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ATICTPAKT

Mapapyrma o6pa3oBatba, koja je ycMepeHa Ha pasBoj K/bYYHMX KOMIIETEHI[Ija, yTUIA/Ia je Ha
IPOMeHe Y HALMOHATHIM KYPUKYTyMMUMA IIMPOM cBeTa, ma 1 y Cpbuju. ¥ ckmaay ca oBuM
00pa30BHIM TPeH0BUMA, lKorcKe 2020/21. roguHe y 'MMHa3Mje je yBeieH u360pHM IporpaMm
Exonomujau 6usnuc.Vimajyhuysumy na cBaka 06pa3oBHa IpoMeHa3axTeBatpaheme U IPOLIeHY,
KaKo OV JJOHOCHOLY OJTyKa MMasi Ca3Ha’ba 3aCHOBAHA HA MCTPAKMBAYKIM IOJAIMMA, Y
OBOM pajly HpefiCTaB/baMoO Hajase KBAa/lUTATUBHE CTy/Uje KOja je [Ieo IIMpPer eBaayalioHoT
MMKCMETOCKOT McTpaxkuBama. i je 61o fa ce mybbe carmefajy u pasymejy MULUberba 1
MICKYCTBa HACTABHMKA O Ofjpel)eH1M KapaKTepucTiKaMa OBOI U300PHOT IpOrpama 1 1beroBoj
IpMMeHN y HacTaBu Tpeher u yeTBpTOr paspena riuMHasuja y Cpouju. OnpyxaHa cy Tpy rpyIHa
MOTYCTPYKTypMpaHa MHTEPBjya ca 19 HacTaBHUKA (55,6%) KOji Cy pea/ln3oBasi 0Baj IporpaMm
(6-8 yuecHuka no rpymu). IIpuMerseHa je KBaTuTaTHBHA NeTO(Qa3Ha aHANMM3A JIYKTUBHO-
MHIYKTUBHOT KapakTepa. VIeHTndukoBaHe cy Tpy TeMe Y HapaTHBJMa HACTaBHMKA Koje ce
OfIHOCe Ha UCKYCTBO y peamusanuju udbopHor mporpama Exonomuja u 6usnuc: 1) Cagpxaj
IIporpama JOIPUHOCU KBaluTeTy 00pasoBama M XuBoTa Muajux; 2) Haumn peanmsanuje
[Iporpama je muHaMmyaH, oOyXBaTaH ¥ Ipy)ka ayTOHOMMjy HacTaBHUIMMA; 3) VsasoBu y
npunpemn u peamusauuju IIporpama. 3ak/bydyjeMo fa cy cajpkaju u360pHOI mporpama
Exonomuja u OusHuc peNeBaHTHM 3a 00pasoBame yYeHMKA IVIMHas3lMje M3 IePCIeKTHBe
BJXOBUX HACTaBHMKA. VICTPaXXMBAYKO-IPOjEKTHM Pajf, Kao AMHAKTUYKO-METORMYKM U300p
IPYXIO je, ¢ jerHe cTpate, Behy cmobony 1 ayToHOMMUjy HACTaBHUIMMA ¥ OPraHMU3aLUjI Paja,
a ¢ Apyre CTpaHe, MOTHBIICAO je yUeHNKe fia ce y Behoj Mepu aHraxyjy Ha yacoBuma. OnaxkeHn
13a30BM 1 TelKkohe y peanysarujyu nmporpama yriaaBHOM Cy OpraHusanone npupoge. Jare cy
Tpenopyke 3a yHanpehuBame JaTor nporpama.

Kmwyune peuu:

yBobhemwe n3bopHor nmporpama, Exonomuja u 6u3Huc, ruMHasuje, npaheme u eBanyaruja.
*  Hurupartu oBaj yiaHak Ha cnegehu maumn: Peri¢, 1., Malinié, D. i Manic, E. (2025). Izborni program Ekonomija i biznis:
perspektiva nastavnika. Zbornik Instituta za pedagska istraZivanja, 57(1), 53-74. DOI: 10.2298/ZIP12501053D.

> Mejn: ivana.brestiv@gmail.com
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[Tocnenmux peneHnja Momen obpasoBama, KOjU je YCMepeH Ha pas3BOj K/BYUHUX
KOMIIETEHI[Mja M KOj)i je IMPOMOBMCAaH y OpojHuM MebhyHapomHMM 06pa3oBHO-
nonmntuakuM pokymentuma (YH, Caser EBpome, EBpomncka kommcuja, OECD),
YTUIIA0 je Ha IPOMeHe y HAllMOHATHIM KYPUKY/TyMIMa, IPUIIPEMY U OpTraHMU3aIujy
HacTaBHe ITpaKce, Ha MMIUVIMIMTHA yBepeha HACTaBHMKA O TOME KaKO yYEHUIM
yde, 11a 1 Ha HAUMH OllemMBamba. Y CKIaJly ca TAKBMM TPEH/IOBMMA, IIOYEBILN Of
mkorncke 2018/19. roguue, rmMHasujcko obpasoBame y Cpbuju je obyxsaheno
pedbopMcKMM IpoMeHaMa, Kao IITO Cy IpOMeHa KYypMKYy/lIapHe Iapajfiurme,
yBODeme WMHTEepAMCUMIUIMHAPHOT TNPHUCTYHa y HACTaBy M Kpeupame IIMpPOKe
noHyze n3bopuux mporpama (SROVRS, 2021: 18). Yeohemwe nsbopHux mporpama
y cpefmbe IIKONIe IpeAcTaB/ba CUCTEMCKM IOKYIIaj fla ce mpepasube HemocTaTak
bakynITaTMBHMX KypceBa MM BAaHHACTABHMX aKTUBHOCTH, fIa Ce MPY>KM MOJIpIITKa
KapyjepHOM pa3BOjy M/IaiINX, 3al0BO/baBalby HUXOBUX 00PA3OBHYX U Pa3sBOjHUX
noTpeba, acnyupanyja ¥ MHTEpecoBama y CPefoj IIKOMM, alu M Jla ce MIaju
yIIO3Hajy ca eKoHOMCKuM motpebama sembe (OECD, 2020). ¥V cBery moctoje
pasnuunTe Ipakce yBobema M peanmsanyje eKOHOMCKMX Cajp)kaja Ha HUBOY
OCHOBHOT U Cpefilber 00pa3oBatba — OHU MOTY OMTY Ie0 MHTEeI' PUCAHOT KYPUKYIyMa,
T0jeMHAYHMX IIpefiMeTa (HITp. MaTeMaTHKa, rpahaHcko 06pa3oBame), APYIITBEHNX
HayKa, a1 ¥ caMocTanHux usbopHux nakera (OECD, 2016), kao 1ITO je TO CIy4aj

Y HAIIOj 3€M/bU.

Hontekct yBoljetba usdopHor nporpama ExoHoMMja H OH3HHC Y TAMHa3K]e

Kypuxynapua pedopma rumHasmjckor obpasoBama y Cpbuju nogpasymenana je,
usmeby ocrasnor, yBobewe npunnuna nsbopuoctu (OECD, 2019), mto 3Haum ga
yUYeHUIM MMajy clobony fa 13abepy HeKM Off HOHYDHeHNX MHTEePAUCHNUITINHAPHUX
Iporpama of IpBor fo 4etBpTor paspesa (Pravilnik o planu i programu nastave i
ucenja za gimnazije, 2020). Y Tpehem 1 4eTBpTOM paspefy HOCTOju JieBeT M300PHMX
nporpama’ Koju ce peannsyjy carno gBavaca Heie/bHO. O moHyheHnx geBeTporpama
CBaKa IrMMHasuja Oyupa meT mporpama, a cBaky ydeHuk Tpeher paspena 6upa gBa
of et noHyhenux nmporpama koja he noxabharu napenne fBe rogune. Exonomuja
u du3Huc je fieo TOr N3OOPHOT TaKeTa U HEeroBa peaansaliyja 3arodesa je MKOICKe
mm nporpamu: Odpaszosarwe 3a ogpicus paseoj; YmeinHoc u gusaju; Ipumernene nayke 1 3a ycmepetve

Ka mequuunckum naykama; lpumervere nayxe 2 3a ycmeperoe ka exnuuxum naykama; Ocnosu ieotionuiniuxe; Exonomuja u
SusHuc; Penuiuje u yusunusavuuje; Mettiogonoiuja nayunoi ucitipaxcusaroa; Caspemene iwiexronoiuje.
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2020/21. rogune. Ilporpam je KpeMpaH TakKo fia [JOIIPMHECE Pa3BHUjaiby ONMITUX
MehynpenMeTHUX KOMIIeTeHIUja, Kao IITO Cy IPeAy3MM/BUBOCT U OpMjeHTalnja
Ka Mpey3eTHNUIITBY. Y CKJIQJy ca TUM 3aXTeBOM, IporpaM Exoxomuja u Susmuc
yCMepeH je Ha OB/ajlaBalbe OCHOBHUMM €KOHOMCKMM IIOjMOBMMA, KOHIENITMMA U
OPYHIUIINMA TAaKO Ia yYeHUIM pa3yMejy CYIITHHY [ie/I0oBarbha €eKOHOMCKIX 3aKOHa,
car/iefiajy OgHOC IOje[jMHIA, IPUBPEJHOr CUCTEMa U Ip>KaBe, BUXOBUX YJIOra 1
MebysaBucHOCTH, KaKo OV pa3BIUIN 3HAIbA, BELITIHE M CTABOBE KOjJ CY HEOIIXOLHU
3a OfITOBOPHO M ycIlemHo ydemrhe y ekoHoMckoM uBotTy (Pravilnik o planu i
programu nastave i ucenja za gimnazije, 2020).

ITpensubeHo je ma ce mporpam peanusyje y ckaany ca Onuisium yiyiciieom
3a ocitisapusarve u30opHux tpoipama u Yiyiiciieom 3a gugaku1ko-memioguko
ocitisapusare tpoipama Exonomuja u Séusnuc (Pravilnik o planu i programu
nastave i ucenja za gimnazije, 2020). Y ofHOCy Ha cBe ocTaje M360pHe Iporpame,
OBaj IporpaM y TUMHasujaMa IIpefiajy HAacTaBHUIIM €KOHOMCKe CTpyKe Koju
TOKOM CBOT MHUIMjaTHOT 06pa3oBara HUCY CTEK/IN IeJarolliKo, CUXOIO0MKO 1
MeTORNYKO obpasoBame. [la 61 ce OBM HaCTaBHMUIM NOAP)KAIVM OPTaHM30BaHA je
cucTeMcKa TpogHeBHa 00yka.” [IporpaM obyKke OC/IOMEH je Ha aHAIN3Y OIILITET 1
AMAAKTUYIKO-METOMYKOT YIIYTCTBA 3a peajn3alijy M300pHOT Iporpama, aHaausy
IpernopydYeHnx K/by YHIX [I0jMOBA Cafipykaja, Bohere MCTPa>kMBaIKOT U IIPOjeKTHOT
pana, Kao 1 mpakce npahema, BpefHOBamba I OLleHIBaba.

YBohemwe u peanusanuja nsbopHor nporpama ExoHomuja u dusHuc 3axteBa
fla ce JaTy IMpOTpaM IIpaTy U eBajyMpa Kako O ce JOHOCHIIE CUCTEMCKe OIJTyKe
3aCHOBaHe Ha MCTPaXXMBAauyKUM nojanuma. [Ipema HammM casHamuma, npaheme
U eBalyalnuja oOpa3oBHMX IporpaMa y HAIlloj 3eM/bM BpIIeHa Cy YITIABHOM Yy
KOHTEKCTy rpabaHckor m Bepckor Bacmurama 1 obpasoBama (Gasi¢-Pavisi¢ i
Sevkusi¢, 2011; Gundogan i sar., 2016; DZamonja-Ignjatovi¢ i sar., 2009, 2019;
Joksimovié i sar., 2003; Pavlovi¢ i sar., 2020; Sevkusi¢ i Milin, 2009). Hasenena
HCTPaXKMBamba ce OJHOCE Ha eBalyalujy n300pHUX IIpOrpaMa yBe[eHUX Y OKBUPY
paHnjux obpasosHmx pedopmu. Huje Ham mosHato ja je o caja CIpoBOfieHa
eBasTyalija n300pHIX IIPOrpaMa Koju Cy MMIUIEMEHTPAaH! y OKBUPY KYpPUKY/IapHe

pedopMe riuMHasujckor o6pasoBama.

2 3aBoy 3a yHanpehuame o6pasoBarba ¥ BacIuTamha Ka0 HOCUIALL, 3ajefiHO ca YHuBepsuteToM y Beorpagy — EkonomMckum
daxynreroM M VIHCTUTYTOM 3a HeJjarolIKa MCTPaXMBamba Kpeupanu Cy HIporpaM Of jaBHOT 3Hayaja — Ilogpuika
HacimasHuyuma y peanusayuju usdoproi apoipama Exonomuja u Susnuc y iummasujama.
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KpanuratuBHo eBanyanmono wucrpaxnbawmwe (Wright, 2013) peanusyje ce
pagu Ay6/ber mpoydaBama M pasyMeBama yBepema IpaKTHdyapa O IpPUPOAU
u onpeheHMM kapakTepucTMKaMa OOpa3oOBHOI IIporpaMa, Kao U Ipoleca U
aKIuja IpaKTU4Yapa Koju BOJie IO OCTBapuBama >Ke/beHUX MCXOAa mpepBubeHmx
obpasoBHuM mporpamom (Patton, 2015). MeTOIOMOMIKY HAI[PT OBOT UCTPAXKMBAtha
jé eKCIIIopaTMBHOT KapaKTepa, IITO 3HA4M /la OHO HUje YCMEPEHO Ha TeCTHpambe 1
yHanpehusamwe Teopuje, Beh Ha mporeHy ogHoca usmehy npensuhenor kypuxynyma
M300pHOT IporpaMa ) HeroBe peannsaluje y rmMHasujama. IIpenusuuje, umsb
OBe KBAa/IUTATVBHE CTyjuje, Kao Je/la IIMPer eBajyalMOHOT MUKCMETO[CKOT
ucrpaxkuBama (Malini¢ i sar., 2024), jecre ga ce myb/pe cariemajy u pasymejy
MUI/beha M MCKYCTBA HACTAaBHNUKA O ofpeheHMM KapakTepucTmkama u300pHOT
nporpama ExoHomuja u u3Huc 1 1eroBoj IpyMeHH y HactaBu Tpeher u yeTBpTOr
paspena rumHasnja y Cpouju. Odexyjemo na he pesymaru ose crynuje omoryhurn
IMOHOCKOIIMMA OJIyKa Jia MaIlMpajy IpaBlie IPOMeHa y LM/bY IpeBasyuiakema
113230Ba Ca KOj/IMa Ce HACTaBHUIIY CYO4aBajy TOKOM ITpUIIPEMe I peau3saliyje OBOor
u360pHOT IIporpama.

Yuecnuyu uciipaxcusarea. Y O0BOj CTyOuUju ITIPUMEHEHA je CTpaTeruja
y30pKOBama ,TUIINYHUX c1y4dajeBa’ (Patton, 2015). VicTpakuBame je peaTn3oBaHO
y 16 ruMHa3uja o yKyIIHO 31 ruMHasuje ¥ Cpefibe CTPyYHe IIKOJIe Ca TMMHA3UjCKIM
00pa3oBHUM HPODUIOM Y KOjuMa je TOKOM LIKoIcKe 2022/23. rofyuHe peann3oBaHa
HacTaBa 13 1M360pHOr mporpama Exowomuja u Susnuc’ Ilpenusumje, y doxyc
rpylamMa y4ecTBoBaso je 19 of yKynmHO 34 HacTaBHMKA KOj/ Cy OBaj Iporpam
peannsoBanyu HaBefleHe MIKoJCKe ropgyHe. Ha Taj HaumH ctyaujoM je obyxsaheHo
55,6% HacTaBHMKa U3 monynanuje. VicTpakupame je CIpOBeeHO TOKOM Maja 2023.
TOJIVHE.

TexHuxe 3a Upukyimparve fiogaiaka. ¥ UCTpa>KIBamwy je IpYMemheHa TeXHIKA
TPYIIHOT MHTepBjyNcama Ja Ou ce yTBPAWIO Kako je ,npensubenn” msbopHm
nporpam (,Teopuja Koja ce 3acTyma’ y IporpaMy) peann3oBaH y HACTaBHOj IPaKCcK
U3 TepCHeKTUBe OHMX Koju Cy Ommm y akumju (,Teopuja y ynorpebu/akumju”
TOKOM peanmsanuje mporpama) (Patton, 2015). HacTaBHnum cy nmanm Ipuimnky ja
KpO3 TPYIIHY JUCKYCHjy enabopupajy cBoja pasMMIIbatba, eMOLVje ! MCKYCTBa O

1360pHOM IIPOrpamy.

3 Ha 0cHOBY pacmonoXmuBMX Hojaraka MuHucrapcrsa npocsere Pery6iuke Cpbuje u nogaraka us 6ase YHuBepsurera y
Beorpany - Ekonomcxkor dakynrera 3a mkoncky 2022/23. roguny.
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Kopumhen je rpynHu MHTepBjy NOTYCTPYKTYpMPaHOT KapaKTepa, IITO
3HayM fa je BoheH mpema yHamnpeq iepMHUCAHNUM TeMaMa ¥ MUTabJMa OTBOPEHOT
KapaKTepa, JOK je IIpoliec MHTepBjyucama 6uo ¢pnekcubmnan. Cnenehe getnpu reme
u3 Boguya xopuuihene cy y mporecy nHTepBjyucama: 1) O6yka 3a peanusanujy
[Tporpama; 2) Lwse m cagpxaj Ilporpama; 3) Kapaxrepucruke HacTaBHUX
aKTUBHOCTU TOKOM peanmsanuje IIporpama; 4) KapaxTepucTuke u HoHalama
y4eHMKa TOKoM peanusanuje [Iporpama.

Opitanusayuja tipuxyiwpara iogatmiaka. Ofp>KaHa cy TpU TPyIIHa MHTEPBjya
ca HacTaBHMIMMA (6-8 ydYecHMKa IO Tpymny) Koju IIpefajy M300pHM Iporpam
Exonomuja u SusHuc y ruMHasujaMa. [pyIIHM MHTePBjyy Cy pealnu3oBaHU y OHIAjH
OKPYKemy 1 Tpajaiu ¢y oko 120 MuHyTa. MopiepaTopke Cy 611 iBe Off TpM ay TOpKe
oBOT pajfia. PasroBopu y oH/MajH OKpy>Kewy CHUM/bEHN Cy y3 omoh amata ca 3ym
w1atopMe, a IIOTOM Cy TPAaHCKPMOOBaHIL.

Ananusa tiogaitiaka. Y oBOM pajy IpUMebeHa je KBaTUTaTVBHA CEKyHIapHa
aHa/MM3a MoflaTaka. Y MCTPa>KMBAIY CMO IPUMMEHVIN JieRyKTUBHO-MHIYKTUBHY
aHaJIMTUYKY TIpoLec Koju ce cactoju u3 met ¢dasa (Bingham, 2023). Kako 6mcmo
pasBMIM OpPTraHNM3AIVIOHY LIEMy 3a KOAMpame, IpBa ¢asa y OBOM IPUCTYIY
Hof;pa3yMeBaJiaje ia ce Hofjally OpraHu3yjy npema ofpeheHrM KpureprjyMuma: THII
kopuirheHe TexHUKe (HIIp. TPYIIHY MHTEPB]jy), U3BOP IOfaTaKa (HIp. HAaCTaBHUIIN),
BpeMe Kajia je UCTpakuBatbe CIpoBeieHo (HIp. Maj 2023) u mokanuja (HIIp. OH/MajH
OKpYXXeme Ifie je peann3oBaHO VHTEpPBjyucame). Y Apyroj ¢asu AemyKTUBHOT
KOZIMpara MOJallyl Cy COPTMPAHM ¥ O3HAYEHM JIeCKPUIITUBHIM KOJIOBUMA IIVPETr
obyMa y CK/Iafly ca Iju/beM, MCTPaKMBAauYKMM MUTamUMa 1 TeMaMa 13 Boxmua 3a
TPyIlHe MHTepBjye. Y 0BOj ¢as3y puaTpupaHu Cy Nofany Koju HUCY pelieBaHTHU 3a
MCTPaXMBayKa IMUTama y oBoj cryauju. Tpeha dasa mogpasymesana je npuMeny
VHJYKTMBHOT OTBOPEHOT KOJMpaba KaKo 01 ce MAeHTU(UKOBAIN HOBY KOHIEIITH
YHYTap IIMPUX AeCKPUITHBHMIX KOIOBA KOjU CY Pa3BMjeHN Y IPETXONHMUM (azama.
Ynrajyhu n ananusmpajyhu nogatke n3 TpaHCKPUIITA, yTBphUBamm cMo fa 1 ce
OHU MOTY omnucaTty nocrojehum KofoBuMa nin je 6uno noTpebHO fa ce Kpempajy
HOBM KOJIOBY, KOHCTAHTHO cMO MX MelycoOHO mopepmmm, amyu cMO M Meman
nocrojehe komoBe 13 mperxozHe ¢dase. YeTBpra MHTEpHperaTnBHa (asa 3axTeBa
Iperiefialbe KOAMPAHNX IOfjaTaKa 13 peTXOofiHe (hase 1 Tparkere obpasalia yHyTap
nopataka wim Mehy mopmanuma Kako 6u ce pasBujaje u MAeHTUUKOBAIE TeMe.
Canmapana (Saldafa, 2013) cMaTpa fja KOflOBY, KaTeropuje 1 TeMe Koje ce Kpempajy

TOKOM CBUX OBMX (pa3a MOTy OUTY peBUMpaHe WU NIOTIIYHO enuMuHucane. [Tleta
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¢dasa je dasa xpempama HaydyHOr ObjallraBama Koja oOyxBaTa HefyKTUBHE 1
VHIYKTVBHE aHAIMTUYKe Ipakce. Y TOKY oBe (hase MHTEPIpeTHpaIi CMO Hajlase
UCTPaXKMBama y CKIAJy Ca TeOPMjCKUM IIOCTaBKaMa, KOHIIENTHMA 13 006pa3oBHO-
HOMUTUYKNX TOKYMEHaTa M MCTPaKMBAauKMM HajasyMa U3 APYTUX CTyAuja. Y
Tabenu 1 npukasaH je mpuMep Koju MIYCTPYje HauMH KOfMpama MofjaTaka.

Ha xpajy mpoueca Kommpama, M3BOPHM IOJALM M JIMCTa KaTeropuja cy
npocneheHn He3aBUCHOM IPOIEHUBAYy KaKo 01 ce YTBpAIa NHTEPCYOjeKTUBHA
carmacHocT (pauyHara je kappa BpegHOCT 3a cBaky KaTeropujy). Jsmeby
IpoLiekMBaYa je MOCTUTHYTA MHTEPCYyDjeKTUBHA CAaIJITACHOCT Ha BUCOKOM HIUBOY
(Fleiss et al., 2003), 6ynyhu ma cy ce kappa BpegHOCTHM 3a foOMjeHe KaTeropuje
KpeTarne MsMeby 0,80 1 0,93.

TABEJIA 1. Vinyctpanuja mpoiieca Kofupamwa — IpuMep

sBopu JecKpunTuBHI AHaTUTHIKI .
Kateropuje Tema
U3 TPAaHCKpUIITA KomoBu KOJoBI
» -.OBJIe je TToKa3aHo
Ha BpJIO JIell HaYMH .
P CamocranmHo Pednexcuje
IITA je CYLITUHA, ja .
. Obykasa UCTPaXxyjy u 0 0by1u 3a
OHI CaMI UCTPAXKY]y, . ; .
. peanusanujy OTKpUBajy peanusanujy
Ia OTKPMUBAjy, ja CMO
u300pHOT u360pHOT
MI CaMO HEKO KO .
nporpama HacTaBHUK KOju  Tporpama
he ma uM momorue
¢daumnmurnpa
ma noby no Hekmx Hauns
K/bYYHMX Ca3Hama... peanusanje
»V1 Ha Kpajy HUKaf I[Iporpama je
HIje HAMa MOHOTOHO. AMHAMIIAH,
YBex je pasnmu4uro, obyxparan
YBEK je CBe HOBO, Kapaxrepuctuke IIpojextHu u nnpyxa
YBEK je Ipyrauuje HaCTaBHMX UCTPaKUBAIKI ayTOHOMMUJY
VcrpaxuBadxo- HaCTABHUIIMA
IITO JONPUHOCK aKTUBHOCTH pan cy ciac . .
IIPOjeKTHU paf je
6oraTcTBy HaIler TOKOM
. . ajiekBaraH n3bop
HOCIIa. Jep He MOXXeMO peanysalje Morusarnyja
Jia IIpeJiBUANMO u300pHOT HACTaBHIKA je
HMKaJ] Kako he Ham nporpama BIICOKa

U3ITIeflaT! Taj 9ac,
LITO je MEHM CjajHa
BeCT.”
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B HAJTA3SU NCTPAUBAHA

KBanuraTuBHOM aHamM30M TPaHCKPMOOBAaHMX pasroBopa ca HacTaBHMUIMMA
upneHTudukoBamu cmo tpu Teme: 1) Canpxkaj IIporpama fonpuHOCU KBaauTeTy
obpasoBama 1 X1BOTa Muagux; 2) Haunn peannsaunje [Iporpama je uHaMmdas,
obOyxBaTaH U IIpy>Ka ayTOHOMMjy HacTaBHMIMMa; 3) VI3a3oBu y mpumpemm u

peamusanuju [Iporpama. ¥ Tabennu 2 npecTaB/beHe Cy TpU TeMe I ieBeT KaTeropuja

0[ITOBOPA.
TABEJIA 2. Teme n KaTeropuje u3 npoieca KOgupama
Teme Kareropuje
1. Cappsxaj I[Tporpama o 3aMHTEPeCcOBAHOCT yYeHMKa 3a CafpiKaje N30OPHOT Iporpama
IONPUHOCK KBAJTUTETY « Paspujame PpuHaHCHjCKE MMCMEHOCTU
o6pasoBama 1 )KMBOTA o Pednexcupan ofHOC HACTABHMKA TIPEMaA CAfiPKajUMa, IM/beBIMA
MJIafuX 1 MCXOfiMa M360pHOT ITporpamMma

2. HauuH peanusanuje . .
I . o Pedrexcuje 0 00y 3a peanusarujy u36opHor mporpama
orpama je . .
porpava o VlcTpaXMBauKoO-IIPOjeKTHM paj je afjleKBaTaH usdbop
IVHaMI4aH, 00yXxBaTaH . .
. o CrpaTteruje OACTUIAIbA YYEHNKA J1a AKTUBHO YYECTBY]Y Y

U IIPY’Xa ay TOHOMM)Y
HacTaBy M36OpHOT IporpaMa

HaCTaBHMUI[MMA

3. VsasoBu y npunpeMu u o Omnrepehenoct yuennka
peamsauuju [Iporpama  « Teuixohe y opraumsanuju 4acosa
o (He)pasymeBame KOHIeNTa ,360pHOCTI IIpOrpama

1. Tema: Cappxaj Mporpama gonpuHOCKH KBaNUTETY 00pa3oBatba M MUBOTA MITAJMX

IIpBa TeMa TH4Ye ce JOIPMHOCA M3OOPHOT IpOrpaMa KBaJIUTETHUjeM 00pa3oBamy
U SKMBOTY MJIaJiX KOj/i Ceé 3aCHMBA Ha 3aMHTEPECOBAHOCTM y4Y€HNMKa fla yde
eKOHOMCKe CajiprKaje, Ha OYeK/Bambl/Ma HaCTaBHMKA Jia ce yUYeHNIM (PUHAHCHjCKI
ONNCMERABAjy Y CaBPEMEHOM JIPYIUTBY, Ka0 M Ha CBPCUCXONHOCTH IJIAHMPAHUX
cajpiKaja, peajHO MOCTaB/bEeHNX IV/beBa M MOXKE/BHUX MCXOfA Koje je MOTpeOHO
OCTBapuUTH.

3aunitiepecosanociti yuenuka 3a cagpxaje usdoproi dpoipama. IoToBO CBU
HaCTaBHUIM UCTUYY Jia je BUCOKA 3a/fHTEPECOBAHOCT TMMHAa3Mjalala 3a cajipKaje
oBor nporpama (/a, ySegmuso je najeehu og3us 3a exoHomujy u dusruc. 160 % y
wkonu. JlosomHo cam pekna). YdeHMIM Cy BUIIE 3aM[HTEPECOBAHU Jla YCBajajy

IpaKkTUYHA 1 (YHKLIMOHA/THA 3Hama KOja OflpakaBajy IJXOBe IIpey3eTHIYKe
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HaMepe, a Mambe 3a allCTPAKTHNUja NUTamba Koja ce TMYy PyHKIVIOHNCamba Jp>KaBe

13 eKOHOMCKe BU3ype (HIIp. eKOHOMCKA yJIoTa Jip)KaBe).

..HajuHillepecaniinuja wlema je OCHusare KOMUAHUjA, Upasberve
OU3HUC UNAHA U OHO WL je MeHe 3agUBUso y céemy Hiome UAKo OHU
HeMajy 6enuKa 3HArba HUMU U3 PauyHO60gCciliéa U gpyiux eKOHOMCKUX
ipegmeitia KOIUKO Cy 10 goopo ogpaguu.

...KAo Witio ¢y U Koneie pexie, iipeqy3eiiHUULILBE0 UM fe HAj3aHUMbUBU]e
U yweHuyu cy fo ipyiama umanu 3agamiax ga ocHyjy nipegysehe.
...4efiepitia loguHa ca iiemema je iipesuuie 030UbHA... MOKGA HUje HU go
odumHocHiy, Helo U themMe HUCY THONUKO 3AHUMbUBE, WO ce 0gpa3u y
HUX0BUM Tipe3eHiauujama u upojeKiiuma.

HpeMa MUII/bEIbY HACTaBHMKA, 3aMMHTEPECOBAHOCT YYE€HMKa 3a aHCTpaKTHI/IjC

caipkaje MO)XKe Jia ce pas3BMja YKOMMKO ce obOpabyjy ekoHOMcke Teme Kpo3

IpaKTUYHe CUTYyaluje, IpoOrIeMcKe 3ajaTKe, UTPOBHE aKTUBHOCTH (MTpamba yjora),

y3 IIoceTe pe/leBaHTHYM MHCTUTYIMjaMa 1 pasToBOpe ca CTPydmbaliMa 13 00/1acTi

exoHomMmje. Takobe, kpempame K/byYHMX IIOACTMIaja WM INTama, y3 momoh

AUIUTATHUX anara, nokpehe Behy samHTepecoBaHOCT ydYeHMKa 3a €KOHOMCKE

cagpikaje.

A wilio ce muve momiusayuje... OHU 6071 MHOIO ga um ce ucipu4ajy
HeKku Tpumepu, OHga um ce HoKaxe Heku Puam Ha Gpumep UL UM ce
gosege HeKo u3 tipuspege...
Cag pagumo yupaso og dusnuc ugeje go ocnoeHol tnaua y3 tomoh
sewiiiia4uke uHiienuieHyuje.

Pazsujarwe ¢unancujcke tucmerociiu. HacTaBHMIIM ce claxy ja je MOTpebHO

OnyCMembaBame I’MMHas31janala u3 JoMeHe eKoHoMMje 1 GMHAHCYja HaT/TalaBajyhu

(YHKLMOHATHOCT 3HamWa Koja 61 Tpebaso ja CTeKHY.

Ceaxu iiojequnay, itipeda ga 6yge yio3Haiil ca UM KaKo PyHKUUoOHUULE
gprasa, dusno koja puHaHCUjcKa UHCTHUIRY UUJA Y 3eMbU U ga 3HA ga ce
cHahe y gpywiiney.

. MeHU je Uum ga ceéaku yuenuk xkpos Exonomujy u dusuuc pasyme
eKOHOMCKU HUB0T. 3HAUU, HUBOTUHU eKOHOMUCTHA. Ajge ga Kaxcemo,
Hatllypanucia. 3Ha1u eKOHOMCKU HATLY panuciua.

He 3Hajy kako @yHKuyuoHuwie Kpeguili, 3aiiio ce Meradjy KamaitiHe
citioile, Koju cée ocilioje SAHKAPCKU HPOUZBOGU...
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Pegnexcusan ogHoc HACHIABHUKA UpeMAa CAGPHAJUMa, UUbeSUMA U UCXOGUMA
usdoproi dpoipama. OpRroBopum M3 OBe KaTeropuje WIYCTPYjy pedreKcuBHA
IpOMUIUbalba HACTABHMKA O BaXXKHOCTM E€KOHOMCKMX 3Hama 3a 00pasoBame
M KMBOT MJIAJiUX, Ka0 M O LIM/beBMMA ¥ MCXOAVMA KOje je IOTpeOHO OCTBApUTH
y CKJIajly ca IJIaHOM M IIpOrpaMoM yuema. IIpema Munubemy HacTaBHMKA,
cafip)Kaj OBOT IIpOrpaMa je MOKe/baH 3a TMMHa3sMjajle, jep MMajy NPUINKY Ja
OBJIaJIajy OCHOBHUM KOHLIENITMMA U3 00IaCTV eKOHOMIje, Ja CTEKHY IPaKTUYHA U
(byHKLMOHATHA 3HAbA U HETYjy KPUTUYIKM OfHOC IIpeMa PYLITBEHOj ¥ eKOHOMCKO]
crBapHocTy. Cafpkaju Cy IpuiaroheHm MHTepecoBamlMa MJIAUX, )KMBOTHOT
Cy KapaKTepa 1 y CKIaJy ca TPEeH[JOBIUMA y caBpeMeHOM ApywTBy. Teme y Tpehoj
TOAVHU Cy 3aHUM/bUBYje, IPAaKTUYHMje 1 Oyfie BUIlIe MHTepeCOBamba KON YYeHKa
Yy OHOCY Ha KOMIIJIEKCHE UM alCTPAaKTHE TeMe y 4eTBPTOj ropmHu. HacraBHunm
VICTUYY Jla HEJOCTajy TeMe Koje ce Tuay EBpoIIicKe yHuje.

HacraBHnum ce cnmaxky y morzefly peajHO IOCTaB/beHMX LM/beBa Koje je
HOTPeOHO OCTBAPUTH Y OKBUPY IporpaMa EkoHomuja u usHuc, amn je BIXOB OfHOC
IIpeMa OCTBapMBOCTH CX0a pa3nnunT. Haume, moje iVt HM HaCTaBHUIIY CMaTpajy fa
cy npenBuheHN MCXOM BUCOKO ITIOCTaB/bEHN Y M3a30BHY 32 OCTBApUBambe, I0CEOHO
y YeTBPTOM paspefy, Kao I Jja OCTBAP/bMBOCT MCXOJa MOXKE JIa 3aBUCH Off Ha4MHa
paja HacTaBHMKA ¥ KapaKTepUCTMKa ofie/berba. Kpos mpensubene Haunmue pasa
(mpojexTy, febare MM AUCKycHje), IpeMa BbIXOBOM MUIbEY, HACTABHUK MOXe
Ja IPOLEHN KBAJIUTET YCBOj€HOI 3HAaIba, /1a TOAICTIYe KPUTUYKM OFHOC yUYEHUKA
npeMa TeMaMa Koje ce oOpabyjy, KOMyHMKaIlIOHe BeIITMHE ¥ apryMEeHTOBAHO
TOHOUIebe OJIyKa.

Ia 3najy ga cacnywajy gpyioia tia ga onga ucuniupupajy iy Hajéomy
ugejy Ha ocHosy koje he gonetiu ogpehene ognyxe, jep je mHoio OuiliHa
0gnyKa y HUBOWY KAKO UM ja Kaxem ga HA 6aMcHUM HUBOUIHUM
ilyttiesuma Hema GyiioKkasa, a y wome um Wupox ciexinap eKOHOMCKUX
3Harba moxce omohu.

HA Kpajy, YIUUMATUUBHU UUb 06014 WTHO MU pagumo jecilie ga
{lOKpeHeMO ga OHU PASMULUTBA]Y O HEKUM CHL8APUMA 0 KOJUMA HUKAG He
Ou Sunu fogcmakHyimiu ga pasmuLbarv).

HacraBuniu Takobhe nctudy a je mocpescTBoM cagprkaja OBOT M360pHOT IporpaMa
moryhe na ce ocTBape MehynpegmMeTHe KOMIIETEHIVje U Ia TO 3aBYICY Off IIPUCTYTIA

HaCTaBHMKa.
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ITosesusanu cmo Exonomujy u Susnuc u Cpiicku jesux. Pagunu cmo
oinegHu uac ige cy oHu 1106e3UsanU KAKo Wipeda ga HaluuLy HocnoeHa
ducma, da cy ux 1oee3anu ca HAWUM Upegmeiiom U Kako Ou OHU
KomyHuyupanu dauwi kaga je y ueitiepinioj ioguru duna tiema Typusam.
A unaue cee oee ocitiane (Apum. ayiil. KomiemieHyHuje) SUNO0 KOjum
pagom u y uctpaxusauxoj gasu u y upojexitinoj moiy ga ce ocitigape.

2. tema: Hayun peanusauuje llporpama je guHamuyan, odyxsartaH
H Npy}a ayTOHOMHM]jy HacTaBHULMMA

OBa Tema je oOyxBaTuia TpM KaTeropuje OfAroBopa Koje ce offHoOce Ha pedriekcuje
HAaCTaBHUKaA 0 o0yl 3a peanmusanujy usbopHor nporpama Exonomuja u Susnuc;
OJHOC HACTAaBHMKA IIpeMa IpPeNopyd4eHOM AUAAKTMYKO-METOAMYKUM IPUCTYIY
KOjU ce IPUMEbYjY 3a peannsalyjy oBOT Iporpama 1 CTpareruje Koje HaCTaBHULIU
KOpPJMCTe f1a 61 ITOACTAK/IN yYeHNUKe Jla Ce aHTaXKyjy Y HaCTaBM.
Pegnexcuje o odyuu 3a peanuszavujy usdopuoi upoipama. CBY MCIUTAHUIIN
Cy WMCKa3aayu 3aJOBO/BCTBO KBAJIUTETOM OOyKe 4Mju je IWb OMO ycMepeH Ha
yHampebuBame KOMIIeTeHIIMja HACTAaBHIKA 32 OCTBAapUBambe N300PHOT MporpaMma.
KoHkpeTHO, HacTaBHMIM Cy MCTAK/IM fla Cy BOOMIM jacHe MHCTPYKLMje KaKo ha
IIJIAHVPAjy U Peann3yjy UCTPaKMBAYKO-IIPOjeKTHY HaCTaBY I Jja Cy Ce yIIO3Ha/IM ca
HaCTaBHMM CTpaTerujaMa KojuMa MOJCTUYY KOTHUTUBHY aHI'Q>)KOBAHOCT y4YE€HMKa
Ha yacy (HIIp. Hay YM/IN CY KAKO JIa ITIOACTUYY Y4eHMKe []a TIOCTaB/bajy MCTPaKMBaYKa
[IUTamba).
...Cee witio cmo Hayuunu je Suno KoHKpetiHo u upumerpueo. CiisapHo
peHomeHanHo...kaxko yiuucusaiiu uacose, Kaxo ogadpaiu u odpahusaiiu
iieme... tipeseHTlAUUfy U Matliepujane Kojy citie Ham ganu tiocne odyke,
c6eitio UUCMO, CIANHO ce 8paham, UMHUTHABAM, AHATUSUPAM UATHA jouL

cée u3 woia wmpeda ga ce Hayuu.. Taxo ga je meHu 0dyka cili6apHo mMHOIO
OMOINA U jaKo MU je 3Ha4ua.

..Ocnodoguna cam ce kaxo cama ga pagum, ga Hocitiasmam Uuiiarea,
KaKko ga ux MouiueuuwiemM ga OHU UOoCTiaesmradjy uutliara Kaxko ga
popmynumemo ucitipaxusauxo nuitiarbe ta tocne woia ga ogadepemo
apojexaiii koju hemo paguiiiu u imiaxo. [Jociia mu je iomoino, gociia mu
je anauusno.

Behuna HacTaBHUKa je MCTaK/Ia Ja Cy TOKOM OOyKe aKTMBHO yYWIIN, BeXKOamm u
NpYMembUBaIM 3Hame. JIpyruM peduuMa, MManu Cy NPUIUKE [ja XOPU3OHTATHO

pasMemyjy 3Hama, ICKYCTBa U IpuMepe flobpe Ipakce ca Komerama 13 OpojHuX
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mwkona. HactaBHMLM Cy IpeIoxWIn Ja ce HallpaBy OHJIAjH 6a3a ca HaCTaBHUM
MarepujajyMa ¥ IpyUMepuMa mobOpe Ipakce Koje OM MOIIM fla pasMemyjy ca
KOJleraMa. JegHa HAacTaBHMIA je YaK HAIJlacuia fia jy je oOyka NOACTakma fa
CaMOCTalTHO MCTpaxKyje, Kako 6m mpopybmma cBoja mpodecuoHanHa 3HaWa U
3aMHTepeCOBaja yYeHMKe.
Ja cam tipezagosomwna. Jloduna cam citiéapHo iy 0CHO8Y U ilie liyiioKase,
a u cama cam HapaeHo paguna, uciipaxcueana. Mopam ga xaxcem ga
cam inegana ga Ha Hajdowu HAUH ga ux 3auHiiepecyjem.
Hekonnko HacTaBHUKA je MCTAKIIO fla Cy TeMe CaMOCTA/IHO JONyHun ofpehennm
IIOjMOBIMMA, Jja Cy C€ KPUTUYKM OFHOCHUIN IIpeMa SPYLITBEHNM II0jaBaMa U Jja Cy O
TOME JUCKYTOBa/IM Ca YYeHUI[MA.
W 8u citie Ham fiokazanu ga umamo cnodogy ga gamo Heky iiemy, ia ga
UX iyciiumo ga uspase cé6oje muniperve, ia ga opiaHusyjemo paguorue.
Menu je ifio jako tiyHo 3Hauuno ga He dyge camo Heko lipegasarve, a ga
oHu 8ygy HacusHu cryuiaouu Ha ipegasary Heio ga 0ygy axitiuHu.

Hcimpaxusauko-ipojexitinu pag je agexeatian uzdop. OBaj AMAAKTIYKO-METOLNIKI
IPUCTYII IPOLelkeH je Kao oarosapajyhm ms6op 13 mepcreKTVBe HacTaBHMKA.
HacraBHMum ncTudy ga cy, y KOHTEKCTY OBOT IIporpama, Omiy KpeaTopy Koju
Cy CIOOOZHO MOHOCUIN OfJIyKe O TOMe Kako he fa opraHusyjy paj y Ipakcu.
HacTtaBHunu Hacroje fia Bofie 1 IpaTe y4eHMKe TOKOM peausaliije JoroBOpeHor
IpOjeKTa, TParajy 3a MOACTULIAjMa ¥ NOJaTHUM CafipyKajuMa 3a UCTpaKMBambe I
HacToje #a obe3bee KBaUTETHe MHCTPYKIMje TOKOM MCTpakuBama ofpebhene
TeMe.
Mmnoio mu ce goitano 3aiio wiitio iociioju cnodoga. Cnodoga yueruka, a
ioitiom u moja cnodoga y pagy u ceemy iiome.
Menu je itio HajsHauajuuje u Hajéomwe y yenoj 060j Hauioj Exonomuja u
dusHuc Upuuu ga cmo mMu Kpeattiopu Haciiiase...c6aKu tpegmeii Marbe
euuie Su wwpedao ga uma o0ey meiiogonoiujy paga. Jep citisapHo je
gpaiouyeto, gpaioueno. M Ha kpajy Hukag Huje HaMa MOHOOHO. Yeex
je pasnuuuillo, yeex je cée HOB80, y6eK je gpyiauuje uiitio goupuHocu
doiatticitiey Haulel Gocna. Jep He MOHeMO ga UpegeUugumMo HUKAG KAKOo
he nam usinegattiu iaj uac, Wio je MeHU CjajHA 8eCTl.
OBaj AMAAKTUYKO-METONMYKY IPUCTYII, MMajyhu y Buly MuIl/bere HaCTaBHIUKA,
omoryhaBa ¢opMupame KOOIEpaTMBHUX I'PyIla 3a ydeme Koje ce pasiuKyjy of

yob14ajeHor TpyIIHOT pajfa. Y TaKBUM rpynama ydeHuim melycobHo fene o6aBese
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U 3afly>Kerba, CBaKO Jaje MHAMBUIYATHI JOIIPYHOC IPU/IMKOM pelllaBaiba 3ajlaTaka
KaKo OV ce OCTBApMO 3ajeJHNYKN L[Ub IPYTIE.
Y pegosHoj Haciliasu kaga ce Kaxce IpyiHu pag wio ce cxeéaiia ga he
Hajdomu paguitiu, a ociianu he ce ocnonuitiu. E, oege Huje itiakas cnyuaj.
Ipumetiuna cam Hajuewhe ga usgene iy temy unu 3agamax, wina
wpeda ga ucimpaxce, ypage, céaxko 6yge 3agyxeH 3a jegaH geo u oHga
ce 80guU jako pauyHa o wWome ga ce c6aKo kag wipeda ga tpeseHiiLyjy, ga
ce céaxo fiojasu, ga ce ykmwyuu... Tako ga nema: jegau he paguitiu cee,
a mu octianu hemo ce céu camo iy wineiaiiu... VI ceaxo ce ocettiu ga
gotipuHocu u ga je tiogjegHako eéaxcax Kaga ipe3eHiniyjy pagose, Kkaga
GUCKYILYjy c6U ce yKbyuyjy y iemy, céu gajy Heka c60ja Mulisberbd,
WAKo ga MUCIuM ga je cyiep.
VcTpaXMBayKo-IIPOjeKTHM pajl, M3 IepCleKTHBe HacTaBHMKa, omoryhaBa
YUYEHUIMMA Jia pa3Bujajy: 1) KOTHUTVBHE BEIITHHE (HIIP. Tparame 3a peJleBaHTHUM
nHpopmanyjamMa, GopMupame apryMeHaTa y AUCKYCHjU, eBaayallyja YnmbeHNIIa,
nopeheme CynpoTcTaB/beHUX I10jaBa); 2) KOMYHMKALIMOHE ¥ COLVIjaTHE BELITIHE
(HTIp. BemITMHe jaBHOT HACTYyIa, BEIITMHE YIpPaB/balba BPEMEHOM, BELITHHE
mebaToBama, BENITMHE pajia y TUMY); 3) MOTMBALMjy 3a ydemeM (TaKMudye ce
Mebyco6HO, aHTaxyjy ce BUIIIe, TIOKA3Yjy 3aMHTEPECOBAHOCT y TPYITHOM pafy).
.ga umajy cnodogy muuiveroa c6oi, 3Ha4u ga Moly ga yuecilisyjy y
guckycujama Oe3 ycilipyuaearba, 3HA4U ga ceéoje 3Hawe y CU8aApU
Kopuciiie ga ucitiu1y oHo wiitio mucse.. VI ceaxo u3 Hexoi cgoi yina, anu
ipe ceeia 3Harbe Koje UMAjy U KOUKO Cy UOWIKOBAHU THO UM KACHUje
goHocu cnodogy u ga oHU jasHo HACIyliajy kao witio cam éeh pexna.

..ga u3eoge iie 3akmwyuke, 3Ha4u ga odjacHe, ga Saul GUCKymLyjy o
ileMama u ga ce Kopuciie UM CHAPYHHUM 3HAUMA...

HacraBanuu capalyyjy ca pogute/puMa yd4eHnKa ¥ BaKHUM aKTepuMa U3 JIOKATHe
3ajeHIIIe TAKO IITO UX IIO3UBAjy Aa TOCTY]jy Kao npefaBaun. Takobhe, akTMBHOCTH
Ce 4ecTo OpraHmsyje ¥ BaH IIKOJIE, y Capajibyi ca peleBaHTHUM ocobama 13
Ap>KaBHUX MHCTUTYNMja (HIp. HaponHa 6aHka), IpMBAaTHUX KOMIIAaHUja U JPYTUX
IIKOJIA Y 3€MJbI.

Mu eeh gee fogume capahyjemo ca eKOHOMCKOM WIKOZIOM. Jako je
UHiliepecanilino Kako Ha ucilie iieme ogiosapamo mu (HApum. ayii.
lumHasuja), kako ogiosapajy onu. Mu cmo topequnu Haue sulerve u
rwuxosa. ToiianHo u3 pasnuvuitiux yinosea, a uciia wema. Eitio o
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je oHo wiiHio je meHe PACUUHUPATO ga MU YHUMO 0 HUX OHU 0F HAC,

pasymeitie. Taxo ga modxce ga ce ociisapu Kpo3 capagroy gee uiKore.
Cipatiieiuje fiogciliuyara yweHuka ga akimueHo y4ueciieyjy y Haciasu u3dopHoi
upoipama. Cagprkaj oBe KaTeropuje MIyCTpyje cTpaTeruje Koje Cy HacTaBHUIU
IpUMeBVBAINy HaMepu la fopuHecy Behoj3aHTepecoBaHOCTI M aHTa)KOBAHOCTH
y4YeHMKa y HacTaB). Y HapaTUBY UCIIMTAHNKa IIpenosHare cy cnefehe crparernje.

a) Kpeuparoa pasnuuuiiiux iogcitiuyaja — IoTpeOHO je 1a HaCTaBHMK IIPOHAIa3M
pasmm4nuTe BPCTE NOACTUIIAja/TIPOBOKAIIMjA KAKO OM YK/BY4MO U 3aMHTEPECOBAO
yueHuke y mro Behoj mepu (...Jeua ce mopajy Ha #iaj Ha4uH ca HEKOM 8APHULOM
dogciiahu, gamiu um Hewilio ga ce OHU yileyajy Ha o U oHga tiocie oHu Kpehy ca
pagom. Ila ysex tiogciiuuaj, epamium ce camo HA UOGCiiuuaj. Ja cam iena 36aHa
dogcmuyay).

6) Ilose3usarve unitiepecosara yueHUKa u HACIA6HUX Tiema — TIOTPeOHO je aa
HaCTaBHMK IIpaTy, IOCMATPa WJ/IM KPO3 pasTOBOP OTKPMje MHTEPECOBakha YUYEeHMKa
U MIOBEXe VX ca HACTAaBHOM TeMOM Kojy obpabyje (Imegam wiitia je o wiitio wux
uHitiepecyje y Cltl8apHOM HUBOULY ga Hi0 UPUAAIOGUM...UMAMO KOG HEKUX YHeHUKA
ogdojHoct, ‘witia he o MeHu, ja WO HUCAM HU Xille0...0Hga UOKyuwamo ga Kpo3
welosa uHiliepecosara U3 c6aK0gHesHOT HUB0TA ga yOauumo 1 eKOHOMCKU geo).

B) Msipahusawe ogHoca ca yueHuyuma — TMOTPeOHO je Aa HACTaBHUK Oyfe
OTBOPEH y KOMYHMKALMj/ Ca YYEHMIMMA, Ja yMe Ja Ipero3Ha eMOLMOHAjIHE
noTpebe y4eHMKa 1 f1a je CIIpeMaH fla ca yYeHNUIIMIMa pa3Memyje )KIBOTHA UCKYCTBa
(Ja aipeo tipuuam ca yueHUYUMA... UMAmMo OMiB0peH 0gHoC. A Kaga upumeilium Kog
HeKol yueHUuxKa Heke UpomeHe, OHGA UOUPUHAM Ca PA3peqHUM CHlAPEUUHOM, jep
dopoguunu Upodnemu gociia Yimiu1y U Ha MOMUBAUUJY U HA UOHAULAE YUEHUKA).
Taxobe, moTpebHO je fa HacTaBHMK Oy/ie IO3UTMBAH ayTOPUTET KOjU YYCHUIIN
yBaXkaBajy.

1) Ocnawarwe Ha UpaxiliuuHe tpumepe U3 iHuUB0Wa — NMOTpeOHO je ma ce
HAaCTaBHUK ocBphe Ha TakBe IpyMepe Kako O y4eHnIuma npuommKmno HacTaBHe
TeMe ¥ K/by4He II0jMOBe M3 eKOHOMMje. HacTaBHMIM MCTUYY fa TaKBe IIpUMepe
IpOHA/Nase y [AUTUTATHUM M MENUjCKUM M3BOPMMA, JMYHOM MCKYCTBY WIN
UCKYCTBY APYTUX pe/leBaHTHMUX 0coba (..Kopucilium kpailike eugeo-maiiepujae,
00pa3oeHU KaHas, 3aium paguau cmo Apili nuHo, ipeko weia cmo odpahuseanu itieme
Tprmcuwina...).

1) Opianusayuja gogaminux akimiueHocHiu y wikonu — Moryhe je fa HaCTaBHUK

OpraHmsyje fofaTHE aKTMBHOCTM, IMONYT TaKMM4YEa, CeKIMja MIM pafMOHMIIA
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Koje HuCy obaBesHe 1y yobudajeHe 3a nsbopuu nporpam (Oiisopuna cam cexyujy
lipegyseiiHu4Ky, ga Oux moina ga yKpy4um U yueHuke CUeUUjanHux ogermwerva, jep
oHu Hemajy usbopHe Tpegmelile; MAKMU4era y KOMUAHUU U3 Tipeqy3eiliHULTLéa
HA JIOKAZIHOM U HA gPHABHOM HUB0Y Hema Huuitia 6o/e og tioia, o iome Upuuajy
ipeitixogHe feHepayuje.. jep Wia geua Koja sxesne, Koja cy MOTUBUCAHA, Koja xohe OHA
Ha kpajy Hahy u Ha4uH).

b) Yeamasarwe mummera yuenuxa — morpeOHO je Ja HACTaBHUK yBakaBa
yUYeHUKe Kao 3pejie CaroBOPHUKE KOjU MMajy CBOje apIryMEHTOBAHO MUII/bEEe O
pasIMYnUTUM TeMaMa Koje ce obpabyjy Ha wacy (Menu je jako godpo iio wiitio oHu
MOIy ga Kaxy céoje Muuiberve U ga ux OHAKo CAcyuam kao 03dumHe caiosopHuke
y fioMe ga OHU KAy Wia MUcsie 0 Hekom tpodnemy unu o iiemu Koja ce odpahyje).

e) Yemepasarwe yueHuKka Ha 3HA4Aj eKOHOMCKUX 3HAMA 34 HUB0T — TOTPEOHO
je la HacTaBHMK ocBelhyje Ko y4eHMKa 3allITO je BaXKHO fla ce oBaja ogpehenom
TEeMOM I ITOjMOBMMA U3 obmacTu ekoHoMuje u 6usnuca (Ilounem y wwpehoj iogunu
ga tipuuam o wome ga je ekoHomuja ceyga oxo éac. Kag ycitianews itipeda ga tioiujeu
kagy, ia mopaws ga Hadasuws Hoéay, ga du umao ga iotiujews kagy; ...Ja cam ca geuom
paguna xuilepundnayujy, upegoceiliunu cmo 08y kpu3y, eeh cmo eugenu ga he iy
Suttiu upodnema).

X) DQopmupare Ho3uitiueHe cnuke o ceby — TMOTPeOHO je Aa HACTABHMK
BepbaIHO 0Xpabpyje yUeHNMKe Ia MOT'Y fia IOCTUTHY 00Jbe 1 BUIIe, Kao U Ia Kpeupa
IpUINKE Y KOjMa Y4YEeHNIM MOTY [ja TeCTUPajy CBOje KOMIIeTeHI{Mje LITO 6Ou
YTUI[a/I0 HO3UTUBHO HA BUXOBY CIMKY O cebu (...kag fopeg wux ciioje iipogecopu
¢ paxynitietia U OHU jABHO UPUUAfy...ja Kaxem 6U HUCIHe C6eCHU KOIUKO cilie 86U cag
ycienu cede ga tiodeguitie, 3HA4U OHU BAC CILYWLAjy a 68U Cllle cpegrba WKona; ga Heige
uszahy u3 oxeupa, jep eehuna rwux je y oksupy. Onu ce iokaicy HapasHo kao goopu
hayu, ognuunu anu ociiane camo godpu pagruyu u Ha iwiome ce 3aspuie. Hexaxo He
uckopuciiu ce iiaj kanayuiieid. V iy Heige ja Wio GoKywasam ga kog wux upodygum
u ga cxeatie ga moly suule).

3) Kpeuparve uzasosrux u iipodnemckux 3agaiiaka — HOTpeOHO je a HaCTaBHUK
Kpeupa 3ajaTke TaKo Jja y4eHMIM OyAy yCMepeHM Ha IIpOHa/a)keme pellera
3a peaslaH nmpobneM (..mMo7y ga pasmuuibajy Kako 60oge Heky KOMUAHU]Y U Kag ce

cycpettity ca HeKum Upodnemom, Kaxko ga ia peude).
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3. Tema: W3asoBu y npunpemu v peanu3sauuju Mporpama

Tpeha Tema Tiue ce n3a3oBa ca KojuMa ce Cyo4aBajy HaCTaBHUIIVM TOKOM IIPUIIpeMe
u peanusauuje nsbopHor nporpama Exonomuja u dusnuc. Cappikaj Kareropuja
yKasyje Ha TUIIMYHe Telkohe Koje HACTABHMUI[MMA [IPEICTAB/bajy U3a30B IIPUINKOM
OpraHM30Bama YacoBa M30OPHOTr IporpaMa, 3aTUM Ha onrTepeheHOCT yueHMKa u
PasIMYNTO pasyMeBame KOHIENTa U360PHOCHIU IporpaMa.

Tewxohe y opianusayuju yacosa. Opranusanuja 4acoBa u360pHOT Iporpama
ce pas/uKyje npu ruMHasujama. Herze ce vacoBu n360pHOT IporpaMa ofiB1jajy Kao
IpeTYac VI HAaKOH YacoBa peJJoBHe HacTaBe (OCMU U JIeBeTH 4ac) Kajia Cy yYeHUI I
Beh yMopHu unm cnabuje sanHTepecoBaHu. Y HeKMM IMMHasujaMa OpraHusyje ce
HacTaBa M30OPHOT IporpaMa AeIMMUYHO WINM y HOTIHYHOCTM OHJIjH, IITO je 3a
BeNMHY HacTaBHMKA HENPUXBAT/BMBO 300T OTEXKAHOT OlieUBalba, OpraHu3alyje
DVICKyCHje, IPe3eHTOBamkha pajjoBa 1 HelOBO/bHE aHI'a)KOBAHOCTHY YYEHMKA Y OHJIajH
OKpy»xemy. [lofaTHO, II0jeHY HACTaBHUIY CY IpUHYyheHN fa poTupajy 4acose ca
KoJIeraMa MM fia UX opranuayjy cyborom. Ilopep Tora, nmajy tenrkohe fa ocrBape
capajiy ca MHCTUTYLMjaMa JIOKa/IHe 3ajeHNIIe KaKO O peannsoBanyu IpojeKart,
3aTo LITO HeMajy IOBO/bHO pecypca U BpeMeHa.

..Taj cegmu wac unu focnegrou Kaga cy 4ecitlo YyMOPHU, UCUPILbEHU
UAU UMAJY KOHTUPOAHU 1A MOPAjy ga y4e, cipemajy ce, WlaxKo ga He Moiy
ga 6ygy ysex KOHUeHilipucanu u ga ce ykmy4yjy. Eitio wio cy ilie Heke

mawe, anu o HUCy mare upoipama, Heio suuie peanusavuje y Ko,
yKAaiarea iopeg c8UX 08UX PeqosHUX Upegmeitia Koje UMAMO.

Hewmoiyhe je opianu3oseaiiiu cee ilie uacose oHnaju. Hucmo umanu wax
HU pagHum garnom eeh cydoitiom oHnajH uacoee, 3auciia je HesiogHo. VI
0Hga je gupeKiopKa 0gny4una u cag je y 060j pegosroj Haciiasu anu je
o ocmu ac, unu Upeu 4ac.
ITopen oprannsannoHux Teurkoha, ontepehenocTn yueHnKa fonprHocu 06MMHOCT,
KOMIIZIEKCHOCT ¥ aIICTPAKTHOCT TeMa Koje ce 06pabyjy y 4eTBpTOj rofyiHm y oKBUpy
M300pHOT IporpaMa, IIpeMa MMUII/bery TOTOBO CBUX McHuUTaHuka. Takobe, gBa
u360pHa Iporpama, opef APyrux obaBesHUX IpefMeTa, IpeACcTaB/bajy peBuIIe
obaBe3a 3a yueHIKe TMMHa3sMje.
Xohy ga kaxcem ga je y iuttiarey u odum, mHoio iipegmeinia u gea usdopHa,
JIUYHO MOje MUuuiberbe ga je tio iyHo.

Heio kag xpene ga ce usyuasa mMaxkpoekoHOMUjd... Heltiepilia i0guHa
jectiie ipodnemaitiuunuja y ogHocy Ha wipehy u cnasxem ce ca Koneiama.
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(He)pasymesarwe konuetitia uzdoprocitiv’ tpoipama. HactaBHuuu mncrudy pa
y4YEeHMIM TIOTPEIIHO pasyMejy KOHIENT u300pHOCHiU LITO OTeXaBa IIXOB paj U
KOMYHMKALIMjy ca y4eHMIyMa. J300pHOcifi TpOrpaMa YYeHUIV JIOXKMBJbABajy
antepHaTyBHO: ja iu he ra moxaharu unn nehe. Ouexyjy ce mo6pe orene 6e3 063upa
Ha yJIOKEeHY TPYJ, M HepeTKO CMATpajy [ja Te OljeHe C/Iy>Ke 3a IIONpaB/barbe OIIITET
ycnexa. ITopen ,Kankymanuja® y Be3u ca OLleHaMa, HACTaBHUIIM M3BEIITABajy fa
YYEHUIU ,,IIPOJIOHTUPAjy POKOBE®, He IOLITYjy HOTOBOP, KO U Jja HEOIPaBIaHO
M30CTajy ca Hactase. [[peMa MUIIbeY HaCTABHIUKA, OBAKBY MPOOIeMy 611 MOI/IN
6uTy npesasubhenn kaga 6u n36OpHY Iporpam JOOMO CTaTyC 06aBe3HOr Iporpama.
[IpoTuB HeNmpUXBaT/BUBUX 00/MKA MOHALIAA YYCHVKA, TI0jeJTHI HACTABHULU Ce
,»00pe” TaKo IITO IOLITYjy KY/ATYpYy LIKOJIE, JOCTeNHO Ce NPUp)KaBajy IpaBuia u
HaCTOoje J1a Ofp>Ke COIICTBEHY peryTalujy.
Tenepanno, Huje wo apodnem Exonomuje u Susnuca, iio je tupodnem
usbopHoi uaxeitia y iumnazujama. Crnysxe ga Su ce ioipasmao upocex u
ga ce uuty tieifiuye u ga ce geua UoMiyHo 0HO penakcupajy. Ja He sHam
ogax7ne youwiiie Wia ugeja u o je io.

ANCKYCHUIA

Y 6pojHUM €BpOIICKMM 3eM/baMa Ha HMBOY Cpefjiber 00pa3oBarma Harlacak je Ha
pasBMjamby KOMIIETEHLMja Y4Y€HMKA M3 [OMEHa €KOHOMUje, IpeNy3eTHMUIITa U
OM3HMCa, Kao M Ha MOACTULAKY MHULMjATVBE YUYeHNKA M BIXOBe CIIPeMHOCTH Ja
IIpey3My OffTOBOPHOCT 3a XXMBOT y caBpeMeHnoM apyury (OECD, 2019; Pilz, 2012;
SROVRS, 2021). Cnin4HO pa3Mullbajy HaCTaBHUIY KOj/ CY Y4eCTBOBAJIN Y HallleM
UCTpa)XVBamwy yKasdyjyhum Ha 3Hauaj (UHAHCUjCKOT OIMCMemaBama MIIANNX,
Kao U Ha CTHUIalke NMPAKTUYHUX ¥ (PYHKIVOHATHUX 3HAMa, LITO je y CKIaAy ca
pesyaTaTuMa Apyrux cryauja (Amagir et al., 2018; Brancewicz et al., 2014; Compen
et al., 2019). IIpema HajHOBUjUM Haja3MMa, CBECT O 3HAYAjy OBJIAJJAHOCTY MJIAJINX
eKOHOMCKVMM ¥ (PUMHAHCHjCKUM KOHIIENITMMA IIPeCTaB/ba CYIITUHCKU €/IeMEeHT
ONIITe MMCMEHOCT! Y caBpeMeHoM k1BoTy (Fornero & Lo Prete, 2023). Mimajyhn
y BURY IIMPY CIMKY, HACTAaBHUIIM CMATPajy Jja TMMHa3ujanyu tpeba fa paspujajy
KPUTMYKY OIHOC IIpeMa APYIITBEHO] CTBAPHOCT, IITO je Y CK/IAJY U Ca TeXKImbaMa
Halrer o6pa3oBHOT cucteMa fia ce popMmupa Oynyha KynTypHa 1 MHTeIeKTyanTHa

e/Ta Koja 6u 6ma nokpetayku ¢axrop passoja sembe (SROVRS, 2021).
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Behnna HacTaBHMKA cMaTpa Ja Cy HOCTVDKHM LM/beBM M3OOPHOT Iporpama
NpoNucaHu Yiuyiicili6om 3a gugakitiuuko-meiloguuko ociieapusare ipoipama
Exonomuja u dusnuc (Pravilnik o planu i programu nastave i ucenja za gimnazije,
2020), xao 1 fja ce IJITAHMPAHM VICXOAM MOTY OCTBApUTY IPYMEHOM HaCTaBHUYKIX
CTpaTeruja Koje Cy ycMepeHe Ha aKTMBHO KOHCTPYMCalbe 3Haba, MONIYT AUCKYCHje,
mebare m ydeme Kpo3 mpojexTe. Ilopes Tora, HacTaBHMIM HaBOJfie Pa3HOBPCHE
UHCTPYKTMBHE CTpaTeruje Koje pompmHoce Behoj samHTepecoBaHOCTM U
aHTa)XOBAHOCTY Y4eHNMKa y HacTaByU OBOT M3OOPHOr Iporpama (HIp., Kpenpame
pasIMYUTUX MOACTUIIAjA, IIOBe3MBalmbe TeMa Ca MHTepecOBambMMa YUYCHUKA,
ycMepaBame y4eHMKa Ha 3Ha4aj eKOHOMCKMX 3Halba 3a KMBOT U TOME CIMYHO).
Taxobe, mokasasno ce fa kopuurhemwe NPaKTUYHUX IpUMepa U3 )KMBOTA Y HACTaBU
omoryhasa y4yeHnnmma 6o/be pasymeBame TeMa U K/bYYHUX IIOjMOBA U3 00/1acTy
exoHoMuje u 6usHuca. Kopumheme npumepa ns cBakogHeBHOT >X1BOTa noBehasa
HepIeniyjy y4eHnka o peneBantHoctu nporpama (OECD, 2014) u gonpunocu
KBaJINTETy MOTUBAaLlMje U yCIexy y yuemy (Asarta et al., 2014; Sawatzki & Sullivan,
2017). Y cxmajy ca HaBelEHUM, ,PeIeBAaHTHOCT TeMe IIpeACTaB/ba jeSHY Of
HajBOKHMjUX IeJAarolIKMX KapaKTepMUCTMKa OOpasoBHMUX IporpaMa y o0macTu
exoHoMuje (Amagir et al., 2018).

CyLITHHCKM je 3HAYajHO [ja ce y IPUIIPeMI HACTAaBHIKA, KOjU IIPEfajy eKOHOMCKe
cagpiKaje, GOKyC cTaBM Ha CTHUIIalbe HACTAaBHMYKMX KoMmneTeHnuja (Bouley et al.,
2015; Canning et al., 2012; Sawatzki & Sullivan, 2017). HacraBunuu, gunaomMupann
eKOHOMIICTH, U3 Hallle CTyAuje, noxahami cy o6yKy u 61y Cy 3aJ0BO/BHY HeHUM
kBanuTeToM. [Ipe cBera, mpodecnoHanHo yuemwe TOKOM 00yKe 61110 je mpuaroheHo
cajp>kajy OBOT M300PHOT IIpOrpaMa, IPOoLecy ¥ KOHTEKCTY Y KOjeM HaCTaBHMIIM pajie,
IITO je y CKJIafly ca Impenopykama crpydmaka (Guskey, 2009). HacraBuuin ce Hucy
0aBU/IM CaMO CTPYYHMM Cafip>KajiMa U MIPEeHOPyYeHUM AUAAKTUIKO-METORUIKIM
YIyTCTBUMA, Beh cy Kpo3 MoJie/loBaHe HaCTaBHe aKTVBHOCTY U TPOOIeMCKe 3a/laTKe
Ha o0ynu BexxOamum M IPUMEHBNBANIN CTEYEHO 3Hambe, pPasMemNBAIN IIpUMepe
ca KojleraMa ¥ [MCKYTOBalM O ONTMMAJTHUM pellemyMa. TaKBO KOJIEKTMBHO
y4ecTBOBame HACTaBHNUKA y 3aflalliMa ¥ aKTMBHOCTMMA Ha o6ynu (Desimone &
Garet, 2015) mpezcTassba jefaH of e(UKACHNjUX HauMHa IPOQeCHOHaTHOT y4eba,
3aTO IITO Pe3y/NTUPA yIecTannjoM nHTepakuujom u guckycujom (Desimone, 2009).
Takobe, HacTaBHMIM TOKOM IpodecroHanHOr y4ema mpedepupajy ofHOCe ca
KoJIeraMa y Kojuma ce jieie njeje, Temkohe u nurama (Sprott, 2019), mrro norsphyjy

M HaCTaBHUINM U3 HAUIET ICTpa’kliBaba.



70 | MBAHA BEPWR, OYLWNLUA MATTMHUTR M EMUITMJA MAHWTR

Pasnumunty 06pasoBHM IporpamMm y [OMEHY €KOHOMCKOT o0pa3oBama
Ipenopydyjy fAa ce IpuUMewyje KOHTCTPYKTMBUCTMYKY, WHTEPaKTUBHU U
VICKYCTBEHU INpUCTYI y HactaBu (Amagir et al., 2018; Brancewicz et al., 2014;
Canning et al.,, 2012; Compen et al., 2019; Gonczol & Bognar, 2012; Kurek et
al,, 2012; Maier et al., 2012). IIpeBacxogHO, OBaKBM NPUCTYIV HACTaBHUIIMA
omoryhaBajy 10o>X1B/baj c11obofie ¥ ayTOHOMUje Y IIPAKCH, IITO ¥ HACTaBHUIIN, KOjU
Cy y4eCTBOBa/lIM y HAIOj CTY[AUjU, MCTUYY KAO BaXKHY KapaKTepUCTUKY HacTaBe
usbopHor nporpama Exoxomuja u dusnuc. Ilokaszano ce fa je McTpa’kMBadkKo-
IpOjeKTHM paji BULIECTPYKO KOPUCTAH 332 y4EHUKE M TO Y J[IOMEHY IbMXOBOT
KOTHUTVMBHOT AHTa)KOBama, OfpKaBama 3aMHTEPECOBAHOCTY 3a yueme, Kao I
3a CTUIalbe eMOIMOHATHUX ¥ COIMja/IHNX KOMIIeTeHIMja, IITO je Y CKIagy U ca
APYyTuUM cTyAujaMa y Hamoj 3emspy (Malinic i sar., 2021). Takobe, HacTaBHMIIM KOju
peanusyjy nporpam ekoHomuje y I1o/bcKoj mctudy fja cy IpojeKTH HajllonyIapHuju
meby yuenniuma (Kurek et al., 2012). Cnnyna cutyanmja je 'y pyruM eBpOICKUM
3em/paMa, nonyT JIutBanmje u IlIkoTcke, Ife ce y OKBMPY IporpaMa eKOHOMCKOT
obpasoBama Hajyenrhe mpyuMemyjy mpojeKTu kao meroy ydema (Canning et al,
2012; McGlynn et al., 2012; Muzis et al., 2012). ITopen npojekara HacTaBHUIY,
KOj¥I Cy y4eCTBOBA/Il Y OBOM MCTPakMBamy, UCTUYY Jja 06pahyjy ekoHOMCKe Teme
KpO3 IIpaKTUYHe CUTYaIVje, IpobIeMCKe 3ailaTKe I UTPOBHE aKTMBHOCTY (UTrpame
yJora), ITO je y CKJIajy ca IpelopykaMa JOHOCHUIAIa OJJIyKa M MCTpakuBada
(Kurek et al., 2012; OECD, 2019, 2021; Sefer, 2018). IToce6an akiieHAT HACTaBHUIIN
U3 OBOT MCTpa)XMBamba CTaB/bajy Ha e(PMKACHOCT CapafHMYKOT yderma Y Ma/lInM
rpymamMa, WITO je uMcTakHyTo 1 y nuteparypu (Canning et al., 2012; Gonczol &
Bognar, 2012).

Kopucno je pma rumHasujajiny yde M Kpo3 capajilby ca CTPydmaliuMa,
MapTHEPCKMM IIKOJIAMa ¥ APYTMM aKTepuMa U3 JIOKajaHe 3ajemHune. Mebyrum,
HOjeHI HaCTaBHMUIIM CMATPajy fa HEMajy JOBOJ/BHO pecypca M BpEMEHa Jja OCTBape
capajirby ca MHCTUTYILMjaMa 13 JIOKaJTHe 3ajeJHIIIe KaKo Oy pea30Bay IpojeKar.
Y cpepmwum mkonama y ITo/bckoj mapTHepCTBa ca eKCIepTUMa IIPerno3HaTa Cy Kao
Ba)KHa 3a IIKOJIe, a/lli ¥ NMAapPTHEPCTBA Ca APYTMM IIKOAMa ¥ OpraHMMa JOKa/lHe
camoyIpase u HeBmaguHuM oprannsannjama (Kurek et al., 2012). [Ipema Munubsemy
OBIX ayTopa, HOTpebHa je MOAPIIKA JUPEKTOpa I YIpaBe IIKOjIe KaKO O y4eHuIn
VIMa/M IpUIMKe fIa ce cycpehy u yue of pereBaHTHUX 0c06a 113 JTOKa/THE 33jeIHNUIIE,
IITO MCTUYY ¥ HAaCTAaBHULIM U3 Halle CTyAuje. TakBe MHCTUTYLIMje MMajy KOpPUCHA

3Hama M pecypce KOju MOTY YHAIpeAMT! KBaJIUTET eKOHOMCKOT o0pa3oBama y
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rMMHasujaMa u cpentbuM mkonama. Hacrapanim ns lllkorcke (Canning et al., 2012)
HOACTUYY YYeHMKe 1a y4eCTBY]y Y aKTUBHOCTMMA KOMIIaHuja 1 ipefy3eha koje Mmory
OUTK pUBpEMEHOT (HIIp. IojeMHAYHN forabaju Koju yK/bydyjy MOCIOfaBLe) W
TpajHMjer KapakTepa (HIIp. moceTa npegysehuma, cTa>kmupame 1 3al0NbaBabe).
HacraBHnum 13 fpyrux 3seMaspa, Kao 1 HACTAaBHUIIY KOjii Cy y4eCTBOBAIN Y
HallleM MCTPaKMBaly, IMajy OpraHU3alViOHe TellKohe IPUINKOM peann3oBama
HAacTaBe eKOHOMCKe TpyIle IpenMeTa. TpaiyIMOHANHO Tpajame 4acoBa off 45
MUHYTa, HETOBO/BHO MaTepHujaia ¥ pecypca 3a paj 1 MpeoOUMHM IPOrpaMit yuerma
CY 13a30BM Ca KOjIMa Ce CyOo4YaBajy HACTABHUIIN 13 pasmnInTuX 3eMasba (Canning
et al., 2012; Kurek et al., 2012; OECD, 2014). HednexcnbunaH MKOICKYU pacropern
610 je mpenpeka M 3a HaCTaBHMKe U3 MOjefuHNUX mkona y Cpouju. Mehyrum, y
HEKUM C/Ty4ajeBJMa I0Ka3asIo ce Jia Cy MojeiuHe IIKOJIe pyTadnje OpraHn3oBae
vyacoBe (HIIp. 60K 9acOBM), KaKO OM yU4eHMIIM MOITIK Jja ce 6aBe MCTPaKMBAYKO-

IIPOjEKTHUM PasIoM.

3AK/bYYHAK

Y 0BOj KBaJIMTAaTMBHO] CTYAUjM JXe/leIu CMO Ay6/be [a cariefaMo MUIbema U
JICKYCTBa HACTaBHMKA O KapaKTepuCTMKaMa M300pHOr mporpama ExoHomuja u
OU3HUC YL 0 BeTOBOj IPUMeHN Y TpeheM 1 4eTBpTOM paspefy ruMHasmje. 3aK/bydyjeMo
la Cy, U3 IepCHeKTMBe HACTaBHMKA, CafipXkajui OBOT IpOrpaMa peleBaHTHM 3a
o6pasoBarbe yYeHMKa I [ja Cy YYCHNUIIM 3aMHTEePeCOBAHM [ OBJIa/Iajy IPAKTUIHIM
U QYHKIVOHATHUM 3HamuMa u3 obmactu ekoHomuje. Takobe, mocmarpajyhu us
IepCHeKTNBe HACTaBHUKA, OBaj M30OpHM mIporpaM omoryhaBa ydeHmiuma pa
pasBUjajy KpUTUYKM OFHOC IIpeMa JpYLITBEHOj cTBapHOCTH. [IpunpeMa HacTaBHMKa
3a peanusanujy uM300pHOT IporpaMa IIOKasajaa ce Kao 3HayajHa KakKo y IOITIeAy
cafip>kaja, TaKo 1 y IOI/IeRy AMAAKTUIKO-MEeTONMIKIX aKTUBHOCTH KOje Cy Ha 00y IIu
peanusoBaHe. IIpernopydyeHn nCTpa)kMBauyKO-IIPOjeKTHY paji OIlaXKeH je Kao Hobap
AMAAKTUYKO-METORMYKY U360p Koju je, ¢ jemHe cTpaHe, npyxuo Behy cmobony n
ayTOHOMM)jy HaCTaBHMIIMIMA y OpTaHM3ALMjU Pajia, a C ApyTre CTPaHe, MOTUBICAO je
yueHuKe fia ce y Behoj Mepu aHraxyjy Ha yacoBuma. Ona>keHy n3a30BHU Y IPUIIPEMI
U peajiM3alyjy JAaToT IPOorpaMa yIIaBHOM CY OpraHM3alIOHe IPUPOeE.

Vmajyhm y BUAy na cy y 0BOj CTYAMjU MCIUTYBAHM HACTAaBHUIIV KOjU IIPe/iajy

jemaH M300pHM IPOTrpaM y TMMHAasWju, JOJAaTHA casHamwa 01 ce CTeK/Ia Kaja ou ce
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nopejuiIe IUXOBE MepLeNlyje ca nepuennyjaMa HacCTaBHUKa KOju IIpefajy gpyre
ns6opHe nmporpame. Ha Taj Haunu 6mucMo Jo6MIM MNPy CIMKY O CTATyCy M360pHMX
Iporpama y TMMHa3}ju U3 BU3ype OHUX Koju ux peanusyjy. C 0631pom Ha TO fia
Cy iBe Off TPU ayTOpKe OBOT pajia ydeCcTBOBa/le y peanmusanyju obyka, CBECHU
CMO YMIbeHMIIe []a je TO MOIJIO fla yTH4Ye Ha OATOBOpe MCIIMTAHMKA y CEerMEHTY
KOjJI Ce OffJHOCK Ha IMXOB JIOXKWBJBbAj 00yKe, IITO NpECTaB/ba OIpaHNYEHe OBe
crypuje. Vmak, yBohemwem Tpeher, HesaBUCHOT IpoljelmMBada HacTojase CMO [a
0BO orpannyeme npesasubhemo. Takobe, y 6yayhum uctpaxusamuma cy norpebHe
KBa/IMTaTVBHE ¥ KBAaHTMUTAaTHBHE aHa/lM3e Koje OM [OIpUHeIe pasyMeBamy I
IV perby KOpIyca 3Hamba o edekTuMa u300pHuUX mporpama. IToce6Ho Mory 6utu
KOPJMCHe CTyAnje Koje 6u nmpoyuasase ofHoc nsmeby fipegsuhenoi (mra nponucyje
06pa3oBHU CHUCTeM), dpumerverol (Kako ce peanusyje IpOrpaM y YUMOHMILIM) U
OCTBAapeHOT KypuKyayMma (mocturHyha ydeHuka), Kao ¥ IOHTUTY[UHAIHE CTyAMje
Koje 61 omoryhmie 1a ce TOKOM BpeMeHa ITpate IIpoliecyaTHe KOMIIOHEHTe M300pHOT

IporpamMa y npakcim.

Mpenopyke 3a ynanpeljuBatbe cTaTyca M KBaNUTETa H3DOpHOT Nporpama

Ha ocHOBy emnupujckux Hamasa jare Cy IIpelopyKe Koje ce OJHOcCe Ha
yHanpebuBame craryca n kBanurera u3bopHor nporpama ExkoHomuja u SusHuc.

o ITlorpe6HO je ma ce cucTeMCKM pelile OpraHM3alMOHA INUTamba Kako O6m ce
HacTaBa OJIBYjajia KBaJIMTETHNUje M ca TOT acleKTa (HIIp. fa ydeHuuy 6upajy
jemaH IIporpaM yMecTo fBa M30OpHa Iporpama; jja ce HacraBa M300pHOT
nporpama 60o7be IO3UIIMOHNPA Y PACIIOPey 4acoBa).

o IloTpe6Ho je ma yueHunyu 60/be pasyMejy ja ce KOHIENT U380pHOCTHU OFHOCK
Ha MoryhHocT n36opa mporpama m3 Iakera Iporpama Koje LIKOTa HyAu, a
fla ce aHTA)XOBAHOCT YYEHMKA Y OKBUPY M3abpaHOTr IIporpaMa BpegHyje Kao
U KoJj 00aBe3HVX IIpeJMeTa, jep OlieHa M3 OBOT IIporpaMa IIpeficTaB/ba A€o
11eJIOKYITHOT LIIKOJICKOT yCIleXa.

o IlotpebHo je pma o6pasoBHM cucteM o6e3benu mnpunuke (Tpubue,
KoH(epeHLMje, BeOuHape) Koje 6u omoryhmme HactaBHmMiuMma fga demhe
XOPM30HTATHO pa3Memyjy CBOja IMpodecuoHaNHa MCKYCTBa O peannsaluju
M300pHUX MpOrpama.

 Ilorpe6Ho je ma ce kpenpa 6asa nmpumepa foO6pe MpaKce y OHJIAjH OKPYXKEHbY
Ha Koje 6M HaCTaBHMIIV MOIIM Jla Ce OC/Iambajy Kafia ce IpuUIpemajy 3a obpagy

cafipKaja allCTpaKTHM]jeT KapaKTepa.
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Eitiuuka gossona. 3a peannsannjy oBor UCTpaXKuBama fobujeHa je carmacHoct Komucuje 3a oyeny
eTUUHOCTIU Y HayuHOUCTpaxusaukom pagy VMucimuitiyiia 3a tegaiowka ucipaxusarwa (Opnyka
6p. 243 o 4. 5. 2023).

Haiiomena. Peanmusanujy oBOr UCTPa>KMBatba PMHAHCUPAJIO je MIHMCTapCTBO HayKe, TEXHOJIOIIKOT
pasBoja u uHoBanuja Pery6nxe Cpbuje (6p. yroBopa 451-03-136/2025-03/ 200018).
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ABSTRACT

The education paradigm oriented towards key competence development has shaped national
curricula across the world, including Serbia. In line with this trend, the academic year of
2020/21 saw the introduction of the Economics and Business elective into grammar schools.
Considering that every educational change requires monitoring and evaluation to provide
decision-makers with information based on research data, this paper presents the findings of
a qualitative study conducted as part of a larger mixed-methods evaluative research project.
The study aimed to provide a deeper insight into teachers’ opinions and experiences regarding
certain characteristics of this elective program and its implementation in the third and fourth
grades of grammar school in Serbia. It encompassed three semi-structured group interviews
involving 19 teachers (55.6%) who taught this elective (six to eight respondents per group).
A five-phase inductive-deductive qualitative analysis was conducted. Based on teachers’
narratives, three themes were identified pertaining to experience with implementing the
Economics and Business elective: 1) Program Content Contributes to the Youth’s Quality of
Life and Education; 2) Program Implementation is Dynamic, Comprehensive, and Supportive
of Teacher Autonomy; 3) Challenges in Program Preparation and Implementation. Teachers
recognized the contents encompassed by the Economics and Business elective as relevant
to grammar school students’ education. Inquiry- and project-based learning constituted
a didactic-methodical solution that afforded teachers greater organizational freedom and
autonomy while simultaneously motivating students to be more engaged in class. The observed
challenges and difficulties in implementing the program were mostly organizational. The paper
features recommendations for further program improvement.
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B INTRODUCTION

In the past decades, the education model oriented towards key competence
development promoted in numerous international education policy documents
(the UN, the Council of Europe, the European Commission, the OECD) has led
to changes in national curricula and affected the preparation and organization
of teaching practice, teachers’ implicit beliefs about how students learn, and
even grading. In line with these trends, the academic year of 2018/19 saw the
implementation reform changes at grammar schools in Serbia, including curriculum
paradigm modifications, a new, interdisciplinary approach to teaching, and a
vast selection of electives (SROVRS, 2021: 18). The introduction of electives into
secondary schools constitutes a systemic attempt to overcome the lack of optional
courses or extracurricular activities, support the youth’s career development,
satisfy their educational and developmental needs, aspirations, and interests during
secondary education, and familiarize them with the economic needs of the country
(OECD, 2020). Worldwide, different approaches have been applied to introducing
and implementing economics content at primary and secondary education levels,
as part of the integrated curriculum, individual subjects (e.g., Mathematics or Civic
Education), social sciences, or independent electives (OECD, 2016), as is the case in

our country.

The Context of the Introduction of the Economics and Business Elective
Into the Grammar School Curriculum

In Serbia, the reform of the grammar school curriculum included the introduction
of the principle of electivity (OECD, 2019), which refers to students’ freedom to
choose some of the interdisciplinary programs available in grades one through
four (Rulebook on the Grammar School Curriculum, 2020). In grades three and
four, there are nine elective programs' with two classes per week. Out of the nine
available, each grammar school selects five programs and each third-grader chooses
two out of five programs to attend for the following two years. The Economics and
Business elective forms part of this program package and has been implemented
since the academic year of 2020/21. The program is designed to contribute to the

development of general cross-curricular competencies, such as enterprising qualities

1 These programs include Education for Sustainable Development; Art and Design; Applied Sciences 1 (medical sciences);
Applied Sciences 2 (technical sciences); Introduction to Geopolitics; Economics and Business; Religions and Civilizations;
Scientific Research Methodology; Modern Technologies.
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and an orientation toward entrepreneurship. Accordingly, the Economics and
Business elective focuses on mastering the basic notions, concepts, and principles in
economics, allowing students to understand the essential mechanisms of the laws of
economics and the relationships between the individual, the economic system, and
the state, along with their roles and their interdependence, in order to acquire the
knowledge, skills, and attitudes necessary to responsibly and successful participate
in the economy (Rulebook on the Grammar School Curriculum, 2020).

The implementation of this program is required to align with the General
Guidelines for Elective Program Implementation and the Guidelines for the Didactic-
Methodical Implementation of the Economics and Business Program (Rulebook on
the Grammar School Curriculum, 2020). Unlike all other elective programs, this
grammar school elective is taught by experts in the field of economics who have
not attended pedagogical, psychological, and methodical courses during their
formal education. These teachers receive support in the form of three-day systemic
training’. This training focuses on scrutinizing the general and didactic-methodical
guidelines for elective program implementation, analyzing recommendations on the
key concepts encompassed by program content, guiding inquiry- and project-based
learning, as well as monitoring, evaluation, and grading practices.

The introduction and implementation of the Economics and Business elective
requires program monitoring and evaluation to enable making systemic decisions
based on research data. In Serbia, educational program monitoring and evaluation
have mostlybeen conducted in the context of Religious Education and Civic Education
(Gasi¢-Pavisi¢ & Sevkusi¢, 2011; Gundogan et al., 2016; Dzamonja-Ignjatovi¢ et al.,
2009, 2019; Joksimovi¢ et al., 2003; Pavlovi¢ et al., 2020; Sevkusi¢ & Milin, 2009).
The aforementioned studies evaluated elective programs encompassed by earlier
education reforms. To the best of our knowledge, there have been no evaluations of

elective programs introduced within the reform of the grammar school curriculum.

2 'The Institute for the Improvement of Education, in cooperation with the University of Belgrade - Faculty of Economics
and Business and the Institute for Educational Research, created a program of public interest — Supporting Teachers in the
Implementation of the Economics and Business Elective at Grammar Schools.
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METHOD

Qualitative evaluation studies (Wright, 2013) seek to enhance the understanding
of practitioners’ beliefs regarding the nature and specific characteristics of an
educational program, as well as the processes and actions practitioners undertake
to achieve the desired outcomes envisioned by the educational program (Patton,
2015). The methodological design of this research was exploratory. Hence, it did not
focus on theory testing and improvements but on the evaluation of the relationship
between the formal curriculum of the elective program and its implementation at
grammar schools. More specifically, as part of a larger mixed-methods evaluative
research project (Malini¢ et al., 2024), this qualitative study aimed to provide a more
comprehensive insight into teachers’ opinions and experiences regarding certain
characteristics of the Economics and Business elective and its implementation in
the third and fourth grades of grammar school in Serbia. The results of this study
should allow decision-makers to map the directions of changes with the aim of
overcoming the challenges teachers face during the preparation and implementation
of this elective.

Participants. A typical case sampling strategy was applied in accordance
with Patton’s (2015) framework. The study was conducted at 16 out of a total of 31
grammar schools and vocational schools with general education programs at which
the Economics and Business elective was implemented during the academic year of
2022/2023°. More precisely, the focus groups included 19 out of 34 teachers who
taught this elective during the aforementioned academic year. Hence, the study
encompassed 55.6% of the population of Economics and Business teachers. The study
was conducted during May 2023.

Data Gathering Techniques. The group interview technique was employed to
determine how the formally defined elective (the theory prescribed by the program)
was implemented in the teaching practice by the actors (theory in action during
program realization) (Patton, 2015). The group discussions allowed teachers to
elaborate on their thoughts, emotions, and experiences regarding the elective.

A semi-structured group interview was conducted, with predefined topics,
open-ended questions, and a flexible interview process. The following four topics
from the Guide were discussed during the interview: 1) Program Implementation

Training; 2) Program Content and Aims; 3) Characteristics of Learning Activities

3 According to the available data of the Ministry of Education of the Republic of Serbia and the database of the Faculty of
Economics and Business at the University of Belgrade for the academic year of 2022/23.
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during Program Implementation; and 4) Student Characteristics and Behavior
during Program Implementation.

Data Gathering Organization. Three group interviews (six to eight participants
per group) were conducted with teachers who taught the Economics and Business
elective at grammar schools. The group interviews were conducted online and
lasted approximately 120 minutes. The moderators were two out of three authors
of this paper. Online conversations were recorded using Zoom platform tools and
subsequently transcribed.

Data Analysis. A qualitative secondary data analysis was conducted. The
inductive-deductive analytical process comprised five phases (Bingham, 2023). To
develop the organizational coding scheme, the first phase involved organizing data
according to specific criteria: the type of technique used (e.g., group interview),
data source (e.g., teachers), the time when the research was conducted (e.g., May
2023), and the location (e.g., the online environment in which the interview was
conducted). In the second phase of deductive coding, the data were sorted and
labeled using descriptive codes wide in scope, in accordance with the aim, research
questions, and topics from the Group Interview Guide. Data not relevant to the
research questions were excluded from further analysis. The third phase involved
the application of inductive open coding for the purpose of identifying new concepts
within the wider descriptive codes developed in previous phases. The data from the
transcripts were read and analyzed to determine whether they could be described
by the existing codes or whether it was necessary to create new codes. Along with
constant code comparisons, modifications were made to the previously defined
codes. The fourth, interpretive phase focused on reviewing coded data from the
previous phase and identifying patterns within and among the data to develop and
isolate themes. Saldana (2013) noted that codes, categories, and themes created
during all the aforementioned phases can be revised or eliminated. The fifth phase
encompassed devising a scientific explanation with the application of deductive and
inductive analytical practices. During this phase, research findings were interpreted
in accordance with the theoretical framework, concepts from education policy
documents, and the results of other relevant studies. An example illustrating the
data coding process is shown in Table 1.

At the end of the coding process, the original data and the category list were
forwarded to an independent evaluator to assess intersubjective agreement (kappa

values were calculated for all categories). Evaluators achieved a high level of
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intersubjective agreement (Fleiss et al., 2003), considering that the kappa values for

the obtained categories ranged from 0.80 to 0.93.

TABLE 1. Illustration of the Coding Process - Example

Transcript Excerpts Descriptive Codes ~ Analytical Codes  Categories Theme

... This beautifull
- They Research .
shows the essence of it . Reflecting on
and Discover

all, that they research  Elective Program Elective Program

Independentl
and discover on their =~ Implementation P f Implementation
own, while we simply  Trainin, Trainin,
Py i A Teacher who &
help them learn what .
. - Facilitates
is crucial... Program
“Finally, it is never Implementation
monotonous for is Dynamic,
us. It is always Inaui d Comprehensive,
nquiry- an .
different, always o q' Y ' and Supportive
) Characteristics Project-Based Inquiry- and of Teacher
new, always diverse, f Learnin, Learning is a Project-Based
[0} arni 1 1 -
which enriches . & . 8 ) ] Autonomy
. Activities During  Godsend Learning Is an
our professional . .
. Elective Program Adequate Solution
experience. Because ; ,
Implementation  Teachers
we can never foresee R
Motivation is High

what the class will
look like, which is

great news for me.“

B RESULTS

The qualitative analysis of transcribed conversations with teachers led to the
identification of three themes: 1) Program Content Contributes to the Youth’s Quality
of Life and Education; 2) Program Implementation is Dynamic, Comprehensive,
and Supportive of Teacher Autonomy; 3) Challenges in Program Preparation and

Implementation. Table 2 shows the three themes and nine response categories.
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TABLE 2. The Coding Process: Themes and Categories

Themes Categories

e Program Content o Students’ Interest in Elective Program Content
Contributes to the Youth’s « Developing Financial Literacy
Quality of Life and o Teachers Reflexive Approach to the Elective’s Content, Aims, and
Education Outcomes

o Program Implementation is « Reflecting on Elective Program Implementation Training
Dynamic, Comprehensive, ¢ Research- and Project-Based Learning is an Adequate Solution
and Supportive of Teacher o Strategies for Motivating Students to Actively Participate in Elective

Autonomy Classes
o Challenges in Program o Student Overload
Preparation and o Class Organization Difficulties
Implementation o (Mis)understanding the Concept of Program Electivity

Theme 1: Program Content Contributes
to the Youth’s Quality of Life and Education

The first theme pertained to the elective’s contribution to the youth’s quality of life
and education based on students’ interest in learning about economics, teachers’
expectations regarding the development of students’ financial literacy in modern
society, as well as the purposefulness of the planned content, realistically set goals,
and the desired outcomes to be achieved.

Students’ Interest in Elective Program Content. Nearly all teachers emphasized
the great interest of grammar school students in the content of this program (Yes,
Economics and Business is the most popular elective by far, 160 % at our school.
Enough said.). Students proved to be more interested in acquiring practical and
functional knowledge, which reflects their entrepreneurial tendencies compared to
more abstract content dealing with the functioning of the state from the economic
perspective (e.g., state’s economic role).

... for them, the most interesting topics are founding companies, making a
business plan, and what impressed me in all of this is that although they

do not know much about accounting or other economics subjects, they
did it really well;

... as colleagues pointed out, what interests them most is entrepreneurship
and students worked in groups on the task of starting a business.
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...in the fourth grade, the topics are too serious... it may not even be a
matter of having too much to learn, it is just that the topics are not as
interesting, which reflects on their presentations and projects.

Teachers asserted that students can develop an interest in more abstract content by
learning about economics topics through practical situations, problem tasks, or play
(e.g., role-playing) as well as visiting relevant institutions and talking to experts in
the field of economics. Likewise, creating key incentives or questions using digital
tools proved effective in increasing student interest in economics.

In terms of motivation... they love it when you give them some examples
and then play a movie, for instance, or bring someone from the economic
sector...

Right now, we are working on developing everything from a business idea
to a business plan using artificial intelligence.

Developing Financial Literacy. Teachers maintained that grammar school students
need to be economically and financially literate, emphasizing the functionality of
the knowledge they should acquire.

Each individual needs to be familiar with the functioning of the state

or any financial institution in the country and learn how to function in
society.

. my goal is to ensure that every student gains an understanding of
the economic life through Economics and Business. So, to become a life
economist. Let us say, naturalist. So, an economic naturalist.

They do not know how a bank loan works, why interest rates fluctuate,
what banking products there are. ..

Teachers’ Reflexive Approach to the Elective’s Content, Aims, and Outcomes.
Responses gathered by this category illustrate teachers’ reflective thoughts about the
importance of economic knowledge for the youth’s life and education as well as the
aims and outcomes that need to be achieved in accordance with the curriculum.
Teachers found that this program’s content was desirable for grammar school
students since it affords them the opportunity to master basic economic concepts,
acquire practical and functional knowledge, and nurture a critical attitude towards
social and economic reality. Contents tailored to young people’s interests have a real-
life grounding and align with the trends in modern society. Topics covered in the

third grade seem to be more interesting, practical, and engaging in comparison to
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the complex and abstract topics covered in the fourth grade. Teachers noted that the
program lacks content concerning the European Union.

Teachers agreed on the realistically set goals that need to be accomplished
within the Economics and Business elective but differed in their evaluations of the
likelihood of achieving the desired outcomes. Namely, some teachers believed that
the foreseen outcomes set the bar excessively high, especially in the fourth grade,
and that the likelihood of achieving the desired outcomes can depend on teaching
methods and class characteristics. They found that the foreseen learning activities
(projects, debates, or discussions) allow teachers to evaluate the quality of the
knowledge acquired, encourage students to critically approach the content covered,
and help students develop their communication skills and support their decisions
with arguments.

So they know how to listen to others and distill the best idea based on
which they will make certain decisions, because that is crucial in life, as I

always tell them, the major roads in life have no signs, but vast economic
knowledge can help them.

... finally, the ultimate goal of what we do is to get them to think about
certain things that they would otherwise never be encouraged to think
about.

Teachers further emphasized that this elective’s content allows for the development
of intersubject competences, which depends on the teacher’s approach.

We linked Economics and Business to Serbian. We had an experimental
class where they established how they should write business letters so
they linked it to our subject and how they would communicate exactly
when, in the fourth year, the topic was tourism.

And all of these other [competences] they can acquire through any kind of
activity both in the research phase and the project phase.

Theme 2: Program Implementation is Dynamic, Comprehensive,
and Supportive of Teacher Autonomy

This theme encompassed three response categories pertaining to teachers’ reflections
on the training for the implementation of the Economics and Business elective,
teachers’ attitudes towards the recommended didactic-methodical approach applied
in the implementation of the program, and the strategies teachers use to motivate

students to be more engaged in class.
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Reflecting on Elective Program Implementation Training. All participants stated
that they were satisfied with the quality of the training aimed at improving teachers’
competences for elective program implementation. Specifically, teachers mentioned
receiving clear instructions for planning and implementing inquiry- and project-
based learning and getting acquainted with the teaching strategies that support
students’ cognitive engagement in class (e.g., they learned how to encourage students
to formulate research questions).

... Everything we learned was highly pertinent and applicable. Truly
amazing... from classbook entries to how to select and cover topics... the
presentation and materials you gave us after training, they are like a holy
book, I keep going back to them, reading, analyzing what else I should

learn from them... So, this training has really helped me immensely and
meant a lot to me.

... Now I no longer question how I should work on my own, ask questions,
motivate them to ask questions, formulate research questions, and then
choose the project to work on and so forth. It has helped me a lot and
meant a lot to me.

Most teachers stated that they activelylearned, practiced, and applied their knowledge
during training. In other words, they could horizontally exchange knowledge,
experiences, and good practice examples with colleagues from numerous schools.
Teachers suggested creating an online database featuring teaching materials and
good practice examples that they could exchange with their colleagues. One of the
teachers even emphasized that the training encouraged her to research independently
in order to increase her professional knowledge and her students’ interest.
I am over the moon. It really gave me this foundation and guidelines and
I worked on my own, of course, I have done some research. I have to say
I have done my best to pique their interest.
Several teachers stated that they independently enriched the topics with certain
concepts, critically approached social phenomena, and discussed them with students.
You also showed us that we have the freedom to pick a topic and let them
share their opinions and then organize workshops. It meant a lot to me

to be able to avoid mere lectures, where they are just passive listeners
instead of active participants.

Inquiry- and Project-Based Learning is an Adequate Choice. Teachers deemed this

didactic-methodical approach suitable. They emphasized that in the context of
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this program, they were creators who freely made decisions regarding the practical
organization of their work. They strove to guide and monitor students as they
worked on their projects, search for incentives and additional research materials,
and provide useful instructions when researching a particular topic.
I loved it because there was freedom. Students’ freedom and then also my
freedom at work and all that.
What I love and value most about this Economics and Business thing of
ours is that we are the ones creating classes... all subjects more or less
should have this same methodology. Because it is truly precious, precious.
Finally, it is never monotonous for us. It is always different, always new,
always diverse, which enriches our professional experience. Because we
can never foresee what the class will look like, which is great news for me.

According to teachers’ opinions, this didactic-methodical approach allows for the
formation of cooperative learning groups that difter from usual group work. In such
groups, students divide tasks and duties among themselves and they all contribute
to solving the task in order to achieve the group’s common goal.
In regular classes, group work means that the best students do all the work
and others rely on them. That is not the case here. I have noticed that they
usually divide the topic or assignment, what they need to research, do,
everyone is in charge of one part and then they make sure that when
they need to present their work, everyone shows up, participates... So it
is not the case of one person doing all the work and others are just free
riders... And they all feel like they have contributed and that they are
equally important when they present their work, everyone participates in
discussions and shares some opinions, so I think that is great.

Teachers found that inquiry- and project-based learning helps students develop: 1)
cognitive skills (e.g., searching for relevant information, formulating arguments
during discussions, evaluating facts, and comparing contradictory phenomena); 2)
communication and social skills (e.g., public speaking, time management, debating,
and teamwork skills); and 3) learning motivation (they compete with one another,
they are more engaged, and they show greater interest in group work).

To have the freedom to have their own opinion, so they can participate in

discussions without hesitation, so they can actually use their knowledge

to present their thoughts. They all have their own perspectives, but above

all, the knowledge they possess and their mastery of it later give them the
freedom to speak publicly, as I noted before.
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...So they can draw these conclusions, explain, really discuss the topics,
and use this professional knowledge...

Teachers stated that they cooperated with students’ parents and important actors
in the local community by inviting them as guest lecturers. Likewise, they often
organized activities outside school, in cooperation with relevant individuals from
state institutions (e.g., the National Bank), private companies, and other schools in
the country.
For two years, we have been cooperating with a secondary school of
economics, it is really interesting to see how we [grammar school] and
they respond to the same topics. We have compared our views and theirs.
Completely different perspectives on the same topic. So that is what I

found fascinating, we learn from them and they learn from us, you see.
This can be achieved by cooperating with another school.

Strategies for Motivating Students to Actively Participate in Elective Classes. The
content of this category illustrates the teaching strategies applied to maximize
student interest and engagement in class. Based on participants’ narratives, the
following strategies were identified.

a) Creating different incentives — teachers need to find different kinds of
incentives/stimulation to keep students as engaged and interested as possible (...
You need to spark children’s interest that way, give them something to latch onto, and
then they get to work; it is all about incentives, I just go back to incentives. I'm Ms.
Incentive.).

b) Linking students’ interests to learning topics — teachers need to monitor,
observe, and converse with students to discover their interests and link them to the
lesson at hand (I find out what it is that interests them in real life and try to adapt it...
some students show resistance, ‘it is of no use to me, I did not want it in the first place’
...then we try to use their everyday life interests to learn about economics).

¢) Building a relationship with students — teachers need to openly communicate
with students, recognize their emotional needs, and exchange life experiences with
them (I first talk to my students... we always communicate openly. And when I notice
some changes in a student, I talk to the homeroom teacher because family problems
significantly impact student motivation and behavior.). Likewise, teachers need to be
positive authority figures whom students respect.

d) Relying on practical, real-life examples in class — teachers need to employ

such examples to help students relate to the learning content and the key concepts
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in economics. Teachers stated that they found such examples in digital and media
sources, personal experience, or the experiences of other relevant individuals (.. I
use short video clips, the education channel, then we used Art Lino to cover topics
relating to the Market...).

e) Organizing additional activities at school - teachers can organize additional
activities such as competitions, clubs, or workshops that are not mandatory or
commonly conducted within the elective (I started an entrepreneurship club so I
could involve students in special classes because they do not have electives; company
competitions, both local and state entrepreneurship competitions, there is nothing
better than that, previous generations still talk about that... because the kids who
want that, who are motivated, who are willing, they find a way in the end.).

t) Acknowledging students’ opinions — teachers need to treat their students as
mature individuals who have well-grounded opinions on different topics covered
in class (I think it is great that they can state their opinions, and I listen to them as
serious interlocutors, let them say what they think about a specific issue or topic being
covered.).

g) Introducing students to the importance of the knowledge of economics for
everyday life — teachers need to make students realize why it is crucial that they
master a particular topic or concept in the field of economics and business (In the
third grade, I start telling them that economics is all around them. When they get up
and need coffee, they have to get money to be able to afford that coffee; ... I covered
hyperinflation with my students, we sensed this crisis, we already knew that there was
going to be trouble.).

h) Building a positive self-image — teachers need to verbally encourage
students to work harder and better and create opportunities for students to test
their competences, which can positively affect their self-image (...when university
professors are standing next to them and they speak in front of everyone... I tell them,
you are not aware of how much you have outdone yourselves, see, they are listening
to you and you are still in secondary school; they need to get out of the box, because
most of them are in the box. Of course, they prove to be good students, excellent, but
they just end up being good workers and that is that. They do not use their capacities
to the fullest. So that is what I try to awaken in them and make them realize they can
do more).

i) Creating challenging and problem tasks — teachers need to create tasks so that

students are oriented towards finding solutions to a real problem (...they can think
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about how they would run a company and when they encounter a problem, how they

would solve if).

Theme 3: Challenges in Program Preparation and Implementation

The third theme focused on the challenges teachers faced when preparing and
implementing the Economics and Business elective. Category contents highlight
the difficulties teachers typically faced when organizing classes, along with student
overload and diverse understandings of the concept of program electivity.

Class Organization Difficulties. When it comes to this elective, class organization
differed across grammar schools. Some scheduled electives before the first class or
after the last class (eighth and ninth classes), when students are already tired or
disinterested. In other grammar schools, some or all elective classes were held online,
which most teachers found unacceptable due to difficulties in grading, discussion
organization, and paper presentation as well as students’ insufficient engagement in
the online environment. Additionally, some teachers were forced to rotate with their
colleagues or organize classes on Saturdays. Furthermore, they found it difficult to
establish cooperative relationships with local institutions for the purpose of student
projects due to the lack of time and resources.

..It is their seventh or last class and they are often tired or have to learn
for a test, so they have to prepare and they cannot always be fully focused
and engaged. These are some of the flaws, but not of the program per se,

more of the way it is implemented at our school and fitting it in with all
the mandatory subjects we have.

It was impossible to organize all those classes online. We even had online
classes on Saturdays instead of weekdays, which was really inconvenient.
And then the principal made her decision and now they are part of the
regular schedule but as the eighth class or the first class.

Apart from organizational difficulties, nearly all participants stated that student
overload was also caused by the abstract nature, extensiveness, and complexity of
the topics covered within electives in the fourth grade. Likewise, two electives in
addition to numerous other school subjects were deemed excessively demanding for
grammar school students.

I want to say that the workload is the issue, too many subjects and two
electives, my personal opinion is that it is too much.
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And then when they start learning macroeconomics... the fourth
grade certainly is more problematic than the third and I agree with my
colleagues.

(Mis)understanding the Concept of Program Electivity. Teachers asserted that students
misunderstood the concept of electivity, which made work and communication
with students more difficult. Students understood electivity as their freedom to
choose whether they would attend the program or not. They expected good grades
regardless of their effort and often relied on those grades to improve their GPA.
In addition to calculations regarding grades, teachers noted that students sought
to postpone deadlines, did not honor commitments, and skipped classes. Teachers
believed that such problems could be solved by making the elective mandatory. Some
of them strived to counteract students’ misbehavior by respecting the school culture,
consistently adhering to rules, and preserving their reputation.

Generally speaking, it is not a problem specific to Economics and Business

but common to all grammar school electives, they serve to improve

students’ GPAs, give the highest grades, and let children relax completely.
I do not know where they got this idea from and that is that.

DISCUSSION

In numerous European countries, secondary education focuses on developing
students’ competences in the domains of economics, entrepreneurship, and business
as well as fostering students’ initiative and readiness to take responsibility for their
lives in modern society (OECD, 2019; Pilz, 2012; Strategy for the Development
of Education in the Republic of Serbia, 2021). Our participants expressed similar
views, highlighting the importance of the youth’s financial literacy and practical
and functional knowledge, in line with the results of previous studies (Amagir et al.,
2018; Brancewicz et al., 2014; Compen et al., 2015). According to the latest findings,
awareness of the significance of the youth’s mastery of economic and financial
concepts constitutes a key element of general literacy in the modern world (Fornerno
& Lo Prete, 2023). Having in mind the bigger picture, teachers involved in our study
believed that grammar school students should develop a critical attitude towards
social reality, which is in line with our education system’s aim to form the future
cultural and intellectual elite as the driving factor in the country’s development
(Strategy for the Development of Education in the Republic of Serbia, 2021).



68 | IVANA DERIC, DUSICA MALINIC and EMILIJA MANIC

Most teachers believed in the attainability of the elective’s goals as prescribed
by the Guidelines for the Didactic-Methodical Implementation of the Economics
and Business Program (Rulebook on the Grammar School Curriculum, 2020) and
maintained that the planned outcomes could be achieved by applying teaching
strategies oriented towards actively constructing knowledge, such as discussions,
debates,and project-basedlearning. Furthermore, teacherslisted diverseinstructional
strategies that increase student interest and engagement in Economics and Business
classes (e.g., creating different incentives, linking the topics to students’ interests,
and introducing students to the importance of the knowledge of economics for
everyday life). Likewise, using practical, real-world examples in teaching has proven
effective in enhancing students’ understanding of the key concepts and topics in
the field of economics and business. Using everyday life examples contributes to
students’ perception of program relevance (OECD, 2014) and improves motivation
quality and learning outcomes (Asarta et al., 2014; Sawatzki & Sullivan, 2017). Hence,
the relevance of the topic constitutes one of the key pedagogical characteristics of
educational programs in the field of economics (Amagir et al., 2018).

It is essential that the preparation of teachers of economics subjects focuses on
acquiring teaching competences (Bouley et al., 2015; Canning et al., 2012; Sawatzki
& Sullivan, 2017). In our study, teachers who had a degree in economics attended
training and expressed satisfaction with its quality. Above all, professional learning
during training was tailored to the elective’s content, the process, and the context in
which teachers worked, in line with expert recommendations (Guskey, 2009). During
training, teachers not only immersed themselves in the professional content and
recommended didactic-methodical instructions but also practiced and applied the
acquired knowledge through modeled teaching activities and problem tasks. They
further exchanged examples with their colleagues and discussed optimal solutions.
Such collective participation in training activities and tasks (Desimone & Garet,
2015) constitutes one of the more effective modes of professional learning as it results
in more frequent interactions and discussions (Desimone, 2009). During professional
learning, teachers also prefer inter-colleague relations in which they exchange ideas,
challenges, and questions (Sprott, 2019), as confirmed by our participants. Different
educational programs in the domain of economics recommend the application of
a constructivist, interactive, and experiential approach to teaching (Amagir et al,,
2018; Brancewicz et al., 2014; Canning et al., 2012; Compen et al., 2015; Gonczol &
Bognar, 2012; Kurek et al., 2012; Maier et al., 2012). Such approaches primarily afford
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teachers a sense of freedom and autonomy in the practice, which our participants
recognized as a crucial characteristic of teaching the Economics and Business
elective. Inquiry- and project-based learning proved to multiply beneficially to
students in terms of their cognitive engagement, maintaining interest in learning,
and acquiring emotional and social competences, which aligns with the results of
other studies conducted in our country (Malini¢ et al., 2021). Furthermore, teachers
of the economics program in Poland emphasized that students showed the greatest
interest in projects (Kurek et al., 2012). Similarly, in other European countries such
as Lithuania and Scotland, project-based learning is the most common learning
method in educational programs in the field of economics (Canning et al., 2012;
McGlynn et al,, 2012; Muzis et al., 2012). In addition to projects, teachers who
participated in this study stated that when covering different economics topics, they
relied on practical situations, problem tasks, and play (e.g., role-playing), which is
in line with the recommendations of both decision-makers and researchers (OECD,
2019, 2021; Kurek et al., 2012; Sefer, 2018). Our participants particularly emphasized
the effectiveness of collaborative learning in small groups, as underscored in the
literature (Canning et al., 2012; G6éncz6l & Bognar, 2012).

It is useful for grammar school students to learn through cooperation with
experts, partner schools, and other actors from the local community. However, some
teachers emphasized the lack of resources and time for establishing cooperative
relationships with local institutions for student projects. Secondary schools in Poland
have recognized the importance of partnerships with experts as well as other schools,
the local government, and non-governmental organizations (Kurek et al., 2012).
According to these authors, support from the principal and school administration
is necessary for students to have opportunities to meet and learn from relevant
members of the local community, as echoed by the teachers who participated in
our study. Such individuals and institutions have useful knowledge and resources
that can elevate the quality of economics education at grammar schools and other
secondary schools. Teachers from Scotland (Canning et al., 2012) encourage their
students to participate in the activities of companies and small businesses that
can be temporary (e.g., individual events where they can meet employers) or more
permanent (e.g., visits to small businesses, internships, or jobs).

Teachers from other countries, as well as our participants, experience
difficulties organizing classes in the field of economics. The traditional 45-minute

classes, insufficient materials and resources, and overly extensive learning content
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are some of the challenges faced by teachers from different countries (Canning et al.,
2012; OECD, 2014; Kurek et al., 2012). Teachers employed at certain schools in Serbia
also recognized inflexible class schedules as an obstacle. However, in some cases, it
was noted that there were schools that employed a different approach to temporal
class organization (e.g., block scheduling) to enable students to engage in inquiry-

and project-based learning.

CONCLUSION

This qualitative study aimed to provide a deeper insight into teachers” opinions and
experiences regarding the Economics and Business elective and its implementation
in the third and fourth grades of grammar school. From the teacher perspective,
it would seem that the contents encompassed by this program are relevant to
student education and that students are interested in acquiring practical and
functional knowledge in the field of economics. Likewise, teachers asserted that
this elective allows students to develop a critical attitude towards social reality.
Teacher preparation for elective program implementation proved meaningful in
terms of both the content and the didactic-methodical activities conducted during
training. The recommendation to implement inquiry- and project-based learning
was recognized as a good didactic-methodical choice that afforded teachers greater
organizational freedom and autonomy, while simultaneously motivating students
to be more engaged in class. Program preparation and implementation were mostly
plagued by organizational challenges.

Having in mind that this study involved teachers who taught one elective
at grammar schools, additional insights could be obtained by comparing their
observations with the perceptions of teachers of other electives. This would further
illuminate the status of elective programs at grammar schools from the perspective of
their implementers. The fact that two out of three authors of this paper participated in
the training implementation could have affected participants’ answers in the segment
pertaining to their perception of the training. Thus, it constitutes a limitation of this
study, which we sought to overcome by introducing a third, independent evaluator.
Suggestions for further research include conducting qualitative and quantitative
studies that would provide a deeper understanding and a larger body of knowledge

about the effects of elective programs. It would be particularly valuable to conduct
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studies that would examine the overlaps and differences between the intended
(what the education system prescribes), implemented (what is implemented in the
classroom), and attained curricula (student achievement), along with longitudinal
studies aimed at monitoring the process components of the elective program in

practice over time.

Recommendations for the Improvement of the Elective’s Status and Quality

Based on the empirical data, recommendations for further improvement of the
status and quality of the Economics and Business elective are as follows:

« Organizational issues should be solved systemically to optimize the program’s
organizational quality (e.g., students could choose one instead of two electives,
and the elective could be better positioned within the class schedule).

o Students need to be more thoroughly acquainted with the concept of electivity
as the possibility to choose among the programs offered by the school, with
students’ efforts being evaluated the same as in mandatory subjects and the
grade in electives factoring into students’ GPAs.

o The education system should provide more opportunities (e.g., forums,
conferences, and webinars) for teachers to horizontally exchange their
professional experiences with elective program implementation.

o It is necessary to create a database featuring good practice examples in an
online environment, so teachers could rely on them when preparing lessons

focusing on more abstract concepts.

Note. This research was funded by the Ministry of Science, Technological Development and Innovation
of the Republic of Serbia (Contract No. 451-03-136/2025-03/ 200018).
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