intersubject competences,
including lifelong learning competences, digital competence, problem-solving,
cooperation, enterprising qualities, and entrepreneurial tendencies. The aim of this
elective is to help students “master the basic notions, concepts, and principles in
economics, thus enabling them to understand the essential mechanisms of the laws
of economics and the relationships between the individual, the economic system,
and the state, along with their roles and interdependence, so they could acquire the
knowledge, skills, and attitudes necessary to responsibly and successfully participate
in the economy” (Rulebook on the Grammar School Curriculum, 2020: 735). The
program is oriented towards the learning process and outcomes. Upon course
completion, students are expected to be able to discuss select economics topics

employing specialized knowledge; explain the workings of the laws of economics;

2 'These programs include: Education for Sustainable Development; Art and Design; Applied Sciences 1; Applied Sciences 2;
Introduction to Geopolitics; Economics and Business; Religions and Civilizations; Scientific Research Methodology; Modern
Technologies.
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draw conclusions about the role of money in economics and everyday life; explain
the significance of the market; identify economic phenomena that negatively affect
the state of and trends in the economy and population; evaluate the significance
and influence of the economy on everyday life; explore the nature and importance
of entrepreneurial behavior and skills; explore, analyze, and critically evaluate the
results of research in the field of economics; and exhibit a positive attitude towards
responsible participation in the economy (Ibid, p. 735). Having in mind that the
current grammar school curriculum does not include any other electives or core
subjects that exclusively deal with economics, this program should contribute to the
development of students’ economic literacy.

In each grade, there are three themes covered within the Economics and
Business elective. In the third grade, students learn about Money, The Market, and
Entrepreneurship, while the themes explored in the fourth grade include The State’s
Economic Role, Measuring Economic Success, and Applied Economics (Rulebook
on the Grammar School Curriculum, 2020). The nature of the themes allows
for their observation from multiple perspectives and in different temporal and
spatial frameworks. The number of classes per theme and the order of lessons are
not predefined. The recommended (key) concepts® only serve as guidelines, with
the teacher having the freedom to supplement the content using various forms of
stimulation in the learning environment to initiate a discussion on the given topic.
The teacher is expected to guide and direct students’ inquiry- and project-based
learning processes and ensure the achievement of the expected outcomes. Students
are free to choose activities and use diverse sources of information while employing
a critical approach to source selection. The learning process relies on students’
personal interests as well as their knowledge and experiences stemming from other
subjects, having in mind the significant cross-curricular links between this program
and other electives, as well as the core subjects. The importance of cross-curricular
connections is magnified by the fact that there are no textbooks or other didactic
materials specifically designed for elective programs.

This elective requires the kind of teacher preparation that can ensure the

provision of adequate support to students in different phases of inquiry- and project-

3 For instance, within The Market as a theme covered in the third grade, the key concepts are: markets and competition; the
goods market; market competition; monopolies; oligopolies; monopolistic competition; capital and land markets; the labor
market; financial markets; and stock exchanges. In the fourth grade, within the theme of Measuring Economic Success, the
key concepts are: gross domestic product (GDP); unemployment; syndicate; labor productivity; the gray economy; international
trade; international trade and the living standard of nations; international trade and transnational companies; foreign
exchange rate; foreign exchange market; tariffs; and economic crises.
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based learning, and thus allow the teacher to contribute to the achievement of the
expectedlearning outcomes and the development of students’ competences. Likewise,
it is crucial for the teacher to be thoroughly familiar with the key characteristics and
diverse techniques of formative assessment, considering that student achievement
in electives cannot be evaluated via individual oral or written exams. In fact, a
distinctive feature of grammar school electives that differentiates them from the
core subjects is the fact that teachers predominantly monitor and assess students’
achievement through group activities.

The Economics and Business elective is unique in that it can be exclusively
taught by economics teachers, that is, persons who satisfy the requirements for
teaching specialist subjects at vocational schools in the Economics, Law, and
Administration area of work (the field of Economics) (Rulebook on the Degree and
Type of Education for Teachers, Professional Associates, and Teaching Assistants
at Grammar Schools, 2022). Considering that grammar schools provide a general
education and their staff does not normally include economics teachers, grammar
schools that choose to offer the Economics and Business elective need to hire new
teachers with the aforementioned qualifications, which can affect their decision on
whether to include this program in their elective course package.

To the best of our knowledge, no empirical research has evaluated electives
introduced into grammar schools within the latest education reform. Hence, we
conducted an evaluative mixed-method study of the Economics and Business elective
based on the perspectives of grammar school students, teachers, and principals
(Malini¢ et al., 2024b). This paper is dedicated to the examination of grammar school
students’ opinions and experiences regarding the content and implementation of
learning activities encompassed by this elective. Specifically, the research aims were
oriented towards analyzing: 1) reasons for program selection; 2) student opinions
about program content and themes; 3) student experiences with teaching practices
and assessment during program implementation; as well as 4) students’ opinions
about the program’s key characteristics. Studies of this kind are valuable as student
perceptions of a school program constitute a crucial indicator of a reform initiative’s
success (Dou & Shek, 2022).
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Sample. The research involved 371 students from 21 grammar schools* in the
Republic of Serbia, 244 (65.8%) of whom were female and 122 (32.9%) of whom
were male. Five students (1.3%) did not wish to disclose their gender. At the time of
the research, 173 students (46.6%) were third-graders and 198 (53.4%) were fourth-
graders attending this elective.

FIGURE 1. The distribution of schools in Serbia in which the Economics and Business
Elective was implemented in the school year of 2022/23
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Instrument. A student questionnaire was constructed for the purpose of this research.
In addition to the basic demographic questions about gender, age, and grade of
grammar school, it included questions grouped into broad thematic categories.
The first category featured both open-ended and closed-ended questions related
to program selection reasons and ways of learning about the program. Within this

4 According to the available data, in the school year of 2022/23, the Economics and Business elective was implemented in
31 schools in Serbia. Out of the total number of schools, two refused to participate, whereas four were excluded from the
research due to their inability to complete the process of collecting student responses for objective reasons. This led to the
attrition of the representative sample, as these schools had a large number of students attending this program. The four
schools located in the Autonomous Province of Kosovo and Metohija were not included in the research due to severe
communication difficulties.
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category, students were also asked about the other elective they attended and their
reasons for selecting it. This question was asked to establish whether students chose
programs compatible with Economics and Business in terms of content. The second
category pertained to the evaluation of the themes encompassed by the elective. For
each of the themes, there was a list of statements related to whether the content
was understandable, clear, interesting, useful, and applicable, as well as whether it
lent itself to integration with other subjects. Students used a five-point Likert-type
scale to indicate the degree to which they agreed or disagreed with each statement
(1=completely disagree to 5=completely agree).

Due to the nature of the study, students were also expected to evaluate teaching
activities and the mode of assessment within this elective. Hence, the third category
of questions included items about different teacher activities and behaviors related to
the preparation and implementation of the program (21 items - e.g., Encourages us to
discuss the products of our research), along with items regarding the monitoring and
assessment of student work (10 items - e.g., We are familiar with the criteria based on
which the teacher monitors and assesses our work). Students used a five-point Likert-
type scale to express the degree to which they agreed or disagreed with each item
(1=completely disagree to 5=completely agree). Scale reliability was excellent and
amounted to a=.93.

Students also responded to questions about their professional interests and
entrepreneurial intention; that is, they were asked about the university degree they
would like to pursue and the occupation they aspire towards, as well as whether they
see themselves starting their own business in the future. Likewise, they were asked
to list the greatest benefits of attending the Economics and Business elective and the
degree to which this program helped them develop their research skills. Finally, the
questionnaire included questions about the elective’s characteristics (upsides and
challenges in its implementation), along with a question about suggestions for its
improvement.

Research Process. The research was conducted at the 21 participating grammar
schools during May 2023. Students filled out the questionnaire online through Google
Forms. Teachers of the Economics and Business elective forwarded the questionnaire
access link to their students after consents were obtained from grammar school
principals, students, and their parents.

Data Analysis. Data processing was executed using SPSS 20.0 and involved an

analysis of descriptive statistics (percentages and frequencies, measures of central
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tendency, and measures of dispersion - range and standard deviation). A factor
analysis was conducted to assess the dimensionality of the scale used. Within
inferential statistics, correlation and one-way analysis of variance were applied.
A content analysis was conducted to categorize student responses to open-ended
questions (Patton, 2015). After the research material was read, textual data were
divided into smaller units of analysis (e.g., words or sentences), which were inductively
coded. The coding process was accompanied by an analysis of the frequency of the

obtained response categories.

RESULTS

Program Selection. Students were asked why they opted for the Economics and
Business elective. Provided in the questionnaire were five potential reasons for
program selection. For each item, students indicated whether the reason in question
affected their choice. The distribution of student responses is shown in Table 1.

TABLE 1. Reasons for selecting the Economics and Business elective

Listed below are some of the potential reasons for choosing to attend the

Economics and Business elective. For each reason, indicate whether it affected your choice. N %

I like the content/themes covered in this program. 335 90,3
I need it for future education or employment. 187 50,4
Because most of my friends chose this program. 197 53,1
Because of my parents or other close people in my life. 31 8,35
Because of the teacher of this program. 128 345

As expected, the most common reason was an affinity for program themes and
content. Slightly more than half of the students chose to attend this program because
of their peers, while half of the participants stated that their reason for program
selection was its significance for their further education and further employment.
About one in three participants stated that their choice was affected by the teacher of
the program, whereas parents and other close persons constituted the least common
reason for program selection.

In addition to Economics and Business, grammar school students attended
another elective. Out of all programs available in the third and fourth grade,
Introduction to Geopolitics was the most common second elective (chosen by 33.4%

of participants). In terms of reasons for program selection, the distribution of
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responses was almost the same as in the case of Economics and Business. The only
difference was that students more often chose Introduction to Geopolitics because of
the teacher of the elective (30.5%) than because of its importance for their further
education or further employment (28.6%).

Students were further asked to state how they informed themselves about
the Economics and Business elective. Most of them (57.9%) reported receiving
information from their homeroom teacher or other teachers at their school (e.g., in
person during classes, online via the Zoom platform or other platforms organized
by the school, or via leaflets and polls), whereas almost one in four students (24,8%)
learned about the program from their peers/older students at their school or other
acquaintances. Some students independently searched for information on the school
website (7.6%), whereas a notable percentage of students sought no information at all
before selecting the program (7.9%).

Program Content. The next step in the analysis pertained to the perception of
program content. Students were asked to state their opinions about the content of
each of the six themes covered. More precisely, the aim was to determine whether
they found the content interesting, clear, understandable, useful, and applicable, as
well as whether they recognized the possibility of its correlation with the content
of other school subjects. All participants evaluated the themes covered in the third
grade, whereas only fourth-graders evaluated the content covered in the fourth
grade. For each theme, a group score was calculated based on content-related items”.

The score values are presented in Table 2.

TABLE 2. Group score values for themes within the Economics and Business elective

Teme N Min Max AS SD

1. Money 371 10 35 27,33 5,31
2. The Market 371 11 35 25,75 6,03
3. Entrepreneurship 371 8 35 27,09 5,77
4. 'The State’s Economic Role 191 8 35 25,24 5,99
5. Measuring Economic Success 190 9 35 24,87 5,94
6. Applied Economics 189 11 35 26,79 5,67

The mean score values indicate that the content covered in the third grade (the
first three themes) was generally more positively evaluated compared to fourth-

grade content (the remaining three themes). Students found Money to be the most

5 Negatively formulated items were recoded prior to the calculation of group scores.
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interesting, clearest, and most understandable theme. They perceived its content as
most applicable to everyday life, while also stating that they could link it to what
they learned in other subjects. Entrepreneurship received a slightly lower score,
whereas The Market was evaluated least favorably out of all the third-grade themes.
Out of the three fourth-grade themes, Applied Economics received the highest score,
followed by The State’s Economic Role, whereas Measuring Economic Success received
the lowest score.

The results of the analysis of score values for individual items showed that the
theme of Entrepreneurship featured the most interesting content (AS=4.06; SD=1.16),
Applied Economics was the theme with the clearest content (AS=4.17; SD=1.08),
Entrepreneurship (AS=3.91; SD=1.21) and Money (AS=3.91; SD=1.20) encompassed
content that was most useful for further education, the theme of Money (AS=3.92;
SD=1.11) featured content that was most applicable to everyday life, whereas Applied
Economics received the highest score in terms of correlations with other subjects
(AS=3.08; SD=1.35).

Table 3 features group score correlation coeflicients for the three third-grade
themes based on the evaluations of all participants in the sample. The correlations
were statistically significant, positive, and strong, with the strongest correlation

observed between the themes of Money and The Market.

TABLE 3. Group score correlations: all students’ evaluations

Themes The Market Entrepreneurship

Money 786 738%%

The Market e
Entrepreneﬁféﬂip """"""""""""""""""""""""""

Note. N=371, **correlations are statistically significant at the 0.01 level.

Likewise, the Pearson correlation coeflicient revealed statistically significant
correlations between the third-grade themes’ group scores when considering only
the evaluations of third-grade students (p<.01). The correlations were positive and
strong. Once again, the strongest correlation was observed between the themes of
Money and The Market (r=.808). The correlation between the themes of Money and
Entrepreneurship amounted to r=.783, and the correlation between the themes of
Entrepreneurship and The Market was r=.743.

Correlation coeflicients of all six themes’ group scores based on fourth-
grade students’ evaluations are shown in Table 4. All correlations were statistically

significant and positive, ranging from moderately strong to strong. The strongest
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correlation was observed between the themes of The State’s Economic Role and
Measuring Economic Success, whereas the weakest correlation was found between
the themes of The Market and Applied Economics.

TABLE 4. Correlations between theme scores based on fourth-graders’ evaluations

The State’s Measuring

Themes The Market Entrepreneurship Economic Economic App he('i
Economics
Role Success
Money 770%* .702%* .670** .655**
The Market T34 745> .640**
Entrepreneurship 6927 667
The State’s Economic Role .665%*
Measuring Economic Success .668**

Note. N=191, **correlations are statistically significant at the 0.01 level

Teaching Practices and Assessment. This segment pertained to the analysis of student
evaluations of teaching and assessment practices within the Economics and Business
elective. The goal was to determine whether Economics and Business classes were
characterized by activities and teacher behavior that supported the implementation
of both formally recommended phases of the learning process (inquiry-based
and project-based), as well as whether the assessment process aligned with the
didactic-methodical guidelines for elective program implementation. Table in the
Supplement (Table S1) shows the basic descriptive indicators for the analyzed items.
Notably, students expressed moderate to complete agreement with most statements,
which can be interpreted as a reliable indicator of the application of teaching and
assessment practices that align with the guidelines for the implementation of this
elective. In line with this finding, the negatively formulated items (5, 9, 13, 19, 25, and
30) received low average scores (ranging from 1.67 to 2.25), indicating that students
mostly did not observe such practices in class. However, it should be noted that
the score obtained for item 26 (Table S1) showed that students expressed different
opinions on whether their teacher encouraged peer assessment in Economics and
Business classes.

To examine the latent structure of students’ attitudes towards teaching and
assessment practices within this elective, a principal component factor analysis with
Varimax rotation was conducted. Four factors were identified that explained 60.35%
of the total variance, as shown in Table 5. The factor loading matrix is shown in Table
6.
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TABLE 5. Four-factor solution parameters

Applied % Cumulative

Factors . . .
Economics of variance % of variance

Supporting Students’ Inquiry- and Project-Based Learning

and Behavior 9.409 30.353 30.353

Learning Oriented Assessment 3607 11635 41988
Teachers' Cognitive and Emotional Support 3100 10002 51990
Shared Ownership of the Grade 2500 8356 60346

TABLE 6. Factor loading matrix

Factors
Items
1 2 3 4
7. Points out how and where we can apply what we have learned during the 0.809
research/project.
6Expla1ns how we;}"lguld conduct t};é;esearch (e.g. how tocollect, 0 780 ..................................
process, and present the data).
8 .... j%éches us how t;)u Hr'c‘s“cognize what 1s 'i‘;nportant in thue':‘ ;é‘search/project'; """""" 0 775 ..................................
1 .... éﬁﬁourages us toml;e'l‘l"‘ticipate in deﬁnmg the researcl;;i‘run/ question. | 0 774 ..................................
4 .... ﬁﬁﬁourages us tougl;‘a;w conclusionsme‘l'l‘)uout the conter;f‘ 'é;)‘vered. """"""" 0 769 ..................................
10Helps us underst;‘r;a‘the mistake we 'ﬁlade. """""""""""" 0 768 ..................................
llGuldes us in SO]\/":I'I"'l‘éHpI'OblemS thatuz;ﬁse when cond't‘l';tuiung the researcfl} """"" 0 764 ..................................
project.
.ié;'ﬁ'l;courages us tomd‘i”s“cuss the prodﬁ&g of our researcul'ln. """"""""" 0 752 ..................................
12Adv1ses us to usé “&‘iufferent sources of information (eg, iiterature and 0 730 ..................................
interviews) to complete our tasks during the research/project.
él‘."ﬁﬁﬁourages us to';ﬂ(;ose what and how toresearch. 0 722 ..................................
14Expla1ns everythiﬁé chat may be uﬁéiéar wus. 0 6940325 ........................
Nl‘élﬁilucourages us to})';(;vide argumené&on for our atti&i&és/ opinions. 0 689 ..................................
15Adv1ses us to pla'r‘lu our time for prei;éfing and condﬁéﬁﬁg the research"/' """"" 0 681 ...................................
project.
17Employs differen{f(');ms of stimula;i‘(u)'ﬁ in class (e.g.,ué‘i'guital tools, vide; """"" 0 660 ..................................
content, photographs, and famous quotes).
20.Respects our opinions and suggestions in class. | 0600 0525
21Helps us resolve iﬁéfpersonal confk‘lki&s ifthey arise. | 0 578 ..................................

22.We are familiar with the criteria based on which the teacher monitors

nd assesses our work.
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Factors
Items
1 2 3 4
27.The teacher provides timely feedback on our learning activities and 0.661
outcomes.

23.The teacher consults with students when grading.  oes 0377
‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘ S

07

teacher does not provide feedback on what else we need to learn.

e teacher encourages students té gl:ade one another. 0789

‘‘‘‘‘‘‘‘‘‘ 0749

28.The teacher encourages us to self-assess what and ha\‘/;r“nuch we havé“wmw. . 0693
learned.

29. The teacher monitors and assesses what we have learned. 0308 0441 0462

The first factor gathered the largest number of items and explained the greatest
percentage of variance, which is why it could be considered paramount in the analysis
of students’ attitudes towards teaching and assessment practices. The encompassed
items pertained to students’ opinions and experiences regarding the teacher’s focus
on supporting students’ inquiry- and project-based learning and behavior in class
(how to research, define the research question, draw conclusions, resolve problems
that may arise, and plan time for preparing and conducting the research), as well
as the teacher’s supportive behavior in the process (respecting students’ opinions
and suggestions, giving students the freedom of choice, explaining everything that
is unclear, using different forms of stimulation in class, encouraging students to
provide argumentation for their opinions, encouraging discussion on the products
of research, helping students understand their mistakes, encouraging the use
of different sources of information, supporting group work, and helping resolve
conflicts). This factor was labeled Supporting Students’ Inquiry- and Project-Based
Learning and Behavior. The second factor comprised the four items related to the
teacher’s assessment practices. Students were familiar with the assessment criteria,
grading was fair, feedback was timely, and students participated in the assessment

process. This factor was named Learning-Oriented Assessment.
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The third factor gathered the six items related to undesirable practices exhibited
by the teacher, in terms of both assessment and teaching activities and behavior. This
factor was named Teachers’ Cognitive and Emotional Support. The factor describes
a teacher who shows no consideration for students’ emotions and opinions, does
not explain the meanings of academic concepts and the use of data visualization
techniques during the learning process, and does not exercise transparency in the
assessment process. The fourth factor encompassed the three items indicating that
the teacher gave students the opportunity to participate in setting the grading criteria
and decide in the grading process through self-assessment and peer assessment,
along with the item indicating that the teacher viewed grading as a process in which
learning outcomes are monitored and assessed. This factor was labeled Shared
Ownership of the Grade.

Factor intercorrelations are shown in Table 7. Nearly all correlations were
statistically significant and positive, ranging from weak to moderate. The strongest
significant correlation was found between the first and second factors. This means
that according to student evaluations, teachers who created an environment that
allowed students to engage in inquiry-based learning also opted for the assessment

mode that supported students’ learning process.
TABLE 7. Factor intercorrelations

Factors 2 3 4

1. Supporting Students’ Inquiry- and Project-Based Learning and Behavior ~ .581** .381** .334**

40200 174%F
-.020

4. Shared Ownership of the Grade

Note. **correlations are statistically significant at the 0.01 level.

A correlation analysis was conducted to examine the relationships between factors
and theme scores (Table 8). The table shows that correlations differed in intensity,
ranging from very weak to moderate. All statistically significant correlations were
positive, with the strongest correlation observed between the Money theme score
and the first factor named Supporting Students’ Inquiry- and Project-Based Learning
and Behavior. All other theme scores showed slightly weaker correlations with the
first factor. The weakest significant correlation was observed between the Measuring
Economic Success theme score and the fourth factor labeled Shared Ownership of
the Grade. One-way analysis of variance showed that there were no significant

differences in perceptions depending on student age.
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TABLE 8. Correlations between factors and theme scores

Factors
Themes
1 2 3 4

Money .563** 391+ .354%* 201

The Market .5.56“ '355” .3‘18” 196“
Entrepreneurship 551 362 361 a5t
The State’s Economic Role 539 330 2% 209%
Measuring Economic Success 542 280 254 176t
Applied Economics 467 305+ 327 008

Note. *correlations are statistically significant at the 0.05 level; **correlations are statistically significant at the 0.01 level.

Characteristics of the Economics and Business Elective. The main aim was to
discover what students recognized as the main advantages of the program and
which shortcomings and challenges they observed in the elective’s implementation.
Another goal was to identify what students considered most important or relevant
out of everything they learned in class and determine how much this program
contributed to the development of students’ research skills. Finally, students were
asked whether the program met their expectations, what their plans for the future
were, and whether they had any suggestions for improving this elective.

In terms of the advantages of the Economics and Business elective, students
(N=293) positively evaluated the themes covered (8.9%), highlighted the significance
of basic knowledge and skills in the field of economics (18.1%), emphasized the
benefits of inquiry- and project-based learning in class (13.7%), and stated that the
classes were interactive and that the teacher had an important role in this process
(8.4%). However, the largest percentage of responses regarding the advantages of the
implementation of the Economics and Business elective pertained to the acquisition
of functional, useful, and practical knowledge in the field of economics and its
significance for students’ future life, work, and education (38.4%). Vague, incomplete,
or generic responses were given by 12% of the participants.

A total of 205 students shared their observations about shortcomings and
challenges in the implementation of this elective. The largest portion of participants
(45%) reported observing no flaws or difficulties in the program’s implementation.
The most common challenges observed (17.1%) fell into the category of organizational
issues (the last class during the day, online classes), followed by a lack of practical,
field activities (10,2%) and student overload due to overwhelming school work

(9.3%). Some students (7.3%) also mentioned boring topics, hard-to-understand
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content, excessive use of economics jargon, and the teacher’s focus on only one type
of content. Misunderstanding the concept of electivity was likewise listed as one of
the issues in program implementation.

Responses regarding the greatest benefits of the program were given by 231
students. Most students attributed the greatest relevance to the acquisition of
knowledge in the field of economics (64.2%), whereas one in five students valued the
practical knowledge and skills they acquired (e.g., devising a business plan). About
10% of responses pertained to positive learning experiences and motivation in
Economics and Business classes (e.g., they had a good teacher, engaged in collaborative
learning, had the freedom to express themselves, and developed new interests). Only
3% of participants perceived no benefits of attending this elective.

Students were further expected to provide suggestions for the improvement
of the Economics and Business elective, based on their own experience. Out of the
69 responses provided, the majority contained no specific suggestions (72%) but
instead reiterated satisfaction with the program. The remaining responses pertained
to improving course quality (e.g., reducing course content and devoting more time
to projects and research) and conducting learning activities outside the classroom.

The Economics and Business elective met the expectations of more than 90% of
students. Nearly two in three students (65.5%) stated that the program completely
satisfied their expectations, whereas about one in four students (26.1%) reported that
their expectations were partially satisfied. Furthermore, most students found the
elective to be of great help in mastering research skills, such as setting the research
aim/question (53.6%), data collection (67.4%), data processing/analysis (64.7%), data
presentation (62.5%), and drawing conclusions (63.9%). Out of the total number of
students attending this elective, 10.1% planned to continue their education in the
field of economics and enroll in the Faculty of Economics and Business. Nearly
the same number of participants (10.6%) did not have a clear vision of their future
education trajectory. Regardless of potential education and career choices, more
than 70% of students exhibited entrepreneurial intention and planned to start their

own business in the future.
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DISCUSSION

The present study aimed to explore grammar school students’ opinions and
experiences regarding the content and realization of learning activities within the
Economics and Business elective. The results showed that this program met the
expectations of the majority of students and that most of them opted for the elective
because of their affinity for the content covered. Reasons for program selection
also included students’ education and career aspirations. This is in line with the
reasons why the elective was introduced into grammar schools, which included
supporting the development of students’ interests and competences in particular
fields. Research focusing on economics curricula in secondary education has shown
that the popularity of economics subjects significantly correlates with students’
perception of the themes covered as appealing and practical (Berkova et al., 2020), as
well as students’ belief that economics content can be useful to them in their future
education and career (van Wyk, 2012). Grammar school students who participated
in our research maintained that the Economics and Business elective contributes to
the acquisition of functional and practical knowledge in the field of economics. They
also found this knowledge relevant to everyday life and their future education and
career.

The possibility of choosing programs to attend at this level of education is
important to students because it supports their autonomy and allows them to
make choices and decisions about what they want to learn (Liu et al., 2009; OECD,
2019; Wang et al., 2011). In addition to Economics and Business, most participants
opted for Introduction to Geopolitics as their second elective. This finding is not
surprising, considering that economics and geopolitical content often intersect and
intertwine, especially in the analysis of historical and contemporary socioeconomic
processes (Agnew, 2001; Klement, 2021; Sneddon & Fox, 2012). Geopolitics is
generally viewed as one of the key factors shaping contemporary global and regional
economic landscapes (Mani¢, 2018). Together with the historical factor, geopolitics
has significantly affected global economic trends and processes throughout history
(Stepi¢, 2016). Hence, it comes as no surprise that students interested in economics
also show an interest in content related to geopolitical processes.

Out of all the content covered within the Economics and Business elective,
Money and Entrepreneurship emerged as the most positively evaluated themes, with

students finding them to be more concrete, practical, and interesting than other
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program content. The popularity and appeal of entrepreneurial knowledge can also
be attributed to the fact that associated learning activities support the development
of skills such as teamwork, dedication, and flexibility (Cheung, 2008). Viewed from a
broader perspective, entrepreneurial competences do not hold great importance only
at the individual level (e.g., personal economic success), but also at the corporate and
social levels (Lackeus, 2015), affecting the development of companies and the state’s
economy (Gorman et al., 1997; Hindle, 2007; O'Connor, 2008; Jones & Iredale, 2010;
Kuratko, 2005). These competences can help secure a foothold in a globalized society
with a continuously and rapidly changing labor market (Gibb, 2002). It is important
to emphasize that in the present study, most students expressed entrepreneurial
intention, which is in line with the observed link between formal education with
elements of entrepreneurial learning and entrepreneurial behavior of the youth
later in life, as shown in other relevant studies (Badri & Hachicha, 2019; Glomazié
et al., 2020; Niklas, 2015; William, 2017). Compared to the themes of Money and
Entrepreneurship, which students perceived as concrete and practical, the themes
covered in the fourth grade (especially Measuring Economic Success) were less
positively evaluated. This can be attributed to the abstract nature of the content
or students’ lack of prior knowledge in this field. Teachers who participated in the
same large-scale study similarly perceived the link between student interest and
economics content, emphasizing that students showed more interest in concrete and
practical themes compared to more complex and abstract content (Peri¢ et al., 2025).
Finally, the strong and positive correlations between the themes covered within
the Economics and Business elective indicate that the content was harmoniously
organized and interlinked.

Project-based learning of economics content helps students understand
theoretical conceptsin the field of economics (Linh, 2024) and develop abilities, skills,
attitudes, and values that allow them to comprehend global economic challenges
(Zatkova, 2015). Through inquiry- and project-based learning, students develop
useful skills, such as critical thinking, teamwork, and problem-solving (Linh,
2024; Maros et al., 2023). Czech secondary school students positively evaluated the
research skills (e.g., finding, sorting, processing, and discussing information and
peer collaboration) they acquired through project-based learning of economics
content at school (Chmelarova & Conkové, 2021). This is in line with our findings
regarding the contribution of the Economics and Business elective to the development

of students’ research skills. Furthermore, the results of the factor analysis showed
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that Economics and Business teachers organized inquiry- and project-based learning
activities and encouraged students’ research behavior. In other words, the learning
process should be accompanied by the teacher’s explanations of the content (what to
research), learning mode (how to research), and expected learning outcomes (Koh et
al., 2007), as recognized by our participants. Furthermore, students stated that their
teachers encouraged them to set research questions and search for answers, which
the literature identifies as a crucial pedagogical instruction (Chin, 2002; Peri¢ et al.,
2021; Rothstein et al., 2015).

In terms of the relationship between program content and teaching practices,
the results of the analysis showed that grammar school students’ perceptions of
the content of the Economics and Business elective most strongly correlated with
their perceptions of teaching practices in the domain of inquiry- and project-based
learning, indicating that teachers’ supportive activities contributed to a positive
evaluation of program content. Other studies have also shown that students have
highly favorable attitudes towards project-based learning of economics-related
content, emphasizing the importance of continuous communication with the
teacher as the moderator of the learning process (van Wyk, 2012).

The results of the factor analysis showed that Economics and Business teachers
employed formative assessment practices, with the exception of peer assessment,
regarding which students were indecisive. Specifically, students stated that Economics
and Business teachers assessed their knowledge fairly, which the literature highlights
as a crucial characteristic of the process (Stanci¢, 2020). Likewise, students noted
that their teachers monitored their work and provided feedback on their current
knowledge level and their progress towards the expected learning outcomes, while
also letting them know what they could do to improve their knowledge and skills
and learn more effectively, which is in line with the results of previous studies
(Black & Wiliam, 2010; Stanci¢, 2020; van Wyk, 2012). Formative monitoring in
project-based learning should be based on clearly defined criteria (that teachers can
set in consultation with students), which our participants also deemed important.
Considering that student achievement in electives is not assessed via oral or written
exams, teachers should employ different monitoring techniques based on which they
could adequately assess individual contributions to group work, which constitutes
the largest portion of learning activities in class. Hence, the use of peer assessment
techniques is desirable because it ensures that both teachers and students monitor

and track the learning process and identify evidence of student progress (Kokotsaki
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et al., 2016; Krajcik & Blumenfeld, 2006). The General Guidelines for Implementing
Elective Programs (Rulebook on the Grammar School Curriculum, 2020) provide
instructions for the assessment of group work, presentations, and projects.

Other countries have also encountered obstacles to successfully integrating
economics programs into their existing curricula. In the present study, students
most commonly highlighted organizational issues, which were likewise recognized
by their teachers in a related study (Peri¢ et al., 2025). Previous research has also
identified a lack of resources and time, along with overly extensive curricula (Salas
Velasco, 2018). Recent studies have confirmed that different systems struggle with
organizational challenges in secondary education due to crowded class schedules
and insufficient attention devoted to programs that allow students to acquire diverse

experiences and life skills (Education Bureau, 2021).

CONCLUSION

The Economics and Business elective met the expectations of the majority of students
who evaluated its different aspects, including program characteristics, program
selection and content, and teaching and assessment practices. Program selection was
mostly based on students’ autonomous motives, that is, grounded in their interest
in program content. The themes covered were recognized as interesting, useful,
and applicable. The acquired knowledge was perceived as relevant to future life,
education, and career, which is particularly important considering that grammar
school students are at a life stage marked by the development and reexamination
of education and career choices as well as making career decisions that affect
professional activities later in life (as cited in Malini¢ et al., 2024a).

Students’ evaluations revealed that the teaching and assessment practices within
this program were in line with the formal requirements that regulate and shape the
teaching of the Economics and Business elective. In other words, the prescribed
forms of classwork encourage grammar school students to engage in inquiry-based
learning, make choices and decisions regarding their learning process, and satisfy
their interests and affinities, all with the support of their teachers. Likewise, students
found that the teachers of this elective adopted an assessment approach that supports
learning and gives students a sense of ownership of their grades. Based on our
findings, we can conclude that this program has the potential to satisfy secondary

school students’ basic psychological needs.
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Future research could focus on measuring students’ basic psychological needs
(Ryan & Deci, 2000), that is, determining how the acknowledgement and satisfaction
of these needs contribute to student motivation and engagement in Economics and
Business classes. Likewise, it would be interesting to conduct a study on a university
student population to gauge this program’s contribution to students’ education
choices. Considering that this study’s main limitation lies in the diminishment of
the methodologically anticipated sample representativeness due to certain schools’
decision to refuse participation, along with the fact that the school year ended earlier
than usual, future research could explore the experiences of new generations of
students attending this elective, but on a representative sample. Furthermore, the
instruments used in this research could be purposefully adapted and employed in
the evaluation of other grammar school electives.

Decision-makers could consider creating opportunities for the exchange of
good practice examples between teachers of Economics and Business and other
electives. Furthermore, schools should explore ways to overcome the organizational
challenges highlighted by students in order to ensure equal opportunities for
conducting elective classes at grammar schools. Finally, teachers should ensure that
students have more opportunities to learn through practical and research activities

outside the classroom.
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Educational Research (Decision No. 243 dated May 4, 2023).
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TABLE S1. The basic descriptive indicators for analyzed items

Min Max AS SD

1. Encourages us to participate in defining the research aim/question. 1 5 427 095
1 5 4.34 0.90
1 5 455 0.83
1 5 4.33 0.90
class. 1 5 2.02 141
6Expla1nshow we should conduct the research (e.g., howtocollect, H H H .
process, and present the data). 1 5 429 097
7P01ntsouth0w ';‘md where we can apply what we have learned """"""" H H H .
during the research/project. 1 5 418 1.02
8Teaches us howto recognize what is important in the research/ """""" H H H .
project. 1 5 426 097
9Doesnot explaln how we should use tables, graphs, and dlagrams 1 H 5 H 2.25 H 1.39 .
IOHelpsusunderstand the mistake we made. 1 H 5 H 4.18 H 1.03 .
11Gu1desus 1n solvmg problems that arise when conductir'ié&lé """"""" H H H .
research/project. 1 5 427 098
12Adv1sesust0use different sources of information (e.g., hterature """" H H H .
and interviews) to complete our tasks during the research/project. 1 5 433  1.01
15 170 127
1 5 4.47 0.90
1 5 4.22 1.04
1 H 5 H 4.28 H 0.98 .
.1 7.Employs dlffer(;ﬁt forms of stimulation in class (e.g., digi‘t'al tools, H H H .
video content, photographs, and famous quotes). 1 5 416 1.08
18Encourages usto provide argumentation for our attltudes/oplmons 1 5 4.25 H 0.96 .
19Sh0ws no ‘;(;rul;i;leration for our feelings and moods. 1 5 1.88 H 1.26 .
20Respectsour0p1n10ns and suggestions in class. 1 5 4.45 H 0.94 .
21 Helps usresolve interpersonal conflct ftheyarise, 15 413 112

22.We are familiar with the criteria based on which the teacher
monitors and assesses our work. 1 5 461 0.80

23.The teacher consults with students when grading. 1 5 441  1.00

24.Students participate in setting the grading criteria. 1 5 342 141
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Min Max AS SD

25.The teacher does not provide feedback on what else we need to

learn. 1 5 223  1.64
26Theteacherenc0urages students to grade one another. 1 H 5 H 291 H 1.43 .
27Theteacher i');ovides timely feedback on our learning acthltlesand H H H .

outcomes. 1 5 4.50 0.94
28Theteacher Héﬁcourages us to self-assess what and how muchwe """"" H H H .

have learned. 1 5 390 1.15
29Theteacher Nr;;onitors and assesses what we have learned. 1 5 4.26 H 1.03 .
30Theteachersgrad1ng criteria are unclear. 1 5 1.67 H 1.17 .
31.The teacher grades us faitly. 15 463 081

Note. N=371
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Wnctauinyin 3a iegaiowka ucitipaxusearoa, beoipag, CpSuja

Emmmmja Manuh « ORCID 0000-0002-6592-1068
Ynueepsuitieini y Beoipagy — Exonomcku daxyniiieti, Beoipag, Cpduja

ATICTPAKT

M36opun nporpam Exonomuja u Ousnuc ysefieH je y Tpehm paspep rMMHasuja LIKOTCKe
2020/21. ropyune. KoHIMNMpaH je Tako Ja JOIPUHECE eKOHOMCKOM ONUCMEaBarmby TMMHA-
3yjanana 1 fja MOAPXNM Pa3Boj BIUXOBUX MHTepecoBama y 0Boj obmactu. Y tpehoj rogmun
peanusaiuje Nporpama ClipoBe/ieHO je eBalTyaTBHO MUKCMETOCKO MCTPAKMBAIbe 3aCHOBAHO
Ha TIepCIeKTHBaMa K/byYHNUX IIKONCKUX aKTepa. Y OBOM pajiy aHa/IMsUpPaai CMO MUIIbemba
¥ CKYCTBA TMMHA3Mjajana y Be3u ca CafipykajeM M peany3alifjoM HaCTaBHUX aKTUBHOCTH ¥
okBupy usbopHor nporpama Exonomuja u 6usnuc. Y ucTpaxnBamy je yaecTBoBao 371 yueHUK
Tpeher 1 yeTBpTOr paspena U3 ABajeceT ¥ jeAHe TUMHA3Mje Y KOjoj je peanu3oBaH Iporpam.
Koncrpyncan je ynuTHUK y CKlajly ca yIyTCTBUMA 3a peanusaliujy mporpama. Pesynraru cy
IoKa3aiu Jia je u36op mporpama Hajuemthe 610 3aCHOBaH Ha MHTepecoBambUMAa 3a MOHyheHe
teme. Cappxaju Tema Hosay n Ilpegyseflinuwmilico TPOLEIEHN CY Kao 3aHUM/bMBU)H,
TPAKTIYHUU ¥ KOPUCHUjH Y OFHOCY Ha JIpyTe cajipKaje. Y HacTaBM! Cy 3aCTYIUbeHe MpaKce
Koje TOAP)KaBajy MCTPOXMBAYKM M MPOjeKTHM paj 1 (GOPMATUBHO OLEHNBake, HITO je ¥
CKJTaly ca IPOIMCAHUM 3aXTeBMMa. VI300pHM IIPOrpaM je y BeIMKoj Mepy IoMorao BehmHu
YYEHNKA []a CaBIafiajy UCTpakuBauke BeulTHe. CTeyeHa 3Hama OaKeHa Cy Kao pefleBaHTHA
3a Oynyhu sxuBort, o6pasoBame 1 kapujepy. [Iporpa je ucryHno odekiBamwa BehiHe yueHmxa.
Y 3aKk/byuKy ce pasMaTpajy MMIUIMKaIje OOMjeHNX Ha/asa U yKasyje ce Ha IIpaBlie Ja/bux
MCTPaXKIBamba.

Kmyune peuu:

Npefy3eTHUIITBO, TUMHA31ja, UCTPAKMBAYKI U IIPOjeKTHNU paji, GOPMATUBHO OLieIIBaIbE.

*  Iurmpartu oBaj yiaHak Ha ciegehu Haumn: Malini¢, D., Peri¢, 1. i Manid¢, E. (2025). Izborni program Ekonomija i biznis:
perspektiva u¢enika gimnazija. Zbornik Instituta za pedagoska istraZivanja, 57(2), 227.-252. DOI: 10.2298/ZIP12502227M.

Mejn: malinic.dusica@gmail.com
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YyeHuke cpefmpux IIKO/IA KapaKTepulle CaMOCTA/IHOCT, QayTOHOMMja M
nndepeHIMpaHa MHTEpecoBamwa. Y CKIafy ca TUM, NIPOrpaMy Ha OBOM HMBOY
IIKOJIOBamwa Tpebano 6u fa MOHYAe yYeHNIMMA PasHOBPCHE 1 CIlelMjanTn30BaHe
cagpkaje koju he um momohu na cyse obmactu npodecnoHaTHUX MHTEPECOBalba,
npopy6e BbIUXOBa 3HaMba 1 IIPUIIPEMe UX 3a Jja/be CTY/Mparbe MV 3alloll/baBatbe
(Dou & Shek, 2022; OECD, 1999, 2023). Takobe, mpenopyka je ma ce obesbefne
caZp>Kaju KOju Cy peleBaHTHU U3 MEePCIEeKTUBE YYEHVKA CPeIbUX LIKO/IA U KOju
MOIy Jla 3aJl0BO/be IbMXOBa cHelM(pUYIHA MHTepecoBama 1 acmupanuje. AKo
00pasoBHU CHUCTEM He IIpero3Haje IMoTpebe 1 MHTepecoBama YIeHNKa y IePUORY
aflofnecueHnje, IMOCTOjM PU3KK Jla C€ OHM AMCTAHIMPAjy Off y4era I IIKOJIE, 1a He
ocTBape CBOj MOTeHIMjasl 1 ja Hamycre mkonosamwe (OECD, 2023).

O6pasoBun cructeMn y EBpomnu 1 cBeTy mpumeryjy NpUMHINI M300PHOCTH,
TaKO IITO HyAe M/IafyMa Bullle M300pPHUMX HpOrpaMa WIM y OKBUPY jeJHOT
nporpamMa Hyfme OpojHe mpepmere ¥ HuBoe crenmjamusanuje (OECD, 2023).
YBobeme n3bopuux nporpamay rumHasuje y Cpouju, mpefcrasiba jeHy Off BaXXHIX
pedopMcKMX IIpoMeHa Koja je, 3aje[JHO ca IPOMEHOM KYPMKY/IapHe Iapagurme u
MpUMEHOM MHTepAMCUUIUIMHAPHOT IPUCTYIa, 3ano4yeTa mKkoncke 2018/19. roguxe
(SROVRS, 2021). OBa mpomena omoryhmia je rmMHasujannmuMa ja AeTMMUYHO
Y4YeCTBYjy Y KpeMpamy COIICTBEHOT 00pa3oBama Kpo3 n3bop mporpama Koju ¢y y
CK/Iafly ca BUXOBUM MHTepecOBamMMa, apMHNUTETNMA 1 XKe/baMa. YBakaBajyhu
0asyyHe NpUHLUIIE Teopuje camoperepmuHanyje (Assor, 2012; Ryan & Deci,
2000), yuenunu 6u Tpebano ga umajy MoryhHocT ma 6mpajy mporpame y CKIagy
Ca YHyTpalllbMM MOTMBMMA, M/beBMMA U BpefiHOCTMMA. Ha Taj HauuH ydyeHunu
he mmary moXXMB/Baj [ja IIKO/MIA YBakaBa HUXOBY ayTOHOMMU]Y, IITO 61 MOITIO Jja

TOIIpMHECE IbIX0BOj MOTUBALM)I 32 yUee.

Honuent n3dopHocTH y rumHasujama

Y mpBOM M ApPYroM paspely TMMHa3Mje KOHIENT M300pPHOCTY IMOApasyMeBa ja,
Off 1IecT M30OpHMX Iporpama’ Koje 0OpasoBHM CHUCTeM HYAM, I'MMHa3uja Oupa
YeTUPU y CKIIA[Iy Ca CBOJUM PeCypCuMa, a CBaKM YIeHMK Ba Off YeTupyu moHyhena

nporpama. IIporpamu msabpaHu y IpBOM paspefy peanusyjy ce ca IO je[HUM

1 Peu je o cmesehum nporpamuma: Jesuk, meguju u xomynuxauuja; Iojegunay, ipyia, gpywinieo; 3gpasme u Cilopii;
Odpaszosatve 3a ogpicus paseoj; [Ipumervere nayke u YMeiiHoCT U gu3aji.



M3BOPHKM NMPOIrPAM EKOHOMWJA M BU3HKC: MEPCIMNEKTUBA YHEHUKA TMMHASMJA | 229

4acoM HeJle/bHO V1 OHM MOTY, a/ll He MOpajy Aa ce u3abepy U y Apyrom paspeny, seh
je moryha 6110 Koja KOMOMHaIVja IporpamMa Koje IIKOJa Ha OBOM HVIBOY HYJIL.
Moryhnoct mpomeHe jegHor mayu oba msabpaHa Hmporpama IOC/Ie IIpBe TOAVMHE
Y4YeHULIMIMA NIPY>Ka IPWIMKY Ja MCIIUTY]y, UCTPaXKyjy U jaCHUje carnefaBajy cBoja
MHTepecoBama 3a onpehene Teme. Y Tpehem paspeny je Ha pacmonaramy jeBeT
M300PHUX ITporpaMa’ off KOjMX je TMMHa3uja o6aBe3Ha Jja yYeHUIIMMa IIOHY M TIeT.
J Ha oBOM HUMBOY y4eHMIIV OMpajy fiBa IIporpama, ann ce cajia yMecTo ca jeflHUM
OHU peanu3yjy caIlo /jBa yaca Hefle/bHO. 3a Pas3/IMKYy Off IpBa JiBa pa3pefia, Iporpame
usabpane y Tpehem paspeny Hmje moryhe 3aMeHMTH y 4eTBPTOM, jep IOCTOjU
obaBesa ma ce mcTu nporpamu yde obe roguue (Pravilnik o planu i programu
nastave i ucenja za gimnazije, 2020). Ha oBaj HaumMH y4yeHMum mmajy Moryhnocr
fa ny6me carnenajy TeMe u3 ofpehene obmacTi/Hay4uHe IUCUMUIIIMHE, LITO MOXE
[a JOIpMHecCe pa3BMjaiby HUXOBUX KapujepMHUX M300pa 3HAYajHUX 3a HACTABaK
obpa3oBama Ha TepIVjaTHOM HUBOY.

3ajelHMYKO 3a CBe HaBefieHe M300pHe IpOTpaMe jecTe fla Ce OLEmyjy U
la OlLieHa y/las3y y MIKOJACKM ycrexX. To mMx HOBOAM y MCTy paBaH ca 00aBe3HUM
HacTaBHUM InpeaMeTuMa. Takobe, mpensubeHo je ma ce oBu M360pHM Iporpamu
peanusyjy kpos fiBe pase — MCTPa>kKMBAYKY ¥ IIPOjEKTHY — LITO je leTa/bHO OIMCAHO
y Otuwitiem yuyiticiiey 3a peanusauujy usdoprux upoipama (Pravilnik o planu i

programu nastave i u¢enja za gimnazije, 2020).

W3dopuu nporpam ExoHomuja n dnanne

[Iporpam Exoxomuja u SusHuc yBeneH je y Tpehu paspen rmmuasuje, a merosa
peanusanuja je samodera mxoscke 2020/21. rogune, 6yayhu fa cy n36opuu nporpamu
yBeJleH! CYKIIeCHBHO, IO4YeBIINM Of IpBor paspesa. OBaj MHTepAUCLUIIIMHAPHN
IporpaM KOHIMIIMPAH je TaKo Ja JOIpMHece pas3Byjamby ommuTux MehynpenmerHux
KOMIIETEHI[Mja, Ka0o IITO Cy KOMIIeTeHIIMja 3a LIeJI0OKMBOTHO y4Yeme, OUTHUTAIHA
KOMIIeTeHI[Uja, pelllaBame IpobeMa, capafma, IPefy3sUM/bIBOCT, OpHUjeHTaluja
Ka npefyseTHMIITBY 1 Ap. Lmb msbopHoOr mporpaMa jecte ja Kpo3 ,OBIafaBarmbe
OCHOBHMM €KOHOMCKVMM IIOjMOBMMA, KOHIIENTMMAa J IPUHIVINMA OCIOCOOK
yYEHMKE [la pasyMejy CYIITUHY Hel0oBaba eKOHOMCKUX 3aKOHa, Ia Carylefajy OfHOC

TOjeMHIa, IPMBPENLHOT CUCTEMa U Ip>KaBe, IIIXOBUX y/iora u MebysaBucHoctu pagu

2 Peu je o cnesehum nporpammuma: Odpaszosare 3a ogpicue paseoj; Ymeiwmnocin u gusaju; Ilpumerene nayke I; Ilpumeroene
nayxe 2; Ocnosu feotlonuiiuke; Exonomuja u SusHuc; Penuiuje u yusunusayuje; Meitiogonoiuja Hay4Hol UCTUPaisuearoa;
Caspemene ftiexronoiuje.
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pa3Bujaiba 3HaHa, BELITHHA 1 CTABOBA HEOIIXOZHMX 33 OfTOBOPHO M YCIIEIIHO y4ernrhe
y ekoHoMckoM kuBoTy  (Pravilnik o planu i programu nastave i u¢enja za gimnazije,
2020: 735). [TporpaM je opujeHTHCaH Ha ITpOLiec 1 UCXOofe yuema. Odexyje ce aa he, mo
HETOBOM 3aBPILIETKY, YYeHMK OUTH y CTamby fa: JUCKYTYje 0 0ZabpaHIM eKOHOMCKUM
TeMaMa Kopucrehym ce CTpyyHMM 3HamuMa; 00jacHM [e/oBame EeKOHOMCKUX
3aKOHUTOCTY; M3BeJe 3aK/bydyKe O YI03M HOBIA Y €KOHOMMUjU U CBAKOJHEBHOM
JKUBOTY; 00jacHU 3Ha4aj TPXKMINTA; MAEHTU(UKYje T0jaBe Y eKOHOMUjU Koje ce
HETaTMBHO OJJPa’kaBajy Ha CTarbe M KpeTarbe IPUBPENie M CTAHOBHUIITBA; IPOLEHbYyje
3HA4aj 11 YTULAj €KOHOMMje Ha CBAKOZHEBHY >KMBOT; UCTPAXX!U IPUPORY U BaXKHOCT
IpeAy3eTHNYKOT MOHAIIalka U CIIOCOOHOCTY; MCTPaXKyje, aHAIM3MPa U KPUTUIKY
Ipolelbyje pe3y/aTaTe UCTPaKMBatba y OKBUPY EKOHOMCKIX TeMa; MCKaXKe O3UTUBAH
CTaB IpeMa OfiroBopHOM yuemihy y ekoHoMckoM xuBoTy (Ibid, str. 735). bygyhm ma
TMMHa3Uja/IM HeMajy TPeHYTHO HujefjaH 006aBe3HY IIpeMeT VIN M300pHY IIporpaM
KOj) ce MCK/by4MBO 0aBYM €KOHOMCKMM TeMaMa, OBaKaB IporpaMm 6m tpebano gma
TOIIPMHECE EKOHOMCKOM ONVCMEIbaBatby yUYeHMKa.

Y cBakoM paspeny nporpaM Exonomuja u dusHuc je mpefcTaB/beH ca 110 TpU
teme. Y Tpehem paspeny usyuasajy ce Hosau, Tpucuwitie v Ilpeqgy3eitinuiuinieo,
IOK Cy Y 4eTBPTOM pa3peny y Qokycy teme Exonomcka ynoia gpmase, Meperve
exoHomckol yciexa u Ilpumervena exonomuja (Pravilnik o planu i programu nastave
i ucenja za gimnazije, 2020). Teme cy KOHIMIIMPaHe TaKo fia C€ MOT'Y IOCMATpPaTy U3
BUIIIE IEPCIEKTUBA I Y Pa3/ININTUM TeMIIOPAJIHUM U IPOCTOPHUM OKBupuMa. bpoj
JacoBa II0 TeMaMa ¥ pefjoc/iefl cajipKaja Hucy yHamnper ogpehenn. IIpenopyuenn
(k/py4HM) TIOjMOBM Ccafip>Kaja’ caMO Cy OpMjeHTAaIMOHOT KapaKTepa, a HaCTaBHUK
MOXXe JIa Te cajprkaje HOIyHM Kopuctehy pasHOBpCHe HOACTUIIAje U3 OKPY>Kema
KakKo O IIOKpeHYo AUCKycHjy Ha 3afaTy TeMy. O HacTaBHMKA Ce OYeKyje /ja BOIU
M ycMepaBa MCTPaXMBAYKM M TIPOjeKTHU paj| yUyeHUKa ocTBapyjyhu mocrasbene
ucxone. Y4eHUIM cy cno6OfHM fa O6Mpajy aKTMBHOCTY M KOPMCTE DPasIUdnTe
u3Bope MHpopMaIyja mpemMa KojuMma Tpeba KpuUTHYKM Ha ce omHoce. IIpomec
yderma ce oclarba Ha IM4YHAa MHTEpecoBarba YYEeHMKa, ajli ¥ Ha IbMXOBA 3HaMha U
VICKYCTBA U3 PYIUX IpeaMeTa, Oynyhu na je Bemika MehynpenmerHa mosesaHocT

OBOT IIporpama ca ApyruM M300pHMM IIporpaMmma ¥ 006aBe3HUM IIpeMeTVMa.

3 Ha npumep, y oxsupy teme Tpicuwiitie y wpehom paspegy KbydHU HOjMOBU cappikajy cy Tpiucumdina u KOHKypeHuuja;
Tpacuwinie godapa; Tpocuwna yimaxmuua; Monotonu; Onuionionu; Monouonucimiuuka konkypenyuja; Tpicuwinie kanuimana
u semmuwina; Tpauuwitie paga; Quuancujcka wpicuwitia; bepse. Y 4eTBpTOM paspeny, y OKBupy reme Mepetve exoHomckol
ycilexa, KJby4HY TOJMOBY cafpiKajy cy: Bpyitio gomahu apoussog (BAII); Hesaiiocnenocin; Cunguxaii; IIpogykiiuenocii
paga; Cusa exonomuja; Mehynapogua mpiosuna; Mehynapogna impiosuna u xusoimnu cinangapg nayuja; Mehynapogna
wpiosuna u mpancHayuonante komianuje; Jlesusnu kypc; [esusro wipscuwie; Llapune; Exonomcxe kpuse.



M3BOPHKM NMPOIrPAM EKOHOMWJA M BU3HKC: MEPCIMNEKTUBA YHEHUKA TMMHASMJA | 231

BaxxHoctn MebynpenMeTHOr moBesuBama MOCEOHO JOIPUHOCKH YMIbEHMIA Jia
3a U300pHe Mporpame He IOCTOje HAMEHCKM YHOEHUIN WM APYTY AUZAKTUIKA
MaTepyjann Koji Cy KperpaHy UCK/bYyYUBO 3a BUXOBY IIPUMEHY.

OBaj n360opHM HporpaM 3axTeBa IPUIIPeMy HAaCTaBHMKA, KaKO OV MOIIK
fa TpyXe afjleKBaTHY IOAPIIKY ydYeHMI[aMa y pasnuautTuM ¢asama 06aBe3HOT,
MCTPaXKMBAYKOT ¥ IPOjeKTHOT paja KOju JOIPMHOCU OCTBApUBAKY UCXOAA U
pasBujamy KOMIeTeHIja yueHnKa. Takobe, BeoMa je Ba)KHO Jja HACTaBHMK JOOPO
[03Haje KapaKTepucTuke (HOPMATUBHOT OlLielkuBamba U Ja yMe [a IpuMemyje
beroBe Pa3HOBPCHE TeXHUKe, C 003MPOM Ha TO fia ce Y M3OOpHMM IIpOrpaMmma
nocturayhe ydyeHumka He MOXKe BPEJHOBATM Ha OCHOBY MHJUBUJyaJHE yCMEHe
WIN TIMCaHe ImpoBepe. 3ampaBo, npahemwe u BpemHOBame mocTuruyha ydyeHmka
OCTBapyje ce Kpo3 aKTUBHOCTHY Koje Cy Hajuelrhe IpyIHe U TO MpeACTaB/ba BaXKHY
KapaKTepyUCTUKY OBOT U APYTMUX M30OPHMUX IPOrpaMa I TO je HELITO MITO UX OUTHO
pasnuKyje of MpeiMeTa KOjU Ce Y TMMHA3Uj/ OLEIbY]Y.

Criennduynoct usbopHor nporpama ExoHomuja u dusHuc mpefcrappba U TO
IITO HACTaBy MOXKe fla peanusyje caMO HACTaBHUK €KOHOMCKE CTPyKe, OJHOCHO
NMLe Koje MCIIyHmaBa yClIoBe 3a M3BODeme HacTaBe U3 CTPYYHMUX IpefMeTa y
CTPYYHMM IIKO/IAMA Y TIOAPYYjy pama ExoHomuja, tipaso u agmuHuciipayuja
(o6mact Exonomuja) (Pravilnik o stepenu i vrsti obrazovanja nastavnika, stru¢nih
saradnika i pomo¢nih nastavnika u gimnaziji, 2022). bynyhu ga HacTaBHMKa OBOT
npoduia HeMa y TMMHa3MjaMa Kao ONUITe0OpasOBHUM LIKO/IAMa, TUMHa3Mje Koje
ce ofyIyde Jia yYeHMIMMa IOHYy e u3bopHu nporpam ExoHomuja u SusHuc, MOpajy
[OJATHO Ja MX aHTaXYyjy, LITO YeCTO MOXKe Ja yTUdYe Ha Ollpefie/bere LIKOJe fia
IporpaM MOHYAM Kao Je0 CBOje n360opHe Kopiie.

[lpeMa HamMM casHaBbMMa, HeMa EMIMPUjCKUX CTyAuja Koja ce Oase
eBaJIyalljoM M300pHMX IPOrpaMa Koju Cy y OKBUPY IOCTIefjibe 00pa3oBHe pedopme
yBefileHM y rumHasuje. Vimajyhu To y Bupmy, peannsoBaHoO je MIupe eBaayaTMBHO
MMKCMETO[CKO MUCTpakuBalbe O M300pHOM mporpamy Exowomuja u SusHuc
3aCHOBAHO Ha IIepCIIeKTMBaMa y4eHVKa, HaCTaBHMKA 1 AypeKTopa mkosa (Malinié
et al., 2024b). ¥ oBom pamy mwp je 610 Aa ce MCINMTAjy MUII/beHA M UCKYCTBA
ydYeHMKa I'MMHasyja y Be3 ca cajpikajeM I peajn3aliijoM HaCTaBHUX aKTMBHOCTHI
y OKBUPY OBOT U300pHOT mporpama. IIpernusHuje, 3aauy UCTpa>knBamwa OUIN Cy
yCMepeH! Ha MCIMTUBalbe: 1) pasmora usbopa mporpama, 2) MULUbeHA yUYeHNKa
0 TeMaMa U cafjp)KajuMa Iporpama, 3) mbUXOBa CKYCTBa Ca HACTABHUM IIpaKcaMa

U OLle’HMBambeM TOKOM peannsanije IMporpama, Kao 1 4) MUIUbeHma yYeHMKA O
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K/ByYHMM KapaKTepucTukama nporpama. OBakse CTyfuje cy Kopuche, 6ynyhu fa
Cy Hepliennyje yu4eHMKa O IIKOJICKOM IIpOrpaMy BajkaH IIOKa3aTesb YCIEIIHOCTU

Heke pepopmcke nHnujatuse (Dou & Shek, 2022).

B METOA

Yzopak. Y ucTpakupamy je yuyecTBoBao 371 y4eHNK U3 iBajieceT jejHe I'MMHasuje’
y Perry6muy Cp6uju, op kojux cy 244 (65,8%) >xenckor nosna u 122 (32,9%) myurkor
nona. Iler yuenuka (1,3%) Hucy >kenenmu fa ce usjacHe. Y TPEHYTKY MCHUTHBamHba
173 yuenuka (46,6%) je moxahamo tTpehn, a 198 (53,4%) ueTBpTU paspes rMMHasuje
y K0joj ce peannsyje oBaj M360PHM IIPOTPaM.

CJIMKA 1. Paciopebenoct mkona y Cp6uju y kojuMa je peannsoBaH U300pHU Iporpam
Exonomuja u dusHuc TokoM mKoyncke 2022/23. rogyse

Skole u kojima se
izvodi nastava iz
Ekonomije i biznisa

@ Skole

[ obasti

0 15 30 60 90

Robinsonova projekeija

4 Tlpema JOCTYIHNMM HOAaunuMa, HactaBa u3 mabopuor mporpama Exowomuja u Susnuc y mkonckoj 2022/23. ropuuu,
peanusoBaHa je y tpupgecer jeanoj mkomu y Cp6uju. Op yxynsor 6poja mkona, fBe UIKO/Te Cy Of6uiIe Ja ydecTBYjy
y MCTpaXKMBalby, y YeTUPY WIKOIE JOLIJIO je [0 IpeKuja aHKeTUpama y4eHnKa 360r 06jeKTUBHIX OKONTHOCTHU I OHE Cy
MCK/byYeHe 3 ncTpaxkuBarba. To je JoBeIo 0 ocumarmba pernpeseHTaTBHOr y30pka, 6yayhiu a je ped o mkonama Koje MMajy
Be/mKy 6poj yueHuka koju moxabajy osaj mporpam. Yerupu uikone ca noppydja Kocosa n Meroxuje nucy obyxsahene
UCTPaKMBabEM yC/Iel OTeXXKaHe KOMyHUKAIUje ca BhIMa.
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Wncitpymenii. 3a noTpebe UCTpaKMBatba KPeMpaH je yIUTHNK 33 yUYeHMKe, KOjI je
nopeJ; OCHOBHMX JIeMOTpadCKMX NMUTamba O TOMY, y3pacTy, pa3peny Koju mnoxabajy,
CaJIp>Kao MUTama IPyIMcaHa y mupe TeMarcke enuHe. [IpBa nennHa je o6yxpaTnma
INTalba, OTBOPEHOT M 3aTBOPEHOT THUIIA, KOja Cy yCMepeHa Ha pasjore msbopa
Iporpama 1 Ha4ynH MHGOPMICamba O Iporpamy. Y OKBMUPY OBe IIe/INHe, IIUTaIN CMO
y4eHMKe U 0 IPYroM M3060pHOM IporpaMy Koju YHOpeJo Ipare, Kao 1 0 pa3IosumMa
Bberopor usbopa. OBo HuUTame CMO IOCTABMIM KaKO OMCMO YTBPAMWIM Ja JIN
yueHuIy 61pajy mporpame Kojyu Cy Cafip>KMHCKM KOMITATMOM/IHM ca IPOTPaMoM
Exonomuja u Susnuc. [Ipyra ienHa OGHOCHIIA Ce Ha eBajTyalujy TeMa IpeasuheHnx
M300pHIM ITpOrpaMoM. 3a CBaKy Off TeMa IIOHyDeH je HU3 TBPA M Koje ce OHOCe Ha
pasyMeBame, jaCHONY, 3aHMM/BMBOCT, KOPMCHOCT ¥ IPYMEH/BMBOCT Cafp)Kaja, Kao
1 Ha MOTYhHOCT Kopernariuje ca cafp>kKajiMa pyTiX HaCTaBHUX Iporpama. 3afaTak
y4yeHNMKa 61O je Ja Ha IeTOCTENeHOj cKamyu JIMKepTOBOT THUIIA M3pase CTeleH
CIarama MM Heclarama ca CBakoM TBPAboM (6poj 1 MMao je 3HaUeme ,,yOIIITe ce
He C/l1aXkeM, IOK je 6poj 5 MMao 3HaYeme ,y IOTIYHOCTH Ce CTTaXkeM ).

C 0631poM Ha TUII CTy/Mje, Off yIeHMKa Ce OYeKIBAJIO fla IIPOLIeHe Y HaCTaBHe
aKTVBHOCTYM M HA4MH OILeIJBalba y OKBUPY OBOT m3bopHor mporpama. Crora,
HapeJHa Lle/IMHa Y YIUTHUKY cafipkajia je TBPe O PasIMuUTUM aKTMBHOCTIMA
U IOHANIAIbVIMA HACTABHMKA y BE3M Ca IPUIIPEMAIbeM 1 Peann3oBameM Iporpama
(21 tBpamwa — Hup. Ilogciiude HAcC ga guckyiiyjemo o Hauium UpogyKiiuma Koju
Cy Hacwanu WOKOM UCTPAXU6Atbd), KaO U TBPAme Koje ce T4y npahema n
BpelHOBama paja yueHuka (10 repgmy — HIp. IlosHailiu cy Ham Kputtiepujymu Ha
0cHO8Y Kojux tipogecop upaiiiu u oyervyje Haui pag). Of y4eHMKa ce 0UeKUBaIo fja
Ha TIeTOCTeNeHoj ckanu JInkepToBOr THUIIA M3pa3e y KOjoj Mepy Ce C/IaXKy ca CBaKOM
nonyhenom tBpamoM (6poj 1 nMao je 3HaUee ,yOIIITe Ce He ClIaXkeM , 6poj 5 .y
HOTIIYHOCTH ce cnaxkeM” ). IToysjaHOCT cKasle je BeoMa BUCOKa U M3HOCH a=,93.

[IntancMoydeHNKe 0 TpodeCcOHaTHUMMTHTEPeCOBabIMa M IIPe/ly3e THUYKO]
HaMepy, OFHOCHO O TOMe Koju (aKyaTeT 6u BO/eNM fja 3aBplile, KOjUM 3aHMMambeM
6u xenenu fa ce 6aBe u fa 1 Bupie cebe y 6ynyhHocTr Kao ocobe koje moxpehy
corcTBeHu 6usHuc. Takobe, of yyeHMKa CMO Tpa>kI/IM fla HaBe#y IITA je 3a IUX
HajBa’kHMje MITO Cy obumm noxahamem nsbopror nmporpama Exonomuja u Susnuc u
Y KOjoj MepM MM j€ OBaj IpOrpaM IIOMOTao /ia pa3Bhjy UCTpaKuBadke BemTuHe. Ha
Kpajy, YIUTHMK je cajfpKao U MUTama O KapaKTepUCTUKaMa M300pHOT IporpaMa
(mobpe cTpaHe mporpama 1 1M3a30BU Y HETOBOj peany3anyju), Kao 1 INUTame O

IpeJIo3NMa 33 IeroBo yHanpebusame.
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Tox uctpaxuearwa. Y [BafieceT jefHOj I'MMHasuju Koja je oOyxsahena
UCTpaKMBalbeM aHKeTUPakbe YUeHNUKa je peann30oBaHo TOKOM Maja 2023. roguHe y
OH/MajH (opMmary, NoNymhaBameM YIUTHUKA OCTaB/beHOT Ha Google mnardopmy.
JIMHK 3a MPUCTYN YOUTHMUKY YYeHMI[MMa je mpocieheH mpeko HacTaBHMKA KOju
npenajy usbopHu nporpam ExoHomuja u Ou3Huc, y3 IPeTXORHO INpubaB/beHe
CaIIaCHOCTY JUPEKTOpa I'MMHa3Mja, YIeHNKA I BbIXOBUX POAUTEDA.

Odpaga tiogaimiaka. Ceu nopgauu cy obpabennm y SPSS 20.0, a obpapa je
oOyxBarajsa aHa/ln3y JeCKpUITUBHE CTaTUCTMKe (IpolleHTe 1 (peKBeHIle, Mepe
IleHTpaJIHe TeH eHI[Mje I Mepe pacIplliehba — PacllOH U CTAaHAAPAHY [eBMjanujy). 3a
HpOLIeHy AMMeH3MOoHaTHOCTH Kopuithene ckane pabena je ¢akropcka aHanusa, a
Y OKBUPY CTAQTMCTMKE 3aK/by4MBamba KopuirheHa je kopenanuja u jefHopaKTOpcKa
aHanmu3a BapmjaHce. Takobe, mpuMemeHa je aHa/mM3a cajjpkaja 3a KaTeropucame
OfTOBOpa y4YeHMKa Ha OTBOopeHa muTama (Patton, 2015). Hakon unrama
UCTPa>KMBAYKOT MaTepujasia, TEKCTyaIHM TIOflally IIOfle/beHM Cy Ha Malbe jeIHNIIe
aHasu3e (HIIp. ped Wy pedeHuIie) Koje Cy KogVpaHe MHAYKTUBHUM IyTeM. [Ipouec

KOZlMpama MpaTiia je GpeHKBEHIIMjCKa aHa/I13a JOOUjeHIX KaTeropyja ofAroBopa.

PE3YJITATU

M3dop dpoipama. Ilutany cMo yueHMKe 3auuTo cy usabpannu nporpam Exonomuja u
Ousnuc. Ilonyaunm cmo ner Moryhux pasora 3a u3bop. Y4eHUIu cy nopep cpaxe
TBpAIbe IPOLCHIBATIY [ia I/ je HaBeHY Pas/ior yTUIA0 Ha B1XoB u3bop. Y Tabenn

1 mpepcTaB/beHa je [UCTPUOYLIMjA OATOBOPA YUEHMKA.
TABEJIA 1. Pasnosu 3a us6op nporpama Exonomuja u Susnuc

Hagenenn cy Hexu pasmos3u 360r KOjux cu Morao fia nsabeperr nporpam Exonomuja u 6ustuc.

ITopep cBakor 03HA4M Jia /1M je YTUIIA0 HA TBOj M360p. N %

JJomasa M ce cafpskaj/Teme OBOT IIpoTrpaMa. 335 90,3
ITorpe6HO MU je 3a fa/be 0OpasoBatbe NI 3aLOCTIEHbeE. 187 50,4
36or Tora 1o je BehnHa Mojux fpyrapa u gpyrapuiia n3abpaia Iporpam. 197 53,1
360r popuTe/ba WK APYTHX OMICKIX 0CO0a 13 OKPY>Kerba. 31 8,35
360r HacTaBHMKa KOju IIpefiaje 0Baj IIPOrpaM. 128 34,5

OueknBaHo, HajBehy 6poOj yueHNMKa onpefenio ce 3a 0Baj porpam 360r beroBux
TeMa M cajip>kaja. Majio Bullle off IIOJIOBMHE Y4YeHMKa 13abpao je oBaj mporpam

360r BpIIMmaKa, JOK je MOTOBMHA MCIMTAHMKA KA0 pasjior n3bopa HaBela 3HAY4j
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Iporpama 3a ja/be obpasoBame 1 3arnocieme. Hemro Bumre on rpehuHe yyeHnka
uctudye fia je n360py mporpama AOIPUHEO ¥ HACTAaBHUK KOjI Ta IIpefiaje, HOK Cy ce
ponuTe/By WM fpyre OM1cKe 0cobe M3 OKpy»Kerma KOJ HajMamer 6poja yueHNnKa
HAIIIY Kao pasjior n3bopa mporpama.

Ynopeno ca ns6opHuM nporpamom EkoHomuja u SusHuc TUMHA3MjaIu Cy y
ob6aBe3nu fma noxabajy jour jeman mporpam. O cBux mporpama Koju ce y Tpehem u
4eTBPTOM paspefy TMMHasuja HY/e, ToKasano ce fa je Hajsehm 6poj ncnuTanmka
(33,4%) oznaumo nporpam OcHosu feotionuitiuke Kao fpyru u3dbopHu mporpam. lllto
ce Tm4e pasjiora nsbopa, fUCTpubyIMja OArOBOPA je CIMYHA Kao 1 y CTy4ajy usbopa
nporpama Exonomuja u dusHuc. JenyHa pasnmka je y ToMe IITO je APYyru M3O60pHU
Iporpam, Ipema IpoleH! y4eHNKa, Jenrhe 61paH 300r HacTaBHMKA KOjJ I'a IIpefjaje
(30,5%), Hero 360r oma’kama 3Hayaja TOT IIPOrpaMa 3a HACTaBaK IIKOJIOBaba VN
TpKuuITe paja (28,6%).

[Iutanu cMo ydeHMKe Kako cy ce MHpopMmucanu o M3060pHOM IIpoOrpamy
Exonomuja u éusnuc. Hajpehu 6poj mux (57,9%) HaBopu ja ux je mHPOpMMCcao
Oie/bEHCKI CTapellHa VIV HeKY APYTY HACTaBHMUK U3 IKO/Ie (Y>KVMBO Ha YaCOBYMA,
OHJIajH ITpeKo zoom 11aropMe U fpyrux m1aThopmMu Koje je OpraHn3oBajia MKosa,
nyreM (riajepa, aHKeTHpameM U CI1.), JOK OKO 4eTBpTuHe (24,8%) u3Bemrasa aa
cy nHpopMaluje foOMIN Of BpIIbAaKa/CTAPUjUX YUEHMKA M3 LIKOJIE VI HEKMUX
APYruxX ocoba 13 oKpyxema. [lojeayHy yUYeHNIM Cy CaMOCTATHO IIpeTpaKuBaIm
cajT mKorne (7,6%), a Huje 3aHeMap/bUB HY OPOj OHUX KOjU Ce O NIPOrpaMy yOIILITe
HYCY MHGOPMICAIN IIpe Hero MITo Cy ra usabpanu (7,9%).

O cagpajy apoipama. Cnegehy kopak y aHaIM3M OLHOCHUO Ce Ha IepLeniujy
cajpyKaja mporpama. 3a CBaKy Off LIIeCT TeMa Koje ce M3y4aBajy MUTaIU CMO yUYeHMKe
HITa MUCJIE O BUXOBUM cafpKajumMa. [Ipenusnuje, >xenenm cMo fa casHaMoO Ja JIN
Cy cafip>Kaju 3aHMMJ/BMBH, jaCHU M PasyM/bMBM, KOPUCHY, IPUMEH/BUBY U Jia N
BUJie MOTYhHOCT BIXOBe Kopenaluje ca cajpKajuMa JpyTux npenMeTa. 3a Teme
Koje ce M3y4aBajy y TpeheM paspeny mpolemuBame Cy BPLUIVIIA CBU YYEHUIIV U3
Y30pKa, JOK CY Cafip>Kaje TeMa 13 YeTBPTOT IPOLCHIBA/IY CAMO YYEHWUIIN YeTBPTUX
paspepa. 3a CBaKy TeMy padyHaT je TPYIIHV CKOP HaJl CTaBKaMa Koje ce OfHOCe Ha

cagpskaje’, a Bpe[JHOCTI CKOPOBa IIpeficTaB/beHe cy y Tabemu 2.

5 Ilpe uspauyHaBarba IPYIHMX CKOPOBA HETaTUBHO (GOPMYIINCAHe CTABKe CY PEKOAMPAHE.
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TABEJIA 2. BpegHOCTH IPYyIIHUX CKOPOBa Ha TeMaMa M300pHOT IIporpaMa
Exonomuja u dusnuc

Teme N Min Max AS SD

1. Hosan 371 10 35 27,33 531
2. Tpxwuire 371 11 35 25,75 6,03
3. IlpemyseTHumrTBO 371 8 35 27,09 5,77
4. ExoHOMCKa y/iora gpxxaBe 191 8 35 25,24 5,99
5. Mepeme eKOHOMCKOT ycIexa 190 9 35 24,87 5,94
6. Ilpumer-eHa eKOHOMMja 189 11 35 26,79 5,67

Ha ocHOBY IpoceuHMX BPEJHOCTY CKOPOBA MOKE C€ YOUMTHU Jja Cy cafipKaju TeMa
u3 tpeher paspena (mpBe Tpu TeMe), YOIIITEHO OCMATPaHO, 60/be IPOLEHEeHN Y
OIHOCY Ha cafip)kaje TeMa 13 4eTBpTor (apyre Tpu TeMe). Tema Hosay, yyeHnmma
je 6uma Haj3aHMMJ/BMBUjA, HAjjaCHMja M HajpasyM/bMBHja, IIOTOM HAjKOPUCHUjA
y O[IHOCY Ha CBe JIpyTe TeMe, a HeHU Ca[pPiKaju CY, U3 NEePCIHEKTUBE YUYeHMKa, U
HajIIpYIMEH/BMBUjY Y CBAKOJHEBHOM >XMBOTY I MOTY Jla MX IIOBEXY ca cajjp>Kajuma
OPYIuX IpefMeTa. 3a HUjAHCY je HIDKM CKOp 3a TeMy lIpegy3eilinuuiitiéo, JOK Cy
cagpkaju teMe Tpacuwiitie Hajcnabuje npolemeHN Mehy TeMaMa Koje ce U3y4aBajy y
tpehem paspeny. Kaga je ped o ueTBpTOM paspeny, Hajoorbe ce IpoLewyjy cafpiKaju
teme Ilpumervera exonomuja, moToM Exonomcka ynoia gpicase, BOK Cy cafipKaju
TeMe Meperve eKOHOMCKOT ycilexa Hajcmabuje IpoLiebeHN.

Kama ce aHanusmpajy BpeHOCTM CKOpOBa Ha IOje[MHAYHMM CTaBKaMa,
pesynTaTy IOKasyjy fia Cy cajpxKaju TeMe lIpegyseitiHuuiiiiéo Haj3saHUMI/bUBU)I
(AS=4,06; SD=1,16), cagpxaju teme IIpumererna ekonomuja Hajjacauju (AS=4,17;
SD=1,08), capp>xaju Tema IIpegysemnuminieo (AS=3,91; SD=1,21) u Hosay, (AS=3,91;
SD=1,20) HajkopucHMju 3a faj/be 0OpasoBambe, fa ce cajpxaju reme Hosay, (AS=3,92;
SD=1,11) HajBuIle MOTY Jja IIPMMeHe y CBaKOJHEBHOM >XMBOTY, [JOK 3a cafip>kaje
TeMme IIpumersena exoHoMUjad, BAIIE HETO 3a CBE OCTajle, YUYEHMIIM OIaXkajy ja ce
MOTYy HoBe3aTu ca pyruM npepmernma (AS=3,08; SD=1,35).

Y Tabemn 3 matu cy koeduiujeHTH Kopenanuja usmeby rpynmHux cxoposa
TeMma u3 Tpeher paspesia, mpema IpoLeHN c6ux yueHuxa u3 ysopxa. Kopenaumje cy
CTaTUCTUYKE 3HAYajHe, IO3UTUBHE M BUCOKOT MHTEH3UTETA, IPU Y€MY je HajBUIIa

kopenanuja usmeby rema Hosay n Tpucuwiisie.
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TABEJIA 3. Kopenanuuje rpyIIHUX CKOpOBa: IIPOLieHe CBMUX YUeHMKa

Teme Tpxmmre ITpepy3eTHNIITBO
Hosan ,786* ,738**
Tpyxumrre ,744%*
[TpegyseTHumTBO

Hatiomena. N=371, **kopenanuje cy CTaTUCTUYKM 3HayajHe Ha HUBOY 0,01.

Taxobe, IImpcoHoBuM KoedunmjeHTOM Kopenanyje yTBpheHa je CTaTMCTHMYKM
3HaYyajHa I0Be3aHOCT n3Melhy rpymHMX ckopoBa Tema 13 Tpeher paspena kaja ce ysmy
y 063up camo dpouere yuenuxa wwpehux paspega (p<,01). Kopenauuje cy, takobe,
MO3UTVBHE ¥ BUCOKOT MHTeH3NUTeTa. VI y OBOM ClIy4ajy, HajBMIUN j€ MHTEH3UTET
kopenanyje usmehy tema Hosay n Tpmuwine (r=,808), nox kopenanuja usmehy
tema Hosay, u IIpegy3eitinumiiieo nsHocu r=,783, a uamelhy rema IlpegyseitiHunuiizieo
u Tprcuwiinie r=,743.

Koedpunujentu kopenanuja usmehy rpynHmux ckopoBa HoOMjeHMX Ha IIECT
TeMa, Upema UpoueHU yuHeHUKA ueillepitiol pas3pega TpukazaHu cy y Tabemu 4.
Hajnpe, yogdaBaMo fa cy cBe Kopenalyje CTaTUCTUYKY 3HadajHe U [ja CY TO3UTHBHE,
BYICOKOT VJIV YMepeHO BUCOKOT MHTeH3uTeTa. Kopenaunja nsmehy rema Exonomcka
ynoie gpiaee u Meperwe exoHomcKol ycilexad je HajBUILET MHTEH3UTETA, IOK CY
HajHIDKe Kopenanyje mpoHahene nsmehy ckoposa Tema Tpwcuwitie n Ipumervena
exoHoMuja.

TABEJIA 4. Kopenanuuje ckopoBa TeMa IpeMa IpoljeH! yIeHMKa YeTBPTOT paspesia

Exonomcka Mepeme

IIpumemena
Teme Tpxmmre  IlpegyseTHHMmITBO ymora €KOHOMCKOT .
eKOHOMUja
IpxaBe ycnexa
Hogarg ,770%* ,702%* ,670** ,673** ,655**
Tpxumrre 734%* ,745%* ,743%* ,640**
[TpegyseTHNIITBO ,692%* ,709*%* ,667*%*
Exonomcka ynora fp>xase ,819%% ,665**
Mepere eKOHOMCKOT ycIiexa ,668**

Haiiomena. N=191, **kopenanuje cy craTuCTU4KM 3HauajHe Ha HUBOY 0,01

Haciniasmne tipaxce u oyerusarwe. OBaj CETMEHT aHANIM3€ OJHOCKO C€ Ha NPOIEHY
HACTaBHUX IIPAaKCH U OlLleWHUBama y OKBUPY Iporpama ExoHomuja u SusHuc.
VIHTepecoBaso HacC je fa M Ce Ha YacOBMMA OBOT M30OOPHOT IIpOrpaMa peanusyjy
aKTMBHOCTU U UCIIO/baBajy MOHAIllalha HACTaBHMKA KOja MOAIpKaBajy peanusanujy

o6e Qase mpemopydeHOr HaumHa pafia (MCTpakuBadKe ¥ IPOjeKTHE), Kao 1 fia
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1M je IpolleC OLeMBaba y CKIAfly Ca AUJAKTUYKO-METOAMYKUM YIIYyTCTBOM 32
peanusanujy usbopuor nporpama. ¥ Ilpunory (Tabena I11) cy npukazaHy OCHOBHU
OECKPUIITMBHU IIOKa3aTe/bM 3a aHA/IM3VpaHE CTaBKe. YOouaBaMO /la YYEHMIM Ha
BehMHN cTaBKM M3pa’kaBajy CHaXKHO [0 YMEPEHO C/larame, IITO HeJBOCMICICHO
yKasyje Ha 3acTyIUb€HOCT HACTaBHMX IIPaKCU U IIpaKce OlemNBama Koje
HOApXKaBajy Ipef/IoXKeHN HA4uMH paja y HacTaBU OBOT M30OpHOr mporpama. Y
CK/IaJly ca TUM, HeraTuBHO popmynucane ctaske (5, 9, 13, 19, 25 u 30) nmajy Hucke
IpoceyHe BPeSHOCTM CKOpoBa (y pacnoHy of 1,67 mo 2,25), mto 6u 3HaummIo aa
Y4EeHMIIM CMaTpajy Ja OBaKBe IIpaKce yIIaBHOM HIUCY IPUCYTHE. JeAVIHO Ha OCHOBY
ckopa Ha craBiu 26 (Tabena I11) mo>xemo pehm fja cy ydeHMIM HeycarlalieHn y
Be3J Ca HaCTaBHMKOBMM IIpaKcaMa IOACTUIama MehycoOHOT oLlemBamba yyeHIKa
Ha 4acoBMMa 1360pHOT nporpama Exonomuja u SusHuc.

Ila 6ucMo wumcnmramu JIATEHTHY CTPYKTYPY YYEHMUKOT OffHOCA IIpeMa
HACTaBHUM aKTMBHOCTVMA U ITPAKCY OLiehIBambha HACTAaBHIKA Y OKBUPY M300pHOT
nporpama, U3BplIeHa je (pakTopcka aHa/mu3a MEeTOHOM ITIaBHMX KOMIIOHEHAaTa ca
Varimax potanujoM. VsgBojena cy uetupu daxTopa Koju objammasajy 60,35%
YKyIIHe BapujaHce IITO je mpukaszaHo y Tabenu 5, nok je marpuua (akTopckor
CKJIOIIa ITpuKa3aHa y Tabemnu 6.

TABEJIA 5. Ilapametpu 4eTBOpO(aKTOPCKe COMyLuje

CpojcrBena % Kymynatusuu
DakTopn . .
BPEIHOCT Bapujance % BapujaHce
INopprkaBame NCTPaXKMBAYKOT U IIPOjEeKTHOT pajia 1
TOHalllamka yYeHnKa 9,409 30,353 30,353
OremnBame yCMEPEHO Ha y4ermhe 3,607 11,635 41,988
KoruntusHa 1 eMOIMOHA/IHA NTOJPLIKA HACTABHMKA 3,101 10,002 51,990

Ile/berbe BIAaCHUIIITBA HAJ| OI[EHOM 2,590 8,356 60,346
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TABEJIA 6. Marpuiia ¢pakTopcKor CKIomna

Daxkropn

CraBke
1 2 3 4

7. YKasyje HaM KaKo I I'ie MOXXKEMO [ia IIPUMEHNMO OHO ILITO CMO YIM/IN TOKOM

. 0,809
UCTPaXXMBatba/IpOojeKTa.
6 Objanrmbasa HaM Kako Tpeba 1a HCTpaxkyjeMo (Kako Ja MPUKYIIMO TOfaTKe, KaKo fia 0.780
006pajIMMO T0fjaTKe, KAKO Jja MX HPUKAKeMO 1 CL.) ’
8. Yuu Hac KaKo j1a IIPENO3HaMO OHO IITO je OUTHO Y UCTPKUBAKLY/TIPOjEKTY. 0,775
1. IopcTide HacC Aa y4ecTBYjeMO y AeduHICaby HCTPAKMBAYKOT HI/ba/INTatba. 0,774
4. IogcTide HAc /1a U3BOJVMO 3aK/bydKe Y BE3N ca cafipykajima Koje obpalyyjemo. 0,769
10. IToma)ke HaM Jja pasyMeMO I'PEIIKY KOjy CMO HaIlpaBU/IN. 0,768
11. YemepeBa Hac ia pemmtMo po67ieM Koju ce I10jaBIO TOKOM I3BOhera ncTpaxyBara/ 0764
TpojexTa. ’
16. [logcruye Hac 1a JUCKYTYjeMO O HALIUM IIPOJYKTUMA KOjU Cy HACTa/lX TOKOM 0.752
UCTPAKUBAbA. ’
12. YemepaBa Hac §a KOPUCTVMO pas/ndnTe M3Bope nHpopManyja (Ha mpumep, 0.730
JIUTEPaTypa, MHTEPBjy) KaKO OMCMO ypajui 3a/laTKe TOKOM MCTPaK1Bamba/POjeKTa. ’
2. opcTide Hac ga nsabepemo mra hemo u xaxo hemo rctpaxusarn. 0,722
14. O6janimaBa HaM OHO 1ITO HAM HMje jacHO. 0,694 0,325
18. IlomcTiye HAC fja apryMeHTYjeMO CBOje CTaBOBe/MUII/berba. 0,689
15.YcmepaBa Hac fja ITaHMPaMO BpeMe 3a IPUIIPeMy U peain3aliyjy CTpaKuBarma/ 0.681
pojexTa. ’
17. Kopuctu pasmnunte NOACTHIAje Y HACTABU (HIIP. JUTMTA/THY A/IATH, BUJEO CHIMAK, 0.660
¢ororpaduje, uuraty nosHatx 0co6a). ’
20. YBaXaBa Hallle MUII/belb€ I Hallle IPEJIOTe Y TOKY pajia. 0,600 0,525
21. Tlomaxke HaM Jia penraBamo Mehyco6He KoHIMKTE aKo ce JOrofie. 0,578
3. IlogcTiye HAC 1a paJMMOo Y TPyIlaMa y 3aBICHOCTH Off TeMe /N 3afjaTKa. 0,564 0,428

22. ITosHaTy Cy HaM KPUTEPUjyMI Ha OCHOBY KOjuX podecop Ipatu u oLemyje Ham pag. 0,362 0,745

31. IIpodecop Hac mpaBefHO OLewkYje. 0,317 0,731

27. TIpodecop HaM Ha BpeMe TPy>ka IOBPATHY NHGOPMAIIN)Y O HAUIMM AKTUBHOCTIMA Y 0,661

pesynTaTiMa y HaCTaBU.

23. TIpochecop KOHCY/ITYje yUeHNUKe IPUIMKOM [jaBatba OLleHa. 0,641 0,377
19. He nokasyje a 6pure o Hatum oceharbima it pacIionoXesnuma. 0,747

9. He o6jammaBa HaM KaKo f1a KOpUCTUMO Taberte, rpapuKoHe 1 jjujarpame. 0,731

13. He maje HaM IpuaMKy ia MCKaXXeMO CBOje MUIIbEIbeE. 0,685

5. He objammaba K/byuHe T0jMOBe y OKBUPY TeMe Kojy obpabyjemo. 0,657

30. Hitcy Ham jacHM KpUTepHjyMu Ha OCHOBY KOjIX Hac podecop oriermyje. -0,456 0,612

25. Ilpodecop HaM He Aaje OBpaTHe MHPOPMALIje O TOME LIITa jouI Tpeba fja HaydnuMo. 0,543

26. IIpocecop MOACTIYE YUEHVKE §a jeffHI IPYTe OLEHY]Y. 0,789
24. Yd4eHnIM yYECTBYjy Y OCTaB/batby KPUTEPUjyMa OLehIBatba. 0,749
28. Ilpodecop Hac MOACTIYE 1A CAaMU IIPOLIEHYjeMO LITa 11 KOMMKO CMO Hay I, 0,693

29. Ipodecop mpaTi 1 oBepasa IITa CMO HAYIMIINL. 0,308 0,441 0,462
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[IpBu c¢akrop obOyxBara HajBuile CTaBKu ¥ objammaBa Hajsehu mporeHar
BapujaHCe, I1a C€é MOXK€ CMaTpaTM K/bYYHUM 3a aHAJM3y OfJHOCA yYEHMKa IIpeMa
HacCTaBHMM IIpaKcaMa I IIPaKCH OliemNBama. Ped je o craBkaMa Koje ce TUYy
MUIUbEba ¥ MCKYCTaBa Y4YEHMKA O YCMEPEHOCTU HACTaBHMKA Ha IOJCTULAIbE
VICTPa)KMBAYKOT pajia 1 IOHAIIAkba YYeHNKA TOKOM HacTaBe (KaKo Jja MCTPaxyjy,
KaKo Jja e GUMHMIIY NCTPaKMBAYKO IINMTakbe, M3BOJe 3aK/byUKe, pelllaBajy mpobneme
ca KojuMa ce y IpoLeCcy Cyo4aBajy, INIAHMPAjy BpeMe 3a IPUIIPEMY U peanusanujy
MICTPaXKMBamba), Ka0 U Ha IOAp)KaBajyhe MmoHalame HacTaBHMKA Y TOM IpoIeCy
(yBa)kaBa MUIIUbeIbe 1 IIPEJIOTe YUYEHNUKa, Aaje MOryhHOCT yueHnIMMa fja 6upajy,
objalmaBa HejacHe cafipiKaje, KOPUCTY pas/IndnTe IOACTHUIIAje y HACTaBM, IOfCTIYe
apryMeHTalyujy CTaBOBa, NMCKYCHjy O NMPOAYKTUMA pajia, IIOMaXke Y pasyMeBalby
HaIlpaB/beHNX I'PelllaKa, ycMepaBa Ha pasIn4nTe N3Bope MHPOpMaIMja, IOfCTIIe
pajg y Trpymu, IOMaxke y pellaBawy KoH¢nukara). OBaj ¢axkTop Ha3BaH je
Hogpxcasarve ucitipaxusauxol u UpojeKitiHol paga u toHauiarwa y4eHuxa. Ipyru
bakTOp UMHe YeTHPU CTAaBKe KOje ce OHOCE Ha IpaKce OlielblBaba HACTABHIUKA.
Yuenunuma cy mo3HaTU KPUTEPUjyMU OLEmbMBaiba, OLEHMBAIbLE je IIPaBeHO,
HOBpaTHA MHpOpMaIVja je 61aroBpeMeHa, y OLlehbUBabe CY YK/bYYeHM 1 YICHNIN.
Osgaj dpakrop cMmo HasBamu Ouerusarve ycMepeHo HA yHuerve.

Tpehu ¢akrop cappxy ImecT CTaBKM KoOje Ce OfHOCe Ha HeIOXKeJ/bHe
IpaKce HaCTAaBHMKA KAKO y IOITIE[y OLeMBaMba, TAKO U y IOINENY HAaCTaBHUX
aKTMBHOCTY ¥ INoHammamwa. OBaj dakTop je HasBaH KolHUMU6HA U eMOUUOHANIHA
iogpuwika HaciiasHuxa. PaKTOp ONNMCyje HacTaBHMKA KOjU He yBakaBa eMoLuje
M MHUIIbeHA YYEHMKA, He II0jalllibaBa 3Haueha aKaJeMCKUX KOHIleraTa u
rpaduyKo IpUKa3MBame MOfaTaka TOKOM IIpolieca yderma M HACTABHUKA UUjU
IpoliecC OllelkVBaba HIje TpaHCIapeHTaH. YeTBpTu ¢akTop obyxBaTa TpU CTaBKe
KOje yKas3yjy Ha HAaCTaBHUKOBE [laBalkbe MOIYNHOCTM y4eHMLMMa Ja Y4ecTBYjy
y Kpeupamwy KpUTepMjyMa OlierbMBarba 1 Jla OIydyjy y IpOliecy oliemlBaiba
KPO3 CaMOOLielhNBambe 1 BPUIKHAYKO OlleHhUBabe I jeHy CTaBKy Koja ymyhyje Ha
HACTAaBHMKOB OJJHOC IIPeMa OLlebMBalbY Kao IIPOLieCy y KOMe ce IlpaTe M IPOBepaBajy
ucxony yuerwa. OBaj pakTop cMo HazBamu /Jemerve 671ACHUTHEA HAG OUEHOM.

Y Tabenn 7 npukasaHe cy kopenanuje nsmeby pakropa. oroBo cBe kopenannje
Cy CTaTUCTUYKM 3HA4ajHe, IO3UTMBHE ¥ HMUCKOT [O YMEPEHOI MHTeH3UTeTa.
Hajsnira sHayajHa kopenanyja nponahena je usmeby npsor u gpyror ¢akropa. To

3Ha4M [1a, IIpeMa IIpOLEHN YI€HMKaA, HACTaBHMIU KOjI/[ ermpa)y OKPYXX€mhE Y KOME
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YYEHMIM y4Ye KPO3 MCTPa)KMBadKe aKTUBHOCTM JMICTOBPEMEHO M OLIEHYjy TaKo Ja
HMOACTUYY HBUXOBO yUebe.

TABEJIA 7. InTepkopenanyja pakropa

®akropu 2 3 4

1. ITopgp>kaBame MCTPa)KMBAYKOT 1 IIPOjeKTHOT pajia U MOHALIAba YYeHMKa ,581F% 381 334
2. OuemnBame yCMepeHO Ha yuere ,402%% [174*%*
3. KorHuTuBHA 11 eMOI[IOHA/IHA NTOApLIKa HACTABHIKA -,020

4. Jle/berbe BIIACHUILTBA HAJ[ OLIEHOM

Hatiomena. **Kopenanuje Cy CTaTUCTUYKHU 3HaYajHe Ha HuBOY 0,01.

VsBpiieHa je kopenalmoHa aHammsa usMeby c¢akropa m ckopoBa H0OOMjeHMX
Ha TemaMa (Tabena 8). VI3 oBe Tabene ce youaBa #a Cy Kopenalyje pasauuuTor
VMHTEH3UTEeTa: Off yMepeHUX MO0 BeoMa HUCKMX. CBe CTaTUCTMYKM 3HadajHe
KOperaljyje Cy IO3UTUBHe, IpY 4eMy je HajBuiIa usmeby ckopa reme Hosay, u mpBor
dakropa koju cMo HasBanmu Ilogpiasarve uciipanueauxol u upojexitiHol paga u
loHAWArA Y4eHuKad. 3a HUjaHCY Cy HIDKe Kopenanuje usMehy npsor daxTopa n
CKOpOBa Ha CBMM [ipyruM TeMama. HajHioka sHauajHa kopenannja je usmehy teme
Mepere exonomckol yciiexa M 4eTBPTOT PpakTopa [emerve 671ACHUULTLEA HAYG OUEHOM.
JenHOaKkTOpCKa aHanMM3a BapujaHCe je IOKas3ajna Ja HeMa 3HAYajHUX pasiynka y
nepLennyjaMa y9eHnKa pasIM4uTor y3pacTa.

TABEJIA 8. Kopenanuja pakTopa ca CKOpOBMMa TeMa

dakTopu

Teme 1 2 3 4

Hosaig ,563*% 3914 ,354%% ,201%%
Tpxumrre ,526%* ,325%% ,318%* ,196%*
IIpenyseTHUIITBO ,551%¢ ,3627%¢ ,3617¢ , 1510
Exonomcka yrora fip>xaBe ,539** ,330%% ,312%% , 209
Mepeme eKOHOMCKOT ycIexa ,542%* ,280%* ,254%¢ ,176%*
IIpuMemeHa ekoHOMMja ,467%* ,305%% ,327%% -,008

Haiiomena. *kopenanuje cy CTaTUCTUYKY 3Ha4YajHe Ha HUBOY 0,05; **kopenanuje cy CTaTUCTUYKY 3HaYajHe Ha HUBOY 0,01.

Kapaxinepuciiuke usdoproi tpoipama Exonomuja u dusnuc. VIHTepecoBano Hac je
IITa yYEHUIIY IIPEIIO3Hajy Kao 06pe CTpaHe, a IITa BIJe Kao HeJJoCTaTKe M 113a30Be
y peanusanuju HacTaBe OBOT u3bopHor nporpama. Takobe, xTenu cmo ga casHaMo
HITa je 3a IHUX HajBaKHMje/HajpeleBaHTHIje 1ITO Cy HAy4YM/IM M y KOjoj Mepu je

0Baj IporpaM JONPMHEO Pa3Bojy UCTPAKMBAYKIUX BellTHHa. Ha kpajy, muranu cMo
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yUYeHUKe JIa /1M je IPOrpaM MCIYHUO BJIX0Ba OYeK/Balba, KAKBM CY BUX0BYU Oynyhn
IIAaHOBY, KAO0 U JIa MI3HECYy IpeJijIore KaKo /ja ce YHaIlpely HacTaBa OBOT M300pHOT
mporpama.

Kapa mpomuibajy o mpegHocTiMa n360opHor nnporpama Exkonomuja u dustuc,
yuennny (N=293) uspakaBajy IO3UTUBAH OHOC IIpeMa TeMaMa Koje ob6pabyjy
(8,9%), ykasyjy Ha 3Hauaj ONIITUX 3Hakba Y BEMITHHA U3 0071acTy ekoHoMuje (18,1%),
Ha KOPUCT MCTPaKMBAYKOT ¥ IIPOjeKTHUX MICKYCTBA TOKOM peajii30Baiba HacTaBe
(13,7%), xao 1 Ha TO JIa je HACTaBa MHTEPAKTMBHA U Ia BAXXHY Y/IOTY Y TOM IPOLeCY
uMa HacTaBHUK (8,4%). Mebyrum, Hajsehn mporenar oprosopa o mpegHOCTUMA
peanusanuje usbopHor mporpama ExoHomuja u SusHuc OZHOCU Ce Ha yCBajambe
(bYHKLIMOHATHUX, KOPYCHYX M IPAaKTUYHMX 3HaHha 13 €EKOHOMM]e 33 XXMBOT, 6yayhu
nocao n obpasosame (38,4%). Heonpehene, HemoTmyHe mn yomnmreHe ofrosope
mano je oko 12% y4yeHnxa.

Jame, o oma)kKeHMM He[OCTallMMa M M3a30BMMa Y peanusalyju OBOT
nporpama usjacHuno ce 205 ydenuka. I1pu tome, Hajsehn 6poj (45%) mux HaBeo je
la HUCY NPMMETI/IV HeKe HefocTaTKe U Telikohe y HacTaBu nporpama Exonomuja
u éusHuc. Op cBUX M3a30Ba Koju Cy omakeHu, Hajuemrhe (17,1%) ce HaBopie OHM
KOj¥ Cy OpTraHM3allMOHe pUpozie (HIIp. IOC/e Y YaCOBY, OH/IAjH 4aCOBN), IOTOM
YUEHUIM UCTUYY Jla UM HeJocTaje u3Boheme HacTaBe M3BaH IIKOJIe, IPAKTUYHO,
Ha Tepeny (10,2%), kao 1 TO Ja TMMHA3Mja/ILM UMajy HpeBulle obaBes3a 300r yera
ce ocehajy npeontepeheno (9,3%). Jenan 6poj yuenuxka (7,3%) kao 13a3oBe HaBOAK
JocajiHe TeMe, HepasyMeBambe CafjpXKaja, IpeTepaHy yIoTpeby CTPyYHUX TEPMUHA,
yCMepeHOCT HaCTaBHMKA CaMo Ha jeJHY BPCTY caspskaja. Kao jeman om mpobnema y
peannsanmju UICTAKHYTO je 1 HepasyMeBalbe CTaTyca N300pHOCTY IIporpama.

Ha nurame mra je HajBaKHUje IITO Cy CTeKMM moxabhamem oBor mabopHOr
nporpama, usjacuuo ce 231 yuenuk. Hajpehu 6poj yuenuxa je ogrosopuo fia je 3a
IBJIX JINYHO Hajpe/leBaHTHMje TO IITO Cy CTEK/IM 3Hama 13 eKoHoMUje (64,2%), TOK je
HeTVHA yYeHMKa CAOIIIITIIA Ia Cy noxahameM oBOT mporpaMa CTeK/IN MpaKTUYHA
3Hama I BelITHHE (HIIp. IpaB/bere 6usHuc-mwana). Oxko 10% oaroBopa 0gZHOCUIIO
Ce Ha ITO3UTMBHA UCKYCTBA y4Yeha ¥ Ha MOTUBAIIV]y Y HACTaBY OBOT IIporpama (Hip.,
VIMaJIu Cy Jo6por npodecopa, yuuin Cy Ha capafiHUYK) Ha4MH, UMAJIM Cy CI000My
u3pa’kaBama, pa3BI/IN Cy HOBA MHTepecoBama). CBera 3% oAroBopa OTHOCUIIO Ce
Ha TO JIa HIUCY CTeK/IM HUKakBe OeHedure noxahamwem oBor n3bOpHOT mporpama.

Ocnamajyhn ce Ha TMYHO MICKYCTBO, Off YYeHMKA CMO OYEKVBA/IN Jla U3HECY

IpeJIore KaKo Jla ce yHaIpeay HacTasa M300pHor nmporpama Exonomuja u dusHuc.
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Op 69 3abenexeHux oxrosopa Hajehm 6poj Huje cafpkao KOHKpeTaH HpPensior
(72%), Beh mHOHOBHO WCcTHUIIale 3a[JOBO/BCTBA IporpamMoM. OcCTanaym OAroBOpU
OJIHOCUJIU Cy Ce Ha YHaIpehuBame KBajnuTeTa HACTABHOT paja (HIIp. Ia ce CMamu
0o6MM TpajVBa, ja ce BUILIE pajy Ha IPOjeKTMMaA M MCTPaKMBamlMa), Kao ¥ Ha
peanusanujy HaCTaBHUX aKTMBHOCTHU BaH IIKOJIE.

N36opuu nporpam Exonomuja u OusHuc UCIYHNO je OYeKMBama BUILIE Off
90% yueHuka: ckopo e TpehnHe ydennka (65,5%) HaBOAY fia CY Y MOTIHYHOCTU
UCITyIheHa O4eKMBama, JOK HEllITO BUIle Off YeTBpTHHE (26,1%) HaBoau Ha Cy UM
OYeKVBama NUCIybeHa aenumudHo. Takobhe, Hajsehn 6poj yueHuka ykasyje Ha TO
la M je OBaj M300OPHM NPOrpaM y BEINKOj Mepy IIOMOTao Jja CaB/lafiajy BEIITIHE
VICTPXKMBAYKOT pajia, OMJIO f1a je ped O IOCTaB/bakby MCTPAXXMBAYKOT NMUTAHA/
nuba (53,6%), IpUKyIUbamy nogaraka (67,4%), ananusu/o6panu nopataxa (64,7%),
IpUKa3MBawy mHoparaka (62,5%) mim usBobhemwy sakmydaka (63,9%). Ox ykymHOr
Opoja ruMHa3mjanana Koju noxabajy osaj mporpam 10,1% mUX >Kenu fla HaCTaBU
IIKOJIOBabe y 00/1acTy eKkoHoMuje 1 yrmiie EKOHOMCKM aKynTeT, a FTOTOBO MCTO
Tonmuko wux (10,6%) Huje jom yBek omayumio y koM he ce nmpapiyy mpodunncarn.
bes o63mupa Ha fape obpasoBHe M KapujepHe msbope, Buime on 70% ydyeHuKa
UCKasyje Ipely3eTHUYKY HaMmepy, jep y OymyhHocTu Bupme cebe xao ocoby Koja

nokpehe concTBeny 6U3HIC.

ANCRYCKMIA

VcrpaxkuBame je OMIO yCMepeHO Ha MCIUTHBalbe MMUIUbEA U MCKYCTBA
TMMHa3Mjajala y BE3U Ca CaJipyKajeM M Peann3aliijoM HaCTaBHMUX aKTUBHOCTU Y
OKBMpY usbopHor nporpama Exonomuja u Susnuc. Ilokasao ce aa je oBaj mporpam
JICITYHVO OYeKyBatba BehyHe yuyeHnKa u ja je Hajsehn 6poj mux nzabpao nporpam
360r TOra ITO MM ce mpefBubenn cagpxaju gonaznajy. [Tlopen rora, n36op mporpama
BobeH je 6ynyhum kapujepHuM 1 06pa3oBHUM aclypaljaMa rMMHasujajala, uTo
je y ckiany ca uzejom yBohema M360pHMX Iporpama y ruMHasuje, OfHOCHO ca
THUM Jja Ce MOIP>KM Pa3Boj MHTEpecoBama ¥ KOMIIETeHI[Mja y4eHNKa y ofpeheHoj
o6macry. Heka gpyra ncTpakiBama, Koja Cy ycMepeHa Ha IpoyYaBabe Ky pUKYTyMa
13 €KOHOMMj€ Y CPeAIbIM IIKO/MIaMa, II0Ka3yjy /ia je Ierosa IOIy/IapHOCT 3HA4ajHO
IIOBE€3aHa Ca OMNa)KakheM YYeHMKa O aTPAaKTUMBHOCTM M IPAKTUYHOCTU TeMa

(Berkova et al., 2020), kao u ca oma)karbeM KOPUCHOCTU €KOHOMCKUX cafipaja 3a
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Oynyhe obpasoBamwe u kapujepy (van Wyk, 2012). 'mmHuasujanim us Hauie cTypuje
cMatpajy fa nporpam Exonomuja u dusHuc fOIpUHOCK CTUIAY QyHKIIVOHATHUX
U IPAaKTUYHMX 3Hakha 13 00/1aCTV eKOHOMUje, Kao 11 /ja Cy Ta 3Hakba pe/leBaHTHA 3a
CBaKOJIHEBHM XXUBOT, Oyayhu nocao u gape obpaszoBame.

Moryhnoct m3bopa mporpamMa Ha OBOM HMBOY IIKOJOBama BaKHa je 3a
Y4€EHMKE, jep UM Jaje IPOCTOP Ja OCTBape ayTOHOMU)Y M CAMOCTAIHOCT, TO jecT Jia
Oupajy u goHoce ofmyke o ToMe 1mTa he a yue (Liu et al., 2009; OECD, 2019; Wang
etal., 2011). I[Topexn Exonomuje u dusnuca Hajpehu 6poj ncnuranmka 6upao je OcHose
leotionuiiuke Kao Apyru usbopuu nporpam. OBaj Hana3 He usHeHabyje, 6ynyhnu na
ce eKOHOMCKM U TeONOMMUTUYKY CaJp)Kajii BeoMa 4ecTo Iperuhy, HapounurTo y
aHa/IM3aMa ICTOPUjCKMX M CABPEMEeHNX IPYIITBEHO-eKOHOMCKMX ITporieca (Agnew,
2001; Klement, 2021; Sneddon & Fox, 2012). [eonmonutnka ce cmarpa jefHUM Off
BOXXHMX (PaKTOpa KOju OONMKYjy AaHALIKY ITIO0ATHU U PErVOHATHM eKOHOMCKU
npocrop (Mani¢, 2018) u 3ajemHO ca MCTOPUjCKUM (PAKTOPOM Y BEIMKOj Mepu
yTude Ha rrmobaniHe eKOHOMCKe TOKOBe u nporjece y ucropuju (Stepié, 2016). Crora,
OIIpefie/buBambe CPebOLIKOIaIa, KOjeé 3aHIMMAajy eKOHOMCKE TeME, U 32 TeMe Koje
TPETUPAjy TeOIOIUTIYKE IIPOLiece YNHY Ce IOTUIHUM U360POM.

Kapa je peu o cagpyxajuma nporpama EkoHomuja u dusHuc, ydeHUIM Hajoosbe
npouemwyjy cagpxaje temMa Hosay n Ilpegyseminuwitieo, cMaTpajyhm ma cy oHm
KOHKPETHUjU, MPAaKTUYHMjU ¥ 3aHMM/bMBUjU Y OJHOCY Ha CBe JIpyre cajpKaje.
[TomrynapHOCT M aTPaKTUBHOCT IIPeAy3eTHNYKIX 3Haba IIPeIo3Haje ce BepOBATHO
1 Y TOMe IITO IOACTUYY Pa3Boj BEUITIHA, IOIYT TUMCKOT pafia, IPeflaHOCTH MOCITy
u prexcnbunnoctu (Cheung, 2008). lInpe rregano, npegy3eTHIYKE KOMIIETEHIIje
Cy U3y3eTHO 3Ha4yajHe He CaMO Ha VH/IMBUYa/THOM HUBOY (HIIP. TMYHU €KOHOMCKM
ycrex rojeuHIa), Beh n Ha mpem KOpIOpaTMBHOM U ApyTBeHoM I1aHy (Lackeus,
2015), monyT pa3Boja KOMIIaHMja 1 LIeJIOKYIIHe IIpuBpefie jefHe np>xase (Gorman et
al., 1997; Hindle, 2007; O'Connor, 2008; Jones & Iredale, 2010; Kuratko, 2005). Ose
KoMIleTeHIInje 06e36ehyjy mosunmonnpame y r106a1u30BaHOM JPYLITBY 4nje ce
TPXKUILITE pajja KOHTUHYMpPaHO 1 6p3o Memwa (Gibb, 2002). Baxxno je uctahm u fa
BehHa McIMTaHNMKa 13 OBOT MCTPaXKMBaba CKa3yje Ipefly3eTHUYKY HaMepy, LITO
je y cxmapy ca omaxkeHoM Be3oM 13Meby dbopmanHor o6pasoBama ca eleMeHTIMA
Ipefy3eTHIMYKOT yuema ¥ KaCHMjeT Ipedy3eTHINYKOT ITOHAIIAka MIaINX, Ha IITa
je ykaszaHo u y gpyrum ucrpaxusamwuma (Badri & Hachicha, 2019; Glomazic et al.,
2020; Niklas, 2015; William, 2017). Hacynpot Temama Hosay, u Ilpegy3eitiHuuiiiieo

I(Oje y4eHunn 0r1a>1<ajy Kao IpaKTNYIHE N KOHKPETHE, TEME N3 YETBPTOT pa3pera
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cy cmabuje mpolemeHe, moce6HO TemMa Meperwe eKOHOMCKOI ycliexd, IITO ce
MO)Xe TpUIMCATH aICTPAKTHOCTM cafip)Kaja MM HEeJOBO/BHUM IIpef3HamlMa
rMMHasMjanana 13 oBe 06/1acTy ekoHomuje. V HacTaBHMIIM U3 UCTOT UCTPaKMBamba
Ha CJIMYaH HauMH OIlaXkKajy Be3y u3MeDy MHTepecoBama yYeHMKa ¥ €KOHOMCKMX
cazpskaja, yKasyjyhu Ha To a cy y4eHMIM BUIIe 3aMHTEPECOBAHY 32 KOHKPETHMje
U IIpaKTUYHUje TeMe, HeTO 3a KOMIUIEKCHe U aIllCTpakTHe cagpxkaje (Peric i sar,,
2025). Konayso, Mmoxxemo pehu fja Bucoka u mo3uTruBHa Kopenamuja nsmehy rema
THI0Kasyje fia cy cajpxaju n3bopHor mporpama Exonomuja u Susxuc, mpema npoueHn
y4eHMKa, 1o6po ycknahenu u Mehyco6Ho nosesann.

JsyuaBame eKOHOMCKMX CajJjp>Kaja 3aCHOBAHO Ha IIPOjeKTHOM yYelby IToMayke
yY4eHMIIMMa fia pasyMejy Teopujcke KoHIlenTe u3 ekoHomuje (Linh, 2024), xao u
7la pa3BuUjajy CIoCOOHOCTY, BENITHHE, CTAaBOBE VM BPEJHOCTH KOju1 M omoryhasajy
fa cxBaTe InobanHe M3asoBe y ekoHomuju (Zatkova, 2015). Kpos mpojexre n
UCTpa)KMBarba Y4YEeHUIM pa3BMjajy KOPUCHE BEITMHE, Kao IITO Cy KPUTUYKO
MIUIIbebe, TUMCKY Paji ¥ CIOCOOHOCT pelraBama mpobmema (Linh, 2024; Maros et
al., 2023). Y okBMpY €KOHOMCKOT IIpefiMeTa CPefbOIIKONIN Y HelIKoj IO3UTUBHO
NpOLEbYjy MCTPaKMBAadKe BELITHHE KOje Cy CTEK/IM Yy IPOjeKTHO] HACTaBU —
Tparame, copTupame n obpabuBame nHbopMaluja, JUCKyTOBambe O BIMA, Kao
u capajma ca ppurmanuma (Chmeldrovd & Conkovd, 2021), mo je y ckiamy u ca
HaIlI¥M HaJ/la3¥Ma KOjJ Ce OfJHOCE Ha pa3BHjatbe BEIITHHA UCTPA’KMBAYKOT pajia Kpo3
nporpam Exonomuja u dusHuc. [JogaTHo, pesynTaTi paKTOpCcKe aHa/IM3e MOTBPAVIN
Cy la HACTaBHMUIIY OBOT M300PHOT ITPOrpaMa OPTaHM3Yjy UCTPAXKMBAYKI/TIPOjeKTHN
paj 1 oxpabpyjy UCTpa)kKMBaYKO IOHAIIAlbe YYeHNKa. [[pyruM pednma, HaCTaBHU
nponec 6u Tpebano ga 6yme mpaheH HacTaBHMKOBUM oOfjallllbemyMa Cajjpikaja
(urra he ucTpakxusarn), HauMHa y4yemwa (kako he mctpa>kurty) u ucxopa Koje Tpeba
octBaputu (Koh et al.,, 2007), mro je y ckiagy ca nepcreKkTuBaMa I’MMHasyjatana
u3 ose cryamje. Takobe, rmMHasujanM HaBoOfe Ha MX HACTAaBHUIM 0Xpabpyjy
Ja Kpeupajy MCTpaKMBadyKa NMUTama U Jja Tparajy 3a OATOBOpMMA, IITO je U y
JINTepaTypy UCTAKHYTO Kao BaKHa Ileflarouika MHCTpyknuja HacraBHuka (Chin,
2002; Derié et al., 2021; Rothstein et al., 2015).

Kapga ce carmema omHoc mamely cappkaja mporpama ¥ HaumMHa pafa,
pesynTaTu aHanau3e Cy IOKasaan fa Cy Nepleniiyje TMMHasujanana o cafgpiKajuma
TeMa usbopHor nporpama Exonomuja u Susnuc HajBulle ITOBe3aHe Ca HUXOBUM
nepuennyujaMa O IpakcaMa HAaCTaBHUKA y JOMEHY MCTPaKMBAIKO/IPOjeKTHOT

paga, mWTO 61 3HAYM/IO fa MOAp)KaBajyhe aKTMBHOCTY HAcTaBHMKA HOIPUHOCE
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omakamy KBajMUTeTa cajpkaja Tema. [lpyra wucrpaxuBama notephyjy na
u3y4yaBame eKOHOMCKUX CafipykKaja Kpo3 IIPOjeKTHY HAaCTaBy YYEHMIM BVICOKO
BpeNHYjy, MCTUYyNM 3Ha4aj KOHTMHYUpaHe KOMYHUKAI[Mje ca HAaCTABHMKOM Kao
MOJiepaTopoM mpoljeca yuemwa (van Wyk, 2012).

Pesynratu QaxTopcke aHammse Cy IOKasalaM Ja y HacTaBu U3OGOpHOT
nporpama Exoxnomuja u Susxuc mocroje GpopMaTuBHE IpaKce OLEHUBAKA, OCUM
BPLIKAYKOT OIeHMBalba Y Be3M Ca UMM Cy y4eHMIu Heopnydnu. IlpenusHuje,
y4eHMU1y NoTBphyjy Aa HacCTaBHMIIM OBOT IIpOrpamMa IpaBefHO OLEY]Y, LITO je U ¥
JIUTEPATYPU UCTAKHYTO KAO Ba)KHa KapaKTepIUCTUKa oBor mmpoueca (Stanci¢, 2020).
Taxkobe, omaxkajy fa X HacTaBHUIM ITpate 1 06e36ehyjy mosparny nupopmanujy o
TOMe IIITa TPEHYTHO 3Hajy U Ifie Ce Hajla3e y OfHOCY Ha leMHUCaHe LIU/beBe yUelba,
Kao J 0 TOMe ILITa MOTY Jja y4YMHe KaKo 6y 1060sbliIain CBoja 3Hakba 1 BelITHHE 1
KaKo 61 edyKacHMje yuniy, IITO je y CK/Iafy ca Hamasuma ipyrux cryauja (Black &
Wiliam, 2010; Stanci¢, 2020; van Wyk, 2012). ®opmaTtusHo npaheme y npojekTHO]
HacTaByu OM Tpebamo fa ce 3aCHMBA Ha jacHO AedMHMCAHMM KPUTEpyjyMyMa
(koju MOry OMTM pesylTaT HOrOBOpa HACTAaBHMKA ¥ YYEHMKA), IITO je Ba>KHO
U 13 IepCIeKTVBe UCIUTaHMKA OBOT MCTpakuBama. bygyhu ga ouemusame
y OKBHUPY OBOT M30OpHOT IporpamMa He yK/bydyje MHAUBHUyalHE yCMeHe VIIN
IHyICcaHe IpOBepe 3Haka, HACTaBHUIYM O6u Tpebasio fa 06e3bee pasnndnTe TEXHUKE
npaherma Ha OCHOBY KOjuX 61 MOI/IM aleKBaTHO Jia IPOLieHe JOPMHOC MojeAMHaLA Y
aKTMBHOCTMMA Koje Cy Hajuenrhe rpymHor Kapakrepa. Crora cy Io)ke/bHe TeXHIKe
BPLIKAYKOT BpeJHOBA A, jep ce Ha Taj HauMH 06e36ebyje 1a HacTaBHUIIN U yYEHULIN
HaJI/Ielajy M eBUAECHTIPajy IPOLieC y4erba I IPOHaIase JoKa3e O HAIPeTKY yYeHIKa
(Kokotsaki et al., 2016; Krajcik & Blumenfeld, 2006). Y okBupy Oniwiiiel yiyiiciisa
3a peanusayujy usdoprux apoipama (Pravilnik o planu i programu nastave i u¢enja
za gimnazije, 2020) aTe Cy CMepHIIIe 3a OlLielbUBatbe IPYIIHOT pajia, Ipe3eHTalja
U IIpOjeKara.

YcmemHa WHTerpamyja eKOHOMCKMX Iporpama y mnocrojehe mrkomcke
nporpaMe HpefcTaB/ba M3a30B U Y IPYTUM 3eM/baMa. Y OBOj CTYy[AUjU YYEHUIIN,
yITIaBHOM, yKa3yjy Ha Telikohe opraHusamyoHe Ipupope, To UCTUYY U HBUXOBU
HacraBHunu (Peric i sar., 2025). [Ipyre cryanje, Takobe, ynyhyjy Ha HegocTarak
pecypca, BpeMeHa U Ha ITpeoOyIMHe HacTaBHe ITaHOBe 1 mporpame (Salas-Velasco,
2018). HoBuje ncTpakupame je HOTBPAVIIO [ja Y PA3INYUTHUM CUCTEMMMa IIOCTOje

OpraHM3aALMOHN POOIeMN y CPelIb0j MIKO/N, jep Cy pacropefyu MpeHaTpIaHy I
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Mame IaXKibe ce nocsehyje OHMM IporpaMuma IOCpeACTBOM KOjUX YUYEHUIU MOTY

la CTeKHY pa3HOBPCHa MCKycTBa U XuBoTHe BemtnHe (Education Bureau, 2021).

3AK/bYYHAK

IIporpam Exonomuja u Su3Huc UCIIYHUO je OYeKMBamba BehHe y4eHUKa Koju cy
IPOLIEHUBAIN BETOBE PAa3MUYNTe aCIEeKTe, KAo IITO Cy KapaKTePUCTUKE IPOrpaMa,
u36op U canp)kaj Iporpama, HacTaBHe IIpakce U olemuBame. V36op mporpama
Hajuemrhe je 6110 3aCHOBaH Ha Ay TOHOMHIM MOTVBIUMA YYeHIKa, OHOCHO yTeMe/beH
Ha UXOBUM WHTepecoBamuMa 3a HoHybeHe cagpxaje. Teme koje o6pabyjy
CMaTpajy 3aHUM/BUBUM, KOPUCHUM ¥ IpuMeH/byBUM. CTedeHa 3Hamba OIlaXkajy Kao
peneBaHTHa 3a 6yayhm >xuBoT, 06pasoBame U Kapujepy, LITO je IOCeOHO Ba>KHO
aKO MMaMO Yy BUJY Jia cé TUMHA3Mja/II Hajla3e y IepPUOAly Y KOMe Ce pa3BMjajy u
IpPeVCINUTYjy 06pasoOBHY ¥ KapyjepuHU U300py, alu U JOHOCEe KapujepHe OfTyKe
KOje T4y Ha HBUXOBe IMpodecroHalTHe aKTUBHOCTY KacHHUje Y XKUBOTY (prema:
Malini¢ et al., 2024a).

[IporeHe y4eHVKa [TOKa3yjy a Cy HACTaBHe IIPaKce y OKBMPY OBOT IIpOrpaMa 1
IIpaKce OlleUBaba y CKIay ca IIPONMCAHUM 3aXTeBMMa Koju ypebyjy n obnukyjy
HacTaBy u3bopHor mporpama Exonomuja u dusnuc. To 3Haum pma mpensubenn
06/IMIM HACTABHOT pajia MOACTIYY I'MMHasMjasIIe Aa yde ucrpaxyjyhn, ga 6upajy
U JOHOCe OJJIyKe Yy Be3) Ca ydemeM, Ja 3a/l0BO/baBajy CBOja MHTEpPEeCOBamba U
aduHMTeTe, Ka0 M Ja Cy HOAP)KAaHU Off CBOjUX HacTaBHMKA. Takobe, HacTaBHUIIN
OBOT 1300PHOT IIPOrpaMa, U3 MePCHeKTUBE YUCHNKA, YCMEPEHN Cy Ha OliehlBambe
Koje IOofip>KaBa yuere 1 Koje yueHuIuma faje ocehaj BracHumTsa Haj oneHom. Ha
OCHOBY Hasjla3a, MOI/IM OJCMO Jja 3aK/by4MMO Ja OBaj IPOrpaM MMa MOTEeHIMjasl Aa
3a70BO/bM Oa3MIHE IICUXOMIONIKe TOTPebe CpebOIIKOMala.

HapenHa ucrpakuBama 6u Morna ga Oyfy ycMepeHa Ha Mepeme 6asMuHmux
ncuxonomkux mnorpeba ydyenmka (Ryan & Deci, 2000), ogHOCHO #a ucmurajy
KaKO yBa)kaBame ¥ 3a[j0BO/baBalbe TUX IIOTpeOa JONPMHOCH MOTUBALVGY M1
aHTa>KOBAHOCTM Y4eHVKAa y OKBMPY HacTaBe M30OpHOT mporpama Exonomuja u
ousHuc. Takobe, 61710 61 3aHMM/BUBO J]a C€ Y CTYAEHTCKOj MOMYTALUjI MCTPaXKN
Jla JIU je OBaj IIpOTrpaM HONMPUHEO HIXOBUM 00pasoBHMM nsbopyuma. C 063upoM Ha
TO JIa Ce OrpaHNYerbe OBe CTyJAMje OfJHOCY Ha HapyllaBame pelpe3eHTaTMBHOCTI

Y30pKa Hpe,T_IBI/IbeHOI‘ METOAONIOIIKMM HaLlpTOM, YCI€[ OJ/l1yKa HEKNX IIKOjIa
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lla He Y4ecTBYjy, Kao M 300T paHMje 3aBplIeHe LIKOJICKe FORMHE, y HapefjHOM
VICTpa)kMBamby 011 MOITIa OMTH car/leflaHa MICKYCTBa HOBYX reHepaliyja y4yeHKa Koju
noxabajy oBaj us60opHM mporpam, ajiv Ha perpe3eHTaTUBHOM Y30pKy. Takobe, 6umo
0¥ 3aHMMJ/BMBO Jla Ce MIHCTPYMEHTH U3 OBOT MICTPa>KMBarba PIUIaroje 1 IpuMeHe
y eBaJyalujy APyrux M360pHIX IporpaMa y TMMHA3UjI.

HoHocyonn 06pa3oBHMX OfTyKa 6U MOI/IM Jla pasMUIIbajy 0 0be3behuBamy
IpUINKa 3a pasMeHy npumepa gobpe mpakce n3meby HacTaBHMKA OBOT M300pHOT
mporpaMa M HacTaBHMKa ApPYruMX usbopHux mporpama. Illkone 61 Tpebano ma
pasMOTpe HaulHe IIpeBasMIakeha OpraHM3alMOHNX NPOo6IeMa Ha Koje YUeHUIIN
yKasyjy Kako 6m o6e3benuim jemHake IIaHce 3a m3Bohemwe HacTraBe M360PHUX
nporpaMa y riuMHasujamMa. HacraBHunu 6m Tpebano fa Ipy»Kajy BUIle MPUINMKa

yY4YeHMIIMIMa [1a y4€ KpO3 IIpaKTU4YaH U UCTPpaXXMBA4YKM pall I3BaH YIMOHUILIE.

Eifiuuka gossona. 3a peanusalujy oBOT MCTpaXkKMBama fobujeHa je carmacHoct Komucuje 3a oueny
eiUMHOCITIU Y HAYUHOUCTpaNcusaukom pagy Mncimiuiniyiia 3a tegaiowxa ucipanusara (Opmyka
6p. 243 ox 4.5.2023. ropuHe).

Hatiomena. Peanusariujy oBOT MCTpaXkuBarba QMHAHCHPANIO je MMHICTapCTBO HayKe, TEXHOIOMIKOT
pasBoja 1 mHOBanuja Pery6muke Cpouje (6p. Yrosopa 451-03-136/2025-03/ 200018).

B KOPUWTREHA JIMTEPATYPA

B

Agnew, J. (2001). The new global economy: Time-space compression, geopolitics, and global uneven
development. Journal of World-Systems Research, 7(2), 133-154. DOI: 10.5195/jwsr.2001.167

£ Assor, A. (2012). Allowing choice and nurturing an inner compass: Educational practices supporting
students’ need for autonomy. In S. L. Christenson, A. L. Reschly & C. Wylie (Eds.), Handbook of research
on student engagement (pp. 421-439). Springer Science + Business Media. DOI: 10.1007/978-1-
4614-2018-7_20

m Badri, R., & Hachicha, N. (2019). Entrepreneurship education and its impact on students’ intention to
start up: A sample case study of students from two Tunisian universities. The International Journal of
Management Education, 17(2), 182-190.

(8] Berkova, K., Krejéova, K., & Novak, J. (2020). Students’ attitudes to selected subjects in secondary
economic education. Problems of Education in the 1st Century, 78(1), 9-23. https://doi.org/10.33225/
pec/20.78.09

(] Black, P, & Wiliam, D. (2010). Inside the black box: Raising standards through classroom assessment.
Phi Delta Kappan, 92(1), 81-90.

Chin, C. (2002). Posing problems for open investigations: What questions do pupils ask? Research in
Science and Technological Education, 20(2), 269-287.

L Cheung, C. (2008). Practicing entrepreneurship education for secondary pupils through the operation
for secondary pupils through the operation of a New Year Stall in Hong Kong. The Asia-Pacific Educa-
tion Researcher 17(1), 16-31.



M3BOPHKM NMPOIrPAM EKOHOMWJA M BU3HKC: MEPCIMNEKTUBA YHEHUKA TMMHASMJA | 249

Chmelérov4, Z., & Conkova, A. (2021). Project based learning from the point of view of economics stu-
dents. TEM Journal, 10(2), 832-838.

3 Dou, D, & Shek D. T. L. (2022) Hong Kong high school students’ perceptions of the new secondary
school curriculum. Frontiers in Pediatrics 10:881515. DOI: 10.3389/fped.2022.881515

Beri¢, 1., Malini¢, D. i Devi¢, R. (2021). Project-based learning: Challenges and implementation support.
In N. Gutvajn, J. Stanisi¢ & V. Radovi¢ (Eds.), Problems and Perspectives of Contemporary Education (pp.
52-73). Institute for Educational Research; Faculty of Philology of the Russian University of Friendship
of Peoples; Faculty of Teacher Education of the University of Belgrade.

L Deri¢, I, Malini¢, D. i Mani¢, E. (2025). Evaluacija izbornog programa Ekonomija i biznis: perspektiva
nastavnika. Zbornik Instituta za pedagoska istraZivanja, 57(1), 53—74. DOI: 10.2298/ZIP12501053D.

Education Bureau (2021). Optimizing the four senior secondary core subjects. https://www.edb.gov.hk/
en/curriculum-development/renewal/opt_core_subj.html

/
=

EJ Gibb, A. (2002). In pursuit of a new “enterprise’ and “entrepreneurship’ paradigm for learning: Creative
destruction, new values, new ways of doing things and new combinations of knowledge. International
Journal of Management Reviews, 4, 233-269.

L Glomazi¢, H., Ljumovié, I, & Jaksic, K. (2020). Uloga formalnog obrazovanja za preduzetnidtvo u kreiranju
nove generacije preduzetnika. Andragoske studije, 1, 127-146. DOI: 10.5937/AndStud2001127G
Gorman, G., Hanlon, D., & King, W. (1997). Some research perspectives on entrepreneurship education,
enterprise education and education for small business management: A ten-year literature review.
International Small Business Journal, 15(3), 56=77. DOI: 10.1177/0266242697153004

£J  Hindle, K. (2007). Teaching entrepreneurship at university: From the wrong building to the right
philosophy. In A. Fayolle (Ed.), Handbook of research in entrepreneurship education. Edward Elgar.

1 Jones, B, & Iredale, N. (2010). Enterprise education as pedagogy. Education+Training, 52, 7-19.

(N Koh, C,, Tan, O. S., Wang, C. K. J,, Ee, J. & Liu, W. C. (2007). Perception of low ability students on
cooperative learning and group project work. Asia Pacific Education Review, 8(1), 1-13.

8] Klement J., (2021). Geo-economics: The interplay between geopolitics, economics, and investments.

CFA Institute Research Foundation.

m Kokotsaki, D., Menzies, V. & Wiggins, A. (2016). Project-based learning: A review of literature. Improving
schools, 19(3), 267-2717.

] Krajcik, J. S., & Blumenfeld, P. C. (2006). Project-Based Learning. In R. Keith Sawyer (Ed.), The
Cambridge Handbook of the Learning Sciences. Cambridge University Press.

0 Kuratko, D. F. (2005). The emergence of entrepreneurship education: Development, trends, and
challenges. Entrepreneurship Theory and Practice, 29, 577-597.

0B Lackeus, M. (2015). Entrepreneurship in education — What, why, when, how, the Organisation for
Economic Co-operation and Development — Local economic and employment development. http://
www.oecd.org/cfe/leed/BGP_Entrepreneurship-in-Education.pdf

a Liu, W. C,, Wang, C. K. J, Tan, O. S, Koh, C, & Ee, J. (2009). A self-determination approach to

understanding students’ motivation in project work. Learning and Individual Differences, 19(1), 139-145.

(3 Linh, D. T. M. (2024). Applying project-based learning method in teaching the subject of education-
al economics for students of education. European Journal of Theoretical and Applied Sciences, 2(6),
669-675. DOI: 10.69324/ejtas.2024.2(6).59

& Malinié, D., Deri¢, |., & Maksié, S. (2024a). ‘| know what i want, but it is a hard road ahead’: Adolescents’
future education and careers. International Journal for Educational and Vocational Guidance. DOI:
10.1007/s10775-024-09663-w

(] Malini¢, D., Perié, I, & Manié, E. (2024b). Evaluation of the elective program Economy and business in
grammar schools in Serbia: A mixed methods approach. In Z. Risti¢ Dedi¢ (Ed.), Book of Abstracts (pp.
82-83). International Scientific Conference 6th Days of Educational Sciences: Future of Education:



250 | OYLWKLA MAITIMHWTR, UBAHA BEPUT 1 EMUITMJIA MAHWT

B B

B

/)
I

m

B

New Directions in Research and Practice, 16-18th October 2024, Zagreb, Institute for Social Research,
Zagreb, Croatia. https://www.idi.hr/doz2024/Knjiga_sazetaka_D0Z2024_1015.pdf

Mani¢, E. (2018). Ekonomska geografija. CID — Ekonomski fakultet Univerziteta u Beogradu.

Maros, M., Korenkova, M, Fila, M., Levicky, M., & Schoberova, M. (2023) Project-based learning and
its effectiveness: Evidence from Slovakia. Interactive Learning Environments, 31(7), 4147-4155. DOI:
10.1080/10494820.2021.1954036

Niklas, E., Andersson, F. W,, & Wennberg, K., (2015). The impact of entrepreneurship education in high
school on long-term entrepreneurial performance. Journal of Economic Behavior & Organization, 111,
209-223.DOI: 10.1016/j.jeb0.2014.12.020.

O’ Connor, G. C. (2008). Major innovation as a dynamic capability: A systems approach. Journal of
Product Innovation Management, 25, 313-330.

OECD (1999). Preparing youth for the 21st century: The transition from education to the labour market.
Proceedings of the Washington D.C. Conference, 23-24th February 1999, OECD Publishing. DOI:
10.1787/9789264173422-en

OECD (2019). Conceptual learning framework: Core Foundations for 2030.

OECD (2023). The design of upper secondary education across OECD countries: Managing choice,
coherence and specialization. OECD Education Working Paper No. 288.

Patton, M. Q. (2015). Qualitative research and evaluation method (4th Edition). Sage Publications.

Pravilnik o planu i programu nastave i uéenja za gimnaziju (2020). Prosvetni glasnik, Sluzbeni glasnik
Republike Srbije, br. 4/2020.

Pravilnik o stepenu i vrsti obrazovanja nastavnika, stru¢nih saradnika i pomocnih nastavnika u gimnaziji
(2022). Prosvetni glasnik, Sluzbenik glasnik Republike Srbije, br. 04/2022.

Rothstein, D., Santana, L. & Minigan, A. P. (2015). Making questions flow. Educational Leadership, 73(1),
70-75.

Ryan,R.M.,&Deci, E.L.(2000). Self-determination theory and the facilitation of intrinsic motivation, social
development, and well-being. American Psychologist, 55(1), 68-78. https://doi.org/10.1037/0003-
066X.55.1.68

Salas-Velasco, M., Moreno-Herrero, D., & Sanchez-Campillo, J. (2021). Teaching financial education in
schools and students’ financial literacy: A cross-country analysis with PISA data. International Journal of
Finance & Economics, 26(3), 4077-4103.

Sneddon, C., & Fox, C. (2012). Water, geopolitics, and economic development in the conceptualization
of a region. Eurasian Geography and Economics, 53(1), 143-160. DOI: 10.2747/1539-7216.53.1.143

SROVRS (2021). Strategija razvoja obrazovanja i vaspitanja u Republici Srbiji do 2030. godine.
Sluzebeni glasnik RS, br. 63/2021.

Stanci¢, M. (2020). Lica i nali¢ja pravednosti u ocenjivanju. Univerzitet u Beogradu, Filozofski fakultet,
Institut za pedagogiju i andragogiju.

Stepi¢, M., (2016). Geopolitika: ideje, teorija i koncepcija. Institut za politicke studije.

van Wyk, M. M. (2012). Measuring Students’ Attitudes to Economics Education: A Factorial Analysis
Approach. Journal of Social Sciences, 31, 27-42.

Wang, C. K. J., Liu, W. C,, Koh, C,, Tan, O. S,, & Ee, J. (2011). A motivational analysis of project work in
Singapore using self-determination theory. International Journal of Research and Review, 7(1), 45-66.

William, W. K. (2017). Cultivating entrepreneurial behavior: Entrepreneurship education in secondary
schools. Asia Pacific Journal of Innovation and Entrepreneurship, 11(1), pp. 17-37. DOI: 10.1108/
APJIE-04-2017-018

Zatkova, T. S. (2015, September 14-18). Global development education as a tool for professional
development at the Faculties of Economics. 10th International Conference on Applied Business
Research (ICABR), Madrid, Spain, pp. 1143-1159.



M3BOPHKM NMPOIrPAM EKOHOMWJA M BU3HKC: MEPCIMNEKTUBA YHEHUKA TMMHASMJA | 251

B nPunor

TABEJIA I11. OcHOBHM [ileCKpUIITMBHY NOKa3aTe/b/l aHA/IM3VMPAHUX CTABKI

Min Max AS SD
1. ITopcTide HAC fla yUeCTBYjeMO y feuHICabY MCTPAKMBAYKOT IIM/ba/ ] 5 427 095
MUTama.
2. IlopcTtuue Hac ga M3a6epeM0 mrta hemo n kako hemo UCTPaKNBaTH. 1 5 4,34 0,90
3. IlopcTude Hac fa pafyuMoO y rpynaMa y 3aBMCHOCTH Off TeMe MM 3ajjaTka. 1 5 455 083
4. Oﬂgs:g;z; Zl.ac Jla MUSBOJVIMO 3aK/by4uKe y BE3U ca Cafjp)KajumMa Koje 1 5 433 090
5. He objammaBa K/byuHe [10jMOBe Y OKBUPY TeMe Kojy obpabyjemo. 1 5 202 141
6. Ob6jammasa HaM Kako Tpeba fa NCTpaxyjeMo (KaKo a IPUKYINMO 1 5 429 097
HofiaTKe, Kako fia 06paayMo MofjaTKe, Kako Jja MX IPUKa’KeMO U CIL.)
7. YKasyje HaM KaKo U IJle MOKEMO Jla TPYMEHMMO OHO IITO CMO Y4U/IN ] 5 418 1,02
TOKOM UCTPa’KMBamba/TIPOjeKTa.
8. Y‘{I/I. HAaC KaKo fja IIPEero3HaMo OHO ILITO je OMTHO Y UCTpaXXMBamby/ 1 5 426 097
MIPOjeKTY.
9. He o6jammaBa HaM KaKo ia KOpUCTUMO Tabere, rpadmkoHe u gujarpame. 1 5 225 1,39
10.IToma>ke HaM Jla pa3yMeMO I'PEIKY KOjy CMO HaIlpaBUJIN. 1 5 418 1,03
11.YcmepeBa H LIVIMO T1 M KOjU ce 110jaBMO TOKOM U3Bohemn
12.YeMepaBa Hac [ja KOPUCTMMO PasiIndnTe U3Bope MHpopManyuja (Ha
[IpuMep, INTEPATyPa, MHTEPBjy) KaKo 6MCMO ypaauiu 3aiaTke TOKOM 1 5 433 1,01
UCTPaKMBama/IpojeKTa.
13.He faje HaM IpUINKY Jla MCKaYKEMO CBOje MUILbERbE. 1 5 1,70 1,27
14.06janrmaBa HaM OHO LITO HAM HHje jaCHO. 1 5 447 0,90
15.YcmepaBa Hac fia IaHMPaMO BpeMe 3a IPUIIPEMY U Peannsanujy ] 5 422 104
UCTPaKMBarba/IpojeKTa.
16.ITopcTye HAaC fa JUCKYTYjeMO O HALIMM IPOAYKTUMA KOji Cy HaCTalIu 1 5 428 098
TOKOM UCTPaXKIBamba.
17.Kopucty pasimmduTe MOACTHUIAje Y HacTaBy (HIIp. AUTUTATHY ajIaTH, ] 5 416 108
BIUJIEO CHUMAK, poTorpaduje, LUTATH O3HATUX 0C00a). ’ ’
18.TTopcTrde HAC fla APTYMEHTYjeMO CBOje CTaBOBe/MUII/bEIba. 1 5 425 096
19.He noxasyje fa 6puHe o HammM oceharmbuMa 1 pacIonoKembuMa. 1 5 1,88 1,26
20.YBa)kaBa Hallle MUII/berbe I Hallle TIPEJIOTE Y TOKY pajia. 1 5 445 094
21.Ilomaske HaM fja pemraBaMo MehycobHe KOHQIUKTeE aKO ce JOTofe. 1 5 4,13 1,12
ZZ.HOSHaTI/I Cy HaM KpUTePHjyMU Ha OCHOBY KOjUX IIpodecop IpaTu u ] 5 461 080
oler-Yyje Hall paf.
23.TIpodecop KOHCYNTYje yueHNKe IIPUIMKOM [jaBarba OLleHa. 1 5 441 1,00
24.Y4eHunn y4ecTByjy y IOCTaB/bakby KPUTEPUjyMa OLierb/Baba. 1 5 342 141
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Min Max AS SD
25.ITpodecop HaM He faje moBpaTHe MHPOpPMALMje O TOMe 1iTa jour Tpeba ] 5 223 164
7la Hay4uMo.
26.ITpodecop mopcTiye y4eHNKe [ jeIHU [pyTe OLebYjy. 1 5 291 1,43
27.IIpodecop HaM Ha BpeMe IIpy>Ka MOBPATHY MHGOPMALI)Y O HAIIIM ] 5 450 094
AKTMBHOCTMMA 1 Pe3y/ITaTuMa y HaCTaBM.
28.IIpodecop Hac HOACTHYE Ia CAMU TIPOLIEHbYjeMO IITa VI KOJIMKO CMO ] 5390 115
EVEVNVE
29.IIpodecop mpaTu u moBepaBa IITa CMO HAY NI, 1 5 426 1,03
30.Hucy Ham jacHM KpUTEpUjyMU Ha OCHOBY KOjUX Hac Ipodecop ouewyje. 1 5 1,67 1,17
31.ITpocecop Hac paBegHO OLeHYje. 1 5 4,63 081

Hatiomena. N=371





