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Beorpag (Cpduja)

IIKOJIA KAO BACIIMTHM KOHTEKCT
3A PA3BOJ COOMJAJIHE KOMITETEHIIMJE YYHEHUNKA

Caxerax: Y pagiy ce MeTOZIOM TeOpMjCKe aHa/IM3e pasMarpajy MoryhHocTu passoja
colyjaHe KOMIIeTeHIje yueHnKa y mKomn. Off IKoJle ce 0YeKyje fla CBOj HauMH pajia ca
YJeHWIVIMa IIPV/IarOfiy HOBYM MOTpedama, Kako Ou ce M3 HI3a HAVIBUYATHIX U COLVjal-
HMX CHOCOOHOCTY PasBU/IY IIOjeMHM CeTMEHTY Kao KaIlallUTeT 33 COLVja/IHY YCIIeIHOCT
- colyjaTHa KOMIIETEHTHOCT. IlIkoma cBOjoM BaCIIMTHOM MICHjOM, Y OKBUPY KOje je yora
HACTaBHMKA K/bY4Ha, IOZICTIYE COLIMja/IHE KOMIIETeHIMje KPO3: CTUIIaIbe Vi IIPOIIpHBa-
b€ COIMja/THIX 3HAKA YIEHNKA M Pa3yMeBarbe COlMjaTHe CTBAPHOCTH; CKPeTarhe TaXKHe
ydenuka Ha Tyha ocehama u nHTepece; nofcTULae aITePHATUBHMX VHTEPIIpeTalnja
Tyber noHaiama; IpyXarmbe TOMONV yIeHNIMA Y aKTYBHOM YIeCTBOBAIbY ¥ paclipaBaMa;
npy>karme NoMONY yYeHNIIMMa y OTKPUBAIbY 3ajeHMYKNX 00e/Ieja; MOTKpPeI/biBatbe
KOMyHUKaIje nsMeby yueHnka (HeroBame BepdanHe 11 HeBepOamTHe KOMyHMKaIje); Of-
CTHITaE-e KOHCTPYKTVMBHE capajiibe MeDy yueHnIyMa; jadarbe eMITaTuje 1 jadare aTpyu3Ma.

Kiby4He peun: IIKOJICKA CpefiMHa, COLIMjaTHA KOMIIETeHIIMja YUYeHMKa, COLMjamHu
KOHCTPYKTVBM3aM

YBOJI

Y OKBUpY HOBMX IEJATOIIKNX MCTPAKMBAKA, K0ja Cy POKyCHpaHa Ha MOI0Kaj yIeHIKa
y TIpoliecy BaclNTamba, yBPCTHUIO Ce U MUTambe KOHIeNTyaIusalyje ColyjaTHnX BeITHHA U
coyujante KomileftieHiiHociiu. TeXxu ce pasBujamby periepToapa MO3UTUBHIX Y €IVIMUHICAIDY
HETaTUBHIX, Tj. COLIMja/IHO HEIIPUXBAT/bUBUX OO/IMKa IIOHAIIAlba, Te ToBehamwy MHTepIep-
coHasHe epUKACHOCTH, TIPUIIPEMH 32 3ajefHIYKI KUBOT, Kao I IT0d0/bIIIaby KBAaTUTETa
JKMBOTA YUeHNKA V 3ajefHILIM KaKBa je 11 cama Ikona. Ha pasBoj kommeTeHIyja moTpedHO
je yTuuaTy IM/bHO, UCIVIAHMPAHO, aZleKBaTHMM MeTOflaMa, CpPefICTBIMA 1 cafip>KajuMa —
IITO HAM YKa3gyje Ha jefIHy BeoMa 3Ha4YajHy AMMEH31jy KOMIIETEHTHOCTU — BaCIUT/bUBOCT
(Zukorli¢, 2016, str. 98). YV monaxkemy 10 jeHOr 0f MHOrMX Moryhux ogrosopa mohu hemo
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Of CTaBa HM3a ayTopa fia je dap/berbe eukacHouhy MHTepaKIMja HOjefMHIIA ca COLMjaTHUM
OKpY>KeHbeM, 3aIIpaBo, CYIITNHCKA KapaKTepJCTIKA KOHIIENITA COLMja/IHe KOMIIeTeHTHOCTH
(Wine & Smye, 1981; Simi¢ Sasi¢, 2011; Zukorli¢, 2017). Peu je 0 ocTBaperby mojeiuuIa y
PasIMYIUTUM )XMBOTHUM OO/ACTMMA Y OKBUPY OPTaHM30BAHOT APYLITBA — Off HOPOANUIIE,
IPeKO BPIIHAaYKUX IPYTIa, IIKOJIE, IOKATHOT OKPY»Kerba, Ky/ITYPHUX U JPYTUX HUBOA pa-
3BUjeHNUX y CaBpeMEHIM 3ajeHuIIaMa. 3aTo, yuerbe 1 oyJyaBarbe Y IIKOIU HUCY YCMepeHN
caMo Ha CTUIame 3Hama U BEIITVHA, Beh ¥ Ha Pa3Boj IMYHOCTY yYeHNKa (KpeaTUBHOCT,
CaMOIIOBeperbe, CaMOIOIITOBabe), Ka0 I Ha Pa3Boj COLMja/IHNX KoMIleTeHnja. Jakie,
YCMepeHU Cy U Ha OCTBapyBarbe BUIINX IJbeBa — CTUMY/IICatbe Pa3Boja OBMX BEIITHHA,
HoMarame y4eHnIMa fia mpeBasuby cBoje colujaine MHXUOMIMje U CTPAXOBe, a [ja UCTO-
BpeMeHO OCHaXKe CBOje camoroysname 1 ocehaj ogrooproctu (Roeders, 2003). ,, IlIkoma
UIpa, WITO je jou JJupKeM youno, BaXKHY Y/IOTY y XOMOTeHU3ALVj | APYIITBA, KPO3 pasBujarbe
BPEIHOCTH, MOpaJTHIX Hauera, Bpiehn mpocucremcky conujanmmsarmjy” (Suvakovié, 2020,
str. 153). OBaj npoliec y 0dpa3oBamy OINCYje ce y IUTepaTypy pasInduTIM TePMUHMMA:
coyuoemoyuonanto yuerve (VIpcka), muuno u coyujanto odpasosarwe (Hemika), odpasosatrve
kapaxiiepa ([Jancka), coyujanto yuerve (Aycrpuja v Hemauka), nuunu paszeoj u 3gpascitiseHo
odpaszosatrve (PuHCKa), coyuoemouonanto odpasosarve (Fpuka n lllmanuja) (Cefai, Bartolo,
Cavioni & Downes, 2018). ¥ Cpduju je y ynmoTpedyt TepMIH COLMOEMOLMIOHATHO Y4erbe.
TparameM 3a yHMBep3aTHOM Jie(DMHUIINjOM COLMOEMOIIMOHATHOT Y4Yerha HauIIIA CMO Ha
jenHy HajupuxsaheHujy — feMHUIM}Y rpyIie UICTPaXKMBada OKYIUBEHMX OKO OpraHM3aiuje
KOja ce daBM MCTpakMBambeM U IPOMOIIMjOM COIMOEMOIVIOHATHOT yuera Konadopayuja
3a coyujanto u emoiiueHo yuere (eHr. Collaborative for Social and Emotional Learning
- CASEL), a xoja je 2020. rogiHe fonymeHa (26 TofMHA MO TIPeIIo3HaBamky KOHIeNTa
COLIMOEMOLIIOHATHOT y4erba) U II0 KOjOj OHO IIpefiCTaB/ba

,IIPOLIeC KOjUM CBY M/IAfi¥l U OAPAC/IN YCBAjajy 1 IIPUMEIbYjy 3Hatbe, BELITIHE I
CTaBOBe KaKo O pasBWIN 3fjpaBe UJEHTUTETE, YIPAB/bajy eMOLMjaMa i IIOCTIDKY INIHe
U KOTIEKTVBHE LiijbeBe, ocehajy 1 Iokasyjy eMmarujy 3a apyre, yCIOCTaB/bajy U OfpPXKaBajy
nopipxaBajyhe ofHoce 1 oHOCe oarosopHe opnyke” (Kovacevi¢ Lepojevié, et al,, 2021,
prema: CASEL, 2020).

ITa 1, cXomHO HaBeneHO] eMHUIV)H, 32 COLMOEMOIVIOHATHO YUeHe BaXIIO Ja
je To ,CpefCcTBO” Koje IMoMaXke Jja ce yKake Ha pasnudnute GopMe HejefHAKOCTH U Koje
oxpadpyje Mafie 1 ofpacie ja aKTMBHO yJIeCTBYjy y yHanpelhuBamy IIKONCKOT KOHTEKCTa
¥ JOTIPVMHECY CUTYPHUM U 3paBUM 3ajegHuiama. OGHOCHO, Of IIOjedMHIIA Ce OYeKYje ,|...]
Zla ce aKTMBHO OJJHOCH ITpeMa OKOJIMHU 11 fia pasBuja cBojy ayToHoMHOCT  (Ivanovié, S., 1997,
str. 161). ITpy Tome Tpeda MMaTH y BUAY Ja Ce Y IIKOJICKOM KOHTEKCTY COLIMOEMOLIMOHATHO
yderbe OflBHja IIOf] ,,BACIIUTHOM ITa/IMI[OM~ HAaCTaBHMKA, OMHOCHO IIPEIYIITEHO je BbJIMa Kao
r1aBHuM peanmusaropuma (Kovacevi¢ Lepojevié, et al., 2021, prema: CASEL, 2020).

CXOIHO NIPeTXOHO peueHoOM, Pa3Boj COolMjaTHe KOMIIETEHI[Uje YIeHIKa KPO3 Ba-
CITUTHO-00Pa30BHM paji y IIKOJIM U Y OKBUPYMa Koje OHa HyAu IIpy>ka MoryhHoCT fia ce, y3
IIPMOPUTET CTUIIAha 3HAIbA U BEIITIHA, OCTBAPY ¥ JINYHY U COLIMja/IHM Pa3Boj yYeHMKa.
BaxxHo je ncrahm fia cy cormjante BeIITIHE U COLMjaTHa KOMIIETEHIIMja S/IICKO TOBE3aHN
KOHCTPYKTI, Majia

»COLIMja/THE BEUITHHE MPe/ICTaB/bajy Y>KM I10jaM Off COLlMja/IHE KOMIIETEHIMje
u Hajuemrhe odyxBaTajy KOMyHMKaLjy, pellaBame NpodaemMa 1 JOHOUIEHhEe OfIyKa,
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MHTePaKIWjy Mehy BpIImbanyMa 1 TOIepaHTHOCT, ZOK COLja/iHa KOMIIeTeHIVja Ofpa-
»KaBa HAYMH Ha KOjY MOjefiiHAL] KOPYMCTHU YCBOjeHe BELITIHE Y PAas/IMINTAM COLMjaTHAM
xoHTekcTuMa” (Bako¢ & Kaljaca, 2019, str. 12).

Kapa je ped o odmiuma nopcTunama paspoja colyjaHe KOMIIeTeHIIMje YIeHNKa
y LIKOJIN, OHU OU JOOW/IM IYHM CMIMCA0 aKo OU ce IPUMEBAIN Ka0 CACTaBHMU [leo Ba-
CIIUTHO-0OPa3OBHIUX aKTUBHOCTH YHYTAp Ofie/berba, jep ce Ha Taj HaulMH u3derapa mpodiem
JeKOHTEeKCTyajIy3alyje COlMja/HOT MoHalama. bynyhu ga BacnutHO-08pasoBHM paj
3axXTeBa VICIUVIAHVPAHOCT, TO 3HA4M fia ce U popMe colMjaiHe NHTepaKLuje y ofpeheHoj
Mepu MOpajy yHampeq cTpykrypupatu. Takohe, odnuke mopcrunama pa3Boja coujanHe
KOMIIeTeHIMje Tpeda carneflaBaTy y KOHTEKCTY MHTepaKIije Ha pelalyjy HaCTaBHUK—
YUYEHUK Y YIeHUK—Y4eHMK, Kao MOJjeJHAKO BaKHUX peanyja.

TEOPUJCKO-METOOJIOIIKA OPUJEHTAILIVIJA PAITA

CoryjaiHa fYIMeHsMja BaCIIMTHO-00Pa30BHOT IIpolieca MMa I10cedaH 3Hayaj y Teopuju
COIMja/THOT KOHCTPYKTMBM3MA, YMje IPETIOCTABKE MIMajy HelloCpeZiaH 3Hayaj Kao jefjaH Off
IpaBalla y oKBUPY HOBe GUIo30¢CKe Teopyje — KOHCTPYKTUBM3MA, KOjJ je MHOTO BUIIIE Off
aJITepHATUBHIX IIOCTYyIIaKa noy4aBama (Windschitl, 1999). Ona mpepcraspa pekannry-
nanujy ugeja auju ¢y ropr Llou djyu u Apyru 0dpa3oBHU IPOTPECUBICTH, @ Y OCHOBM
IbMXOBUX MJ€ja je TI0jaM aKTUBHU y4eHuIu. Vako ce yHyTap colmjanHO-KOHCTPYKTUBY-
CTUYKe MepCIeKTuBe cycpely pasHOBPCHM, a Y HeKVM JJOMEHUMa YaK ¥ KOHTPaguKTOPHM
IIpaBLY JJIN LIKOJIe MUIIUBERbA, NIIAK Ce y pa3MaTpamby IIUTamba 13 001acTy 0dpasoBama
aytopu Hajuenrhe I1031Bajy Ha conmjanHy KOHCTpyKTUBM3aM Burorckor (Davis & Sumara,
2003; Jordan et al., 2008; Palincsar, 1998). CounokynrypHa Teopuja Burorckor HarmanraBa
Ba)KHOCT [IPYIITBEHOT KOHTEKCTA M KyATYPHMX YTHUIIaja y ONaKIIaBakby pasBoja YOBEKa,
Kao U CPEIMILIbY Y/IOTY COLMjaTHUX MHTEPAKIIMja y IPOIlecy ydema. Tako /ja cxsarama jja
capajiHI4IKe aKTUBHOCTH, a II0CedHO MHTepaKTUBHM ofHOCK 13MeDy yueHuKa y nporecy
pellaBama podieMa IONpUHOCE 3ajeTHITIKOM M3rpahuBay 3Hamba IPEICTaB/bajy TUPEKTHY
pednexcujy momenyTe Teopuje. [Ipema conmoxkynTypHoj Teopuju Burotckor, yora yaeHnka
je i cTyma y MHTepaKTUBHE OJJHOCE Ca HAaCTABHIKOM KaKo 81 y capajiibyl pasB1jao BOTbHY
XY, TOTMYKO MaMherbe 1 allCTPaKTHO MUIUBbEbe. Y HOBUje BpeMe Ce Y OKBIPY HEOBU-
FOTCKMjaHCKUX CXBaTama ydere II0CMaTpa Kao ydenthe y 3ajeTHUIN yyeHMKa. JHambe ce
CXBaTa Kao COLMja/IHO MOfie/beHa KOTHUIIMja KOja ce ,KO-KOHCTpyullle” YHyTap 3ajefHIULIe
ydecHnka (Green & Gredler, 2002). 3aTo mpeTnocTaBKe COLMjaTHOT KOHCTPYKTUBU3MA
MMajy HelloCpeiaH 3Ha4yaj 3a KOHLeNTyaan3anyjy odpasoBHor paga y mkonu (Milutinovié,
2011), a mocedHO je 3HavajaH 3a pasyMeBarbe MHTEpaKLyje y HACTaBy KOja MofipasyMeBa
capajiiy y IpOIIeCy yuera, 3ajeTHIYKN pajl Ha OTKPUBAIhY pelllerha I pelllaBamby Ipodiema,
Kao 11 3ajeTHIYKO MCTPAXMBatbe 3Haba. OBako cxBaheH, KOHCTPYKTIMBU3AM IIOfpasyMeBa
ozipeheHe odpaciie 1o KojuMa y4eHNUIIN CTYIIajy Y MHTEPaKIMjy ca BpIImbanuma, ofpehene
OfIHOCE Ca HACTAaBHMI[VIMA VI HauJHe Ca3HaBamwa cafpskaja Kypukymyma. Takobe, mpermo-
CTABKa je [ja IIOCTOjU afieKBaTHA IIOBE3aHOCT Ha Pealijy YIeHUK—~HaCTaBHMK, lbIIXOBMUX
odpasalia KOMyHHUKaLMje 1 HauMHA [poliemhuBama. JJakie, HEOCIOPHO je a COLjaTHI
KOHCTPYKTVBM3aM UMa 3HavajHe MMIUIMKAIje 3a yHanpebuBame mefarolke Teopuje 1
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npakce. CXOHO TOMe, TocMaTpajyhy BacnuTHO-00pa3oBHIM paj ¥ KON Kao MHTepaK-
TUBHHU, CTPaTerije NOACTUIaba COLja/THIX BEIITHHA YYeHNKa (CTULIalbe V1 IPOIINPUBaLbe
IOTpedHNX 3Harba pajiy do/ber pasyMeBarba COLMjalHe CTBAPHOCTY; II0y4aBatbe yIeHNKa
Zla CBOjy MaXXmy ycpeacpene Ha Tyha ocehama 1 nHTepece; pasBujame CIOCOOHOCTH yie-
HMKa Jla a/ITePHATUBHO MIHTEPIIPETUPajy TyDe MOHaIIabe; aKTUBHO YYeCTBOBAbe YUCHNKA
y pacmpaBaMa; Op1jeHTalja yIeHNKa Ka OTKPUBabhY 3ajefHNYKIX 0deexja ca 0CTamnuM
YUeHUIVIMa; TIOfiCTULIAkbe Pa3Boja CIOCOOHOCTI KOHCTPYKTUBHE capajitbe (Koomepariuje)
MeDy yueHMIIMMa; NOACTULIAbe Pa3Boja eMIIaTyje MeDy ydeHNIIMa; oACTUIIakbe Pa3Boja
anTpymsMa Meby yueHMIMMa...) MOTy ce IpuMeUBaTy (IIPOLeCYMpaTit) Kpo3 peannsalujy
cafipykaja HaCTaBHMX IIPEJIMETa, I1a je OIIPABJJAHO J OYeKMBATH Jja IIOCTAHY UMIIEPATUB
BaCIIUTHO-00PAa30BHOT Pajia Ca yUeHNIIMa.

ITKOJICKA CPEJVIHA KAO BACIIMITHI
KOHTEKCT 3A PA3BOJ] COUVJAJIHE
KOMIIETEHIIMJE YYEHMKA

IlIko/cKa cpefyHa MMa U3Y3€THO BENMKY YOIy, jep Kao HITO je MOPOAKIIa IpBa
LIIpUpPOIHa” COLMja/IHa IPyTIa KOja puXBaTa HOBOPOhEeHo fieTe, TAaKO je LIKOJIa IIpBa Op-
TaHM30BaHa IPYLITBEHa MHCTUTYIUja C KOjOM Ce OHO y cBOM >KuBoTy cycpehe (Gudjons,
1994). IbeHo je fenoBarme MOCedHO U3paXKEHO y crefehnm moppyyjuma:

a) [lIxona je MHCTUTYLMja Y KOjO] je TeXXMIITe Ha IIPY>Kakby M/IaZioj FeHepalyjy OHMX
3Haba, BELITHHA J HaBUKa KOjU CY Y AaTOj SPYLITBEHO] 3ajeHNIY OTPedHN Kako d1 ce
JeTe MOIJIO YK/bYYUTH Y HOPMAJIaH COLVjanHy )XKMBOT. CBaKaKoO, OBJM Ce He YKe/IU yMakby-
TV BaCIIUTHA QYHKIMja LIKOJIe, OHA je YBEK aKTYyemHa; §) Y IIKOJICKOj cpefyHu he ce fete
IPBU ITyT CyCPECTH Ca IPYIITBEHOM AVCUUIUIMHOM U IPYHITBEHUM ayTopuTeToM. Mana
je Beh y oKpusby cBOje MOpOJMIle HAYIMIIO IIPBE ,,/IeKIUje” O AUCIIUIUINHA V1 ay TOPHUTETY,
OHO LITO JJO>KMBJ/baBa y IIKO/IN 3a JeTe je SHaTHO Jipyraduje u focnenuuje; B) Ofe/bermbcKa
3ajefHNUIIA je Takobe 3a JeTe coLlujaHa IPYIIa HOBe BPCTe, jep y HbeMy [JO/lIasu Y KOHTAKT
ca BpIImaIIMa Koje My je CITydaj JOmeIno 1 Ha YMji M300p OHO HeMa HIMKAKBOT yTHIaja.
Tume OHO MCTOBPEMEHO OIPOMHO MIVMPY PACIOH CBOjMX COLMjaTHUX UCKYCTaBa U CTHYE
colujajiHe KOMIIeTeHIIMje Koje Cy moTpedHe 3a PyHKIVOHNUCAbE Y TOM IPOIIVPEHOM
counjanaom amdujenty; r) Illkoma Tpeda mete He camo MHOTrO YeMmy Hay4nTi, Beh mcro
TAKO U Off MHOTO 4era ofy4uti. Jlete He j0/1a3u y KOy Kao tabula rasa (,,pasua tadma”),
Hero je oHo Beh MHAMBNAYYM ca ofipeheHNM MUIIbebIMa, CXBaTabUMa, HABUKaMa Koje je
CTEKJIO Y KPYTy CBOjé IIOPOJIMILIE M Y OTPAaHMYEHMM COLMja/IHUM KOHTaKTUMa KOjuMa je JI0
taga duo usnokeHo. Heka off THX cxXBaTama y HECK/IAJY CY ca 3aXTEeBUMA ,,CITy>KOeHor”
IPYLITBA, YMjH je LIKOJIA IpPefCTaBHMK, 1 300T Tora Tpeda a Ofy4M CBOje yUeHUKe Off
BIX; ) Y MOJEepHOj IMBIUIN3ALVU IIKOICKM CUCTEM je jefaH Off ITTABHUX ITyTeBa COL-
janue modunHocTy 3a Symyhe rpabane. Hanme, gy>xuHa 1kosoBama 1 BpCTa LIKOJIE KOjy
je HeKO 3aBpIINO JOOPUM [e/IOM AeTepPMUHMIIE BeroBO KaCHNUje 3aHMMabe U 3Bame, a
CaMIM TUM U H€TOB COIVja/IHM, I1a M EKOHOMCKM CTaTYC y KaCHMjUM roguHaMa. Kunesn
Cy 3Ha/IM Jia je IIKOJIA IIPaBY COLMjaTHN ,,MU(T U KOPUCTUIN CY LIKOJIE y Ty CBPXY jOII
or Kondyunjesor foda. ¥ eBporckum sem/paMa IIKOTICKY CUCTeM je ,, T’ Koju ce kpehe
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Off caMOT IHa APYIITBA IO HeroBOT BpXa I 3a To CIyu Beh BeoMa iyro rogyaa. YyBeHOM
¢dpaniyckoM cormornory Jupkemy je

»[...] M3I7IEMIa/I0 HEOIIXOMHO, YaK M Y OCHOBHO] IIKOJIM, 1A YYMTe/b IIpefiaje ieTeTy
IITa Cy IpyIe y KojuMa he 1BeTu: HopofmIia, Kopropaiyja, Haluja, 3ajeHNIIa II1BY-
Nu3alje Koja TeXXU TOMe fla 00yXBaTy YMTaBO YOBEYAHCTBO; KAKO CY ce popMuparne u
npeodpaxkaBajie; Kako AeJyjy Ha IOjeAMHIIa 1 KOjy OH yyory y muma uma’ (Durkheim,
1981, str. 21).

Ha taj HaumH mkona v mpeseHTMpana ieTeTy IIMpPHU APYIITBEHN Mube, a dvma ou
Yj€HO 1 IPYIITBO Y Ma/IOM.

IlIkona tpegciniasmwa mociti usmehy ,manoi” u ,,6enuxoi” ceeilid, OTHOCHO U3Mehy mMase
IIOpoAuIie y KOjOj feTe OfpacTa y IEPUOMY IIpe MOACKA Y IIKOJIY M YITTABHOM MaCOBHO
OpraHM30BaHMX CUCTeMa IPYIITBEHOT KMBOTA — CUCTeMa 00pas3oBama, 3alol/baBabha,
HOTpOIIIbe, BIACTY, TpoMeTa 1 MHpopmucama. OBa Te3a 101a3n 10 U3paxkaja IpBO y
pasmMepaMa, a OHJJA 1 y YC/IOXKIbaBalby IelarOMIKIX MHCTUTYIMja 1 Mepa. [leTe ce y popu-
TE/bCKOM JIOMY Hay4M/IO OPMjEeHTIICAT! TOKOM IIPBUX ILIECT-CefaM TofinHa XuBoTa. OHO He
caMo Jla 3Ha I7le Ce CTBapy Hanase, Beh 11 pasyMe ueMy OHe CITy>Ke, KaKo ce BJMa PyKyje,
KOMe TIPUIIafiajy — KaKo ce HadaB/ba OHO IITO HaM je MOTPedHO, Kao I OHO IO YKeIVIMO
uMaTH. VI3 Tora mpousuaasu ia ce SpojHOCT mpefMerTa, Kao 1 MoryhHoCTH, He cMejy y
IIKO/IM YMambMBaTU aKo OHa Tpeda fa dyne ,[TOCpeqHNUK  M3Mehy upnie ctaHoBama y
Majioj MOPOANYHOj Kyhy 1 BeMKUX APYIITBeHNX MHCTUTYIHja. [IpuMepeHo 3a mkorny je
fia TIoCeyje BeNUKY 3ajefHIUKY OUOINOTEeKY, BeuKe 301pKe apXeo/MIOIIKIX, OMOIONIKIX
U YMETHMYKIX MOJJaTaKa, XeMUKasuje ¥ GpM3MKamIHe Mofiene, KOCTUME U TO30PUIIHE pe-
KBU3NTe, BUI€OTeKe U 30MpKe ay/Ino-KaceTa, OMI/beHe IIpeiMeTe TIojefMHalia U TPYIIa,
Kao J MaralyH LIKoJIe Y KOjeM Ce UyBajy pas/anynuTe BPCTe pajioBa yYeHMKa — 3a7laTak
yUeHMUKa je la yMejy yIpaBsbaTu 1 SpUHYTH ce 3a cBe To. IlIkoma kao daxTop counjamm-
3aIije je MOCpeHNK n3Mely JoTafanmer MpUBaTHOT CBeTa ca pobhanuma, mpujaTe/bumMa,
cycenuMa, C jefHe CTpaHe, U IPYIITBEHE jaBHOCTH C JIpyre CTpaHe; OHa je M caMa jaBHa
yCTaHOBa ca aricTpakTHOM cBpxoM. IIkona je, Takobe mocpenHNUK y OIHOCY Ha OIITPMHY 1
TEXXJHY 3aXTeBa VI IIOC/IeMIIa — OHY CY JOHEKJIe ieo Urpe 1 He Ou Tpedasio ga Symy Harm
u crporu. Hip., uninheme mkose 1 Spury o XurujeHn mpocropuja Koje ce KOPIUCTe Tpe-
daro o1 ma Boxy mpodecnoHanHo 0codsbe, fa Ou MOCTEIeHO TO MocTano dpura u odasesa
mere. Jlaxe, IIKO7Ia He CMe VTV MECTO ITOIITeIe, Ay MICTOBPEMEHO MOpa CIIPeINTH fia ce
CTBAapHOCT Ca CBOjOM TeXXIHOM yBYHe y CBECT Jielle ca KOHKYPEHTCKOM OOPOOM, IPHUCUITHIM
npunarohaBameM, ¢ HAMeTawbeM CTaBOBA I IOIVIefia Ha CBET, C MOC/IeNI}aMa OTBOPEeHe 1
npreaBe BracTy. Ce oBo mKonma he Hajdo/be OCTBAPUTI M 3aAIITUTUTHU YICHUKe aKO OymIy
jaCHO paHTMpaHM 3aXTeBM U UAY jefiaH 3a ApyruM. Kaz ce Ha jeTHOM HMBOY IIOCTUTHE
CUTYPHOCT MOKe Ce — M XKenu ce — pehm Ha ipyru.

Illkona je yenttiap susoiiia y 3ajegHutsy — MECTO Ha KOjEM Ce CTIYE UCKYCTBO, a yjeJHO
U MECTO Ha KOjeM II0jefiuHalLl CIIO3Haje HY>KHOCT, IPEJHOCT U IIeHy YKMBOTA Y 3ajeJHNLIN.
YyBenu pycku negaror MakapeHKo, He3aloBO/baH JieMHNIINjOM KOTIeKTHBa KOja I7Tacy Ja
je To rpyIia Mila Koja y3ajaMHoO JIeTyjy jefiHa Ha IpyTre, Koja 3ajeHIYKI [e/yjy Ha OBe VI
OHe HafIpakaje, a Koja je dua, Tafia, MOCIeNba ped MeJaroiKo-ICUXOMOIIKe JIUTEpaType,
pasjalImbaBa CyIITHHY OBe COlMjaHe LenuHe. [To merosum pednma, conyjanta menmHa
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IIpeJiCTaB/ba ,IIPBO, CTBApHO HocTojehy Gopmy >KMBOTa YOBEYaHCTBA, IPYTO, JIa je TO He-
omxoziHa dpopMa (To je IaTo y UCTOPUjCKOM UCKYCTBY), Tpehe, 1a TO Huje 3ajeqHNIIA TO/IMIIA
wm >kada Beh ynpaso jbyay, Tj. MucaoHux drha 4mjuM NOCTyIIMMA He YIIPaB/bajy IPOCTe
peakuyje” (Makarenko, 1957, str. 30). HoBek Texx1t ja HOO0JbIIIA )KUBOT, OH je PeaIHO yBepeH
Za je To modosblrame Moryhe camo y coryjanaum Manudecranyjama. llenehn Makapenkos
IOIPUHOC IIearolIKoj HayLy, T0CeOHO Kajia je ped o MTakby KOJIEKTIBA U KIBOTA Y 3ajefi-
HIIIY, MOPAaMO Ce CTIOKUTH U Ca BeTOBUM CTaBOM Jia Ce ,,HajofTydHMje Tpeda QOpUTI IPOTHUB
XVUBOTHe HeodopmbeHOCTH KonekTuBa” (Ibidem, str. 43) n HacTojaTu ja HaM BaCIIUTHO-
-0dpasoBHa [Ie/MIaTHOCT MCITyhaBa U 0Baj Kpurepujym. Ha Mofenny mikose Kao 3ajegHuie
yde ce OCHOBHU YC/IOBY MUPOJbYOMBOT, ITPaBefHOL, ypeheHOT 11 0AroBOpHOT KUBOTA, K0
U cBe moTerkohe Koje HACTajy Ha TeMe/by TOra. 3ajeqHNIA TPaXKV pefl, CAMOLVCIVIDIVHY,
ycarnaaBambe MUIIbetba OKO CBPXe, Kao U IPaHNIIA 3ajefHUIITBA. JIcTOBpeMeHO, OHa 3HAYN
oceharn ce jade, samruheHo u 3ajeHNMYKM ce Becenmuty — duty cpehaH 1 TO MOAENTH Ca
mpyruma. Y IIKOIM MIaj] YOBEK MOXKe TOXKIBETH Ja TIOjeAMHAL] yTHde Ha LeINHY, MOXe
Hay4MTH KOjIM Ce TO CPeICTBMMA ITOCTIDKE, MOXKe HaYUNTH 1IITa Hyfie MHCTUTYIINje, KaKO
ce CTBapajy IpaBuJIa J1 ILITA OCUTYpaBa IPMAP>KaBabe THX IPABIIA, Te KAKBY 3alITUTY OHa
majy (Hentig, 1997, str. 224). PesynTaTu HacTOjama [ja ce YIMOHMUIIE U LIIKOTIE IIPEOOIUKY)Y
y 3ajefiHMIIe yuema unHe ce odehasajyhum, jep ce mokasano fja capajHN4YKe aKTUBHOCTH
y4eHNKa y HaCTaBM JOIPMHOCE CTULIAlby HOBUX 3Hakba, Pa3Byjaiby BEIITHHA KPUTHYKOT
MIUII/bEHA, Ko 1 CHOCOdHOCTH apryMeHToBama (Palincsar, 1998; Terwel, 1999).

Y nporiecy coumjanusanyje, yK/bydnBame y padpeHI KOJIEKTUB 3HAYN [pUjaTesb-
CKO Be3uBame, y kome [Tujaxke Buju 1 usBop ayroHoMHe MopanHocTi. OBa IpujaTe/bcKa
BesyBama, KaKo MOKasyjy ucTpaxusama (Adams, 1953; Zerby, 1961, Kinsey, 1997, prema:
Katz & McClellan, 2005; Salji¢ & Hebib, 2021), cBojcTBeHMja Cy MEMIOBUTIM IPyTIaMa HETo
rpymama Koje 4iHe BpIImay. Tako Cy fielia Marbe U3/I0XKeHa M30/IAllj! y TPyIaMa ca IelioM
PasmIINTOT y3pacTa HeTo y TpyHaMa jietie MCTor y3pacta. OBo HaM roBopM Ja IpyIie ca
[eLOM Pas/IM4YNTOr Y3pacTa MOTeHIMjaTHO 3Hade odoraheHy 3ajeqHuUIly y KOjoj OCTOjI
Behu dpoj mpunuka npyxama 1 npuMama momoh, de3 0d3upa Ha To jecy nmu mmahu nm
crapuju 4ianosyu rpyie. To HoTBphyjy pesynraru ncTpaxuarmba HOBUjeT IaTyMa, Koje Cy
crposerte aytopke Ilapith n Xedud, unju je umsp duno carnefaBarbe HepCreKTBe HACTABHIKA
0 OCTBapyBaky IPeBeHIMje aHTUCOLMjaTHOT [IOHAIAba YIeHVKA Y IIKOJICKO]j IIPaKCIL.

»JJodujenn pesynraTi NCTpaXXMBamba YKa3yjy Ha TO f1a 811 y LIKOJICKO]j IIPAKCH Tpe-
dajIo BMIlIe PaJUTI Ha Pealn30Batby PasIMINTIX IPEBEHTUBHIX aKTUBHOCTY KojuMa du
ce Ipy>Ka/ii Pas/IMIUTIL HUBOY 11 BPCTe IOfIPIIKe yYeHUIMMA 1 y KOje Ou Suiiut yK/bydeHu
cBu axrepu mkonckor paga” ( Salji¢ & Hebib, 2021, str. 58).

To, Taxobe, 3Haun fa Ou, y >KesbM fja Ce MBTPALY 3ajeHNULIA Y XKUBOTY yIEHNKA, IIKO/IA
Tpedaso fa mopajgyu Ha U3rpafb 3ajefHMLe Koja d1 00yXBaTuIa YIeHNKe, POSUTETbE,
y4uTEIbE, HACTABHIKE, T€ LIMPU KOHTEKCT BACIUTHO-0OPa30BHE MHCTUTYIIMj€E U APYLITBA.

Illxona je meciiio y kome ce scusu u yuu 3a jcueoiti — HoBoM IeMOKpaTCKOM IPYIITBY
HoTpedHa je HOBA LIKOJIA Ca MMIIEPATUBOM Ja yYeHNUKe Tpeda HaydnTy OHOME LITO je
KOpMCHO 32 XXuBOT. [ITkoma du, y ToM 111/by, Tpedasio /ja yIuHy 3HATHO BUIIIE HETO LITO
je HOBE3aHOCT Ca CBAKOJHEBHUM MCKYCTBOM. YMECTO Jja Ce IIPIIArofy moctojehnm mep-
CrieKTVBaMa U yodudajeHnM MofeMa, OHa Tpeda ia dyje yBOJ y HOBe [epCIIeKTUBE.
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ITpe muorO0 rofuna [lekponu je pexao: ,,L'école par la vie pour la vie” (,,IlIkona >xuBora 3a
KuBoT” [prema Savi¢, 1997]).

Bynyhu fia je mkona Beh cap 3a BehuHy #elie TOKOM BEITUKOT flefa JaHA HajBaXKHMU-
je, y CBaKOM C/Iy4ajy jefMHO IOFHOLUBMBO (32 MHOTE I jefuHO Moryhe) MecTo Ha KojeM
dopaBe, a LIKOJICKO yuerbe je >KUBOTHY OO/IUK KOjU IIPeOB/IafiaBa, OHJa Ce IIKOJIa MOXKe
IPeTBOPUTI Y MECTO Ha KOjeM e >KUBM U Ha KojeM je Moryhe crehu oHa mckycTBa koja
CY HEOIIXOJIHa 3a )KUBOT.

Oy nmopcTUIaka pa3Boja conyjaiHe KOMIETEHIVje
Y4E€HMKa Y HIKO/ICKOM OKPYXKembY

KomrieTenTHOCT NOApasyMeBa CKyII 3Harba, CIIOCOOHOCTH, BEIITIHA ¥ BPeIHOCTI, Tj.
MepOIaBHOCT, HaJITIEXKHOCT, OCITOCOO/beHOCT, KBaMM(pUKOBAHOCT HEKOTa, Tj. HACTABHMKA
3a KBaMTETHO Bpluee cBoje mpodecnuje (Nikoli¢, 2016, str. 5). butHa KapakTepucTuKa
KOMIIETEHTHOCTH je pa3BOjHOCT. MHOTe conujarHe AucHosnyje (O3UTUBHE VI HeTaTHBHE)
yde ce u3 uckycrna. OHe ce He yde TIoy4aBameM, Beh ce yue Ha OCHOBY MOfie/a BaKHIX
ocoda 13 oxpyxema. [Toper Tora, fa du ce colyjaaHe AucIosNLyje TpajHo Gpopmupare/
yCTamu/Ie BaKHO je la ydeHuy Oymy y IpMINLIM fia MX ucnosbasajy. [IpocounjanHe
pucnosunyje (capajba, OATOBOPHOCT, eMIIaTHja...) pasByjajy ce MHTeH3UBHIje YKOINKO
Ce ICIO0/baBajy Y CTBAPHUM KOHTEKCTMMA, I1a je 3aT0o MOTpedHO 0de3dennTi IOBO/bAH 1
MIOJCTHIIAjaH MUJbE.

PasBoj mpuMapHuX COIMjaTHUX BEMITHHA IPEK/alla Ce Ca IIKOICKMM MCKYCTBOM.
Kako cMo Ha caMOM IOYETKY pajja HaIJlaCU/IM, 3Ha4ajHa je ylIora HaCTaBHUKA U HeT0BO
OBJIajlaBarbe CTPYKOM, HayYHUM JUCHUIIMHAMA U TI€[JarOLIKOM METO/IOTIOTMjOM Kao He-
OIIXOJHMM IIPETIIOCTaBKaMa KOMIIETEHTHOCTH. VIImaK, cBe TO HIje IOBOJBHO, 112 CY, IOpex,
bIIX, HeOIIXOJJHY 1 JbYICKM KBa/IUTETH, 3HaIba, ClocodHocTy 1 ymMeha BesaHa 3a mpolece
u Meby/pynicke ofHOCEe Y HACTaBM 1 YOIIIITe BacIuTay. To 1 HacTaBHMKY oMoryhmmo
7ia OH, IIPBO, OLIEHY CTalbe MHTEPIEPCOHATHNUX OHOCA Y KOJIEKTUBY YIeHMKa Ca KOjUM
paju u, Ipyro, ia y CKIafy C TUM IIPMMEHU U pasBuje aJleKBaTHE BaClIMTHE CTpaTeruje
3a MOJPIIKY y4eHNUIIMMA, KaKO 01 OHM: a) pasBU/IU IPOAYKTMBHE MHTEPIPYIIHe OFHOCE
" §) youmnm conyjaTHe KOMIIeTeHIIMje M yCBajaau X Kao CONCTBeHe MOjierie TIOHAIIamba.
Y ToM cMuUCITy fajeMo U TIperief 0d/IiKa NOACTUIIa A COLMjaTHe KOMIIeTeHIMje YIeHIKa
Y IIKOJICKOj CPENVHINA.

Citiuyarve u UpoUUPUBAtbE COUUJATHUX SHAMA YHEHUKA U PA3YMeBarve COUUjanHe
CIi6APHOCITAY — YUEHUIIM CBOjy COLMja/IHy YK/by4eHOCT y IIKO/ICKOM KO/MeKTuBYy Hehe
Mohnm ocTBapuTy de3 ocefoBama afleKBaTHUX Ipe3Halba O IPYIIN U IPYIIHOj AMHA-
MMIIU, O TeXHMKaMa Koje he momohm oBoj yxpyueHocTn. OBa 3Hama IoApasyMeBajy fa
THojefiHal] OB/Iajla OCHOBHMM Have/luMa IeMOKpPaTHje; TPYIIHOT pajia; /la CasHa Koju Cy
IIyTeBM OCTBAPMBalba HErOBE COLMjaHe IPOMOINje, eKCTpaBep3uje; Te la Haydy IITa
3HAYM pasyMeBarbe JPYTUX MHAMBUIYA M IPyIa I KOja je CBpXa CBera TOra, Kao I IITa je
IHEroB JIMYHY MHTEPeC. Y 3aBUCHOCTH Off YKYIIHOT HMBOA 3Haha, KOJ, yIEHMKa Ce CTBapa
0CHOBa 3a popMIMparbe BIacTUTOr Bibera cTBapHOCTH. [IpyruM peunMa, feTe Koje He
pacrionake OBVM 3HaHEM I pasyMeBambeM, y MHTepakuuju he Temko mohu fa mma odsmpa
mpema pyrum /pyanuma (Roeders, 2003, prema Knezevi¢ Flori¢, 2006, str. 148). Counjanto
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pasyMeBatbe IofipadyMeBa criocodHoCT npensubama Tybux peakunja Ha yodudajene cu-
Tyaluje y CKJIOIly BPIIHbauKIX MHTePAKIHja, Kao 1 Tybux npedepeHuja, Te pasymeBame
Tybux ocehama. PasBujarme ciocoOHOCTH 32 KOMYHMKALIN]Y, 32 yIeCTBOBabE Y PacIpaBy,
IIperoBaparbe, HaM3MEHNYHO YK/by4IMBaIbe Y PasrOBOP, Capaiiby, IOKpeTarbe MHTEPAKIINjE,
3a apTUKynanujy npedepeHIiuja u pasiora Tyhux nocrymaka, HpuxpaTambe KOMIPOMU-
ca, Te caocehama ca pyruMa TeMesb) ce Ha BpCTaMa pa3yMeBamba Koje Urpajy onpebeny
Y/IOTY y IeIOTBOPHOj COLMja/THOj MHTEPAKIMjI. ,,BemTrHa KOMyHIKaLMje MogpasyMeBa
CIyllalbe, IOCMaTpakbe, aHa/IM3Mpambe, TyMadebe I IOHalllabe Y KoMyHuKauuju. To je
HEIITO IITO Ce Y4U LIe0 >KUBOT U fIe0 je MHTPaKy/ITypaiHe KOMYHMKalyje (OBHOCHO KO-
MYHUKaLuje ca JbyauMa us conctsere Kynrype)” (Markovi¢ Savi¢, Baki¢ Miri¢, 2022, str.
192). CoryjanHo KOMIIETEHTHYjU YaeHUI yckaabyjy cBoje moHamame ¢ Tyhum taxo mro
Hal’)y »33j€HNYIKI jesMK”, pasMemyjy I/IH(i)OpMaI_U/Ije U UICTIATY]jY CIMYHOCTU M Pa3jiuKe. To
MM TIOMa)ke y paspelaBamy Cykoda I [ia yCIelIHMje Off CBOjUX BpIIbaKa CAoIIIITe CBOje
Hamepe 1 IpedeperIyje, Kao 1 1a OTBOPEHO MCKaXy cBoja ocehama.

Crpeitiarve axcrve yuenuxa Ha iiyha oceharva u unitiepece - HactaBHuk 8m, y mpu-
MepeHMM CUTyalujama, Tpedaso fa ckpehe maxmy yueHnka Ha Tybha ocehama 1 nHTepece.
To he pesyntuparu do/buM pasBojeM ydeHUUKMX AMCIIO3NIMja MpeaBubama peakuuja u
ocehama BpIImbaka Ha pasHe fiorabhaje, a TMMe ¥ IPOyOUTH BUXOBO ITO3HABALE U Pa3y-
MeBalbe IPYTUX. JeflaH Off Ha9MHa je IOCTaB/balbe MUTaMha YYECHNIMIMA — HIIP., ¥ JUCKYCHjI
0 TJTAaHOBUMa 32 HeKY NpeficTojehy akTMBHOCT HACTaBHMK MOKe YITUTATH HEKOT yYeHMKa
VTV BUIITE FbUX IITa MYICTIE Jia Ou ce HeKOM ofipeheHOM ydJeHMKy MOT/IO BUIIIe OTIaCTH VN
KaKo OU TO JleTe MOIJIO pearoBaTy Ha Jocaj] OCMUIbeHN IIaH. Kpo3 oBy BpcTy nuTama
HACTaBHUI TTOPYUYjy YUEHUIVIMA 1A je 0O3MPHOCT TIpeMa Tyh1M MUIIUbeIMa, MHTepecrMa
u ocehamwMa Ba>kHa U LiereHa 0codMHa. [[pyTy HauMH je IMYHY IpUMep HaCTaBHUKA, IJie
OH yjeIIHO CITy>XM 1 Kao MOjienI 3a mpeBubama Tyhux ocehama u mnTepeca. Y Tom cMucny
OH MOJKe IVICKYTOBATHM Ca YYEHUIIMMa O TOMe IITa je TO IITO O Jiela 13 IPYTor paspena
BOJIeIa 3HATH O TOMe IITa ce oraba y BUXOBOM Ofie/berby.

Iogcinuyare anitiepHaiiuenux unitiepipeimiayuja wiyhei tionawara - Oppehenn
HETraTVBHU OO/INIIM [OHAIIAMkhA YICHNKA HeKajja MOTY OUTH OKpeTad NpOofyd/buBarma
COLIMja/THMX 3Hamba M pasyMeBaiba Apyrux. Haume, nopcTuiiame anTepHaTUBHUX MHTEP-
npeTanyja Tyber nonanrama he dutu genoTBopHO y cuTyalujaMa Kaja cy felia CKIOoHa Aa
eTUKeTHPajy APYTY Aelly Koja ce pasimKyjy Off BUX VIV UM HUCY cummatiyHa. Takobe du
Tpedaso fja HacTaBHMK dap peunMa, a joI je yBep/bUBHje MOCTYIIMMA, TIOKaXKe eTHKe-
Tapy /la OH IIO3Haje M IPUXBaTa fieTe Koje je eTnkeTpaHo. OBJie je BaKHO 1a HACTABHMK
HOfCTaKHe yYeHMKa (eTMKeTapa) la pa3MICIIN O a/ITepHATUBHUM MHTepIIpeTalyjamMa
tyber nmonaurama. BaxHo je, Takobe, 1a HACTABHNK CAOIIITH YYeHUI[MA [a OYeKyje Off
IBIX JIa Pa3MICIIe O Pasno3nMa pasinka usMeby felie, 1a OH Te pas/iuKe IpKUXBara, Te Aa
U Of] y9€HMKa OYeKyje fa IpUXBaTe U MOWTYjy pasnuke. CIMYHUM IIOCTYIIKOM CE MOXe
arpecuBHOj IeIV TOMONM Jla OCMIICTIe aNITepHAaTUBHA TyMaderha HaMepa Koje Cy Y T03a/iVHI
MTOHANIalba HEKOT JieTeTa. ATpecHBHA JIelja YeCTO OAMAX IPUIININY APYTMMA arpecuBHe
HaMepe. HacTaBHUK 1Ma y/IOTy [Ja IOMOTHE YI€HMKY [ja CXBAaTH Ia HUCY CBE Pafbe, HIIp.
OMeTama, yBeK HaMepHe U JIa TOCTOj! HAYMH Ja ce 0cTBapu gorosop. Vaxo he y Hexum
CTydajeByMa OMUTY TOTPESHO [yTo BpeMeHa fla YYeHIK Haydl Ia pPasMUIIba O HaMepama
mpyrux, To he um godpo mocayxutu y Symyhum colyjamamum nHTepakiujama.
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Ilomoh yuenuyuma y akiiusHom yuecitigosary y pacipasama — CTuliarbe 3Hamba 1
pasyMeBae COLMjaTHNX CUTYalluja, TOTPedHM 3a aKTUBHO Y4eCTBOBalbE y paclpaBama
U CIMYHYIM COLVIjaTHMM CUTyalyjaMa, IofjpasyMeBa HacTaBHUKOBY omoh. HapasHo,
HOTpedHO je ja HACTaBHUIIM MCKOPUCTE IIPaBY MOMEHT Kao IIOBOJ Ia YKa)Ky YYeHUIIMa
Ha TO Jja MMajy 0d3upa 1 Caciylajy Apyre Kafia TOBOpPe 1 MCKOPUCTE IPUINKY Jja CAOIIIITe
1Ta ¥Majy. Taj MoMeHaT MOXKe OUTY CUTYalja y KOjoj y4eHUK, YCiIe, HelOBO/BHO Pa3BI-
jeHe CIIOCOSHOCTM J1a MCTIPABHO ITPOTYMadM COIMjaTHy CUTYalHjy, Aaje KOMEHTape KOoju
HIICY ITOBE3aHM Ca TEMOM O KO0jOj Ce BOAY IUCKYCHja. Y OPYTOM C/Iy4ajy, JeTe — YIeHUK
peMeTy JUCKYCHUjy CBOjIM KOMEHTAPOM jep JKe/u la HaMeTHE CBOjy TeMy U3 PasJiora LITO
MY aKTyeJIHa TeMa Huje IIo3Hara. ¥ 0da cIydYaja HacTaBHMK MO)Ke IIOMONY y4eHVKY aKo
pasroBapa ca BUM HacaMo ¥ MOHYAM My ClieiudNTIHe IPeIore Y Be3U ca TeMaMma Koje
Cy BaXKHE U 3aHVMJBMBE IPYToj Aer. [la o1 yyeHMK aKTMBHO y4eCTBOBAO y pacrpaBama
HEOIIXOJIHO je U Jja CXBaTH Jia je ofpeheHN HauMH MUIUberba, HOCedaH je3snK KOMyHUKaLje,
ozrosapajyhe moHamrame, Kao 1 CIPeMHOCT Ha PallMOHATHO PelllaBambe PasHUX CyKoda
YjeHO M CpencTBO (JeMOKPATCKO) 3a OCTBapyBabe IPaKTUYHUX IjbeBa (Avramovié, 1999).

Iomoh yuenuyuma y ottixpusary 3ajeguuuxux odenesx;ja — IlpujaTe/bcTBa yrmaBHOM
HACTajy Kafa Moryhu mpujaTe/bu OTKpHjy 3ajefHUYKe MHTEPece, NCKYCTBA M CKIIOHOCTHL.
HacraBHuK je Taj KOju MOXKe I10jadyaTy MHTEPECOBamha je[HNX YYeHMKa IIpeMa JpyruM
y4YeHMI[MMa TaKo IITO he yKas3aTy Ha MHTepece WM UCKYCTBA KOja Cy MIM 3aje[JHIYKa.
TaxBy 3ajeTHMYKN MHTEPECU MOTY IIpefiCTaB/baTy TeMe/b CONIMIHOT IIpMjaTe/bcTha. Ta 3a-
jemHMYKa VICKYCTBA I MHTEPECOBakba MOTY OUTH 113 Pa3TUIUTHUX 0ONACTU )KMBOTA YUEHNMKA
U TIO>KeTbHO je ma dypy mosutyBHa. CaMo je SMTHO Jja TIOCTaHy CPeACTBO MpeKo Kojer he
ce M3TpaiuTU CHaXKaH ocehaj sajegHNIITBA.

Iogciniuyarve passoja ciiocoSHOCHIU KOHCIAPYKiliuHe capagrve mehy yueHuyuma —
OcHOBHO 0derexje KBamUTeTHE IIKOJIE jeCTe fla OHa, YMECTO HarylalllaBamba CaMOCTATHOT
Ppajia yueHIKa, CBe BUIIe aKIjeHaT CTaB/ba Ha TMMCKM paji 1 capajmby. CBaKM y4eHUK MOXKe
OUTH yCIIelIaH aKo ce MOJIa3! Off ’beTOBMX CKIOHOCTH, OIIITHX ¥ ITOCeSHMX CITOCOOHOCTI
(Nikoli¢, 2015, str. 85). KoomnepaTiBHO y4erbe, TUMCKI paj U capajilba MY y pef HajBa-
JKHUJUX JlennaTHOCTH Koje he ce Tpaxkntu y Synyhnoctu n dutu npecynue 3a ycmex y 21.
Beky (Green & Gredler, 2002). [TpeMa ucTpaxuBamy KOOIIEPaTHBHOT YUeHha I HeroBUX
edekaTa Ha HaCTaBy,

»110CTOju ofipeDeHa moBe3aHOCT M3Mehy 3acIyI/beHOCTI KOOIEePaTUBHOT yYermba
U IPMPOJe CafipKaja, 1 Ia 3Hayaj KOOIEPaTHBHOT yuelha BaCINTaun 1 yunte/bn y Behoj
Mepu IIPENo3Hajy Kajia je y IUTamby OCTBAPUBAIbe COLjaIHe JOOpoOuTH, a y Marmoj Mepn
KaJia je y mUTamy OCTBapuBambe nepcoHante fodpoduru pene” (Kovacevi¢, Blagdanic,
Stojanovi¢, 2021, str. 14).

ITokasarerpu KBaIMTETa, IPYIMCAHU OKO MeDhy/by/ICKIX OHOCA, HajBUIIIE Ce Be3yjy 3a
KOOIIepaTUBHO y4erbe Y HaCTaB) Koje MOACTIYe apypMalijy, KOMYHUKALjy 1 KOoIepa-
LUjy WIU y3ajaMHy CIIPEMHOCT IIOMarama. KoomepatuBHO Wiy capafHUYKO y4erbe jaB/ba
ce KaJl y9eHUIIM pajie 33jelHO, Y IapOBYMMa MM MajJM IpyllaMa Ha HEKOM 3ajelHNIKOM
podeMy, UCTPaXKyjy 3ajeHIUYKY TeMy M ce Hajorpabyjy Ha y3ajaMHe CIIO3Haje KaKo
du cTBOpIIN HOBe Mfigje, HOBe WM jennHcTBeHe KomOnHatje (Steele, Meredith & Temple,
1998). Ilemarosu (Zukorli¢, 2012; Vilotijevi¢ & Mandi¢, 2016; Omerovi¢, 2016) ykasyjy Ha
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BKHOCT MHTEPaKIMje, KOMyHMKaIMje ¥ Capajiibe Y BaCIMTHO-0dpa30BHOM IIPOIIeCy. 3aTo
¥ T3B. MHTepaKTVBHA HACTaBa (Y4EHUK CTHUe 3HaIba Y CTA/IHOj Capajiibll ca BpILIMbaliMa
U HAaCTaBHUKOM) j0dMja CBe BILle HA 3Hauajy. Y KOOIlepaluju, yTeM OCMUII/bEHNX APY-
IITBEHMX 3a/laTaKa, CTBapa Ce IIAHCA fla Ce I0KMBY CaBE3HMIITBO, CONMMAAPHOCT U 3ajefl-
Hutso (Flori¢, 2005, str. 200). To, sanpaBo, 3Ha4y ia yYeHULIM CTUYY KOMIIeTeHIIje Koje
KacHHUje MOTY yCIIEIIHO IIPUMeMBATI Ha TIOCITY, Y TIOPOJULIM 1 IPYTUM CUTYaIi1jamMa — a To,
Apyraunje pedeHo, IpefiCTaB/ba Wb CAaBPEMEHOT BaCIIMTHO-00pa30BHOT pajia I HacTaBe.
ITocroje oppebenn ycoBy koju ce MOpajy MCITYHUTI KaKO O ce OCTBapu/Ia capajiiba: IPBI
IIPENYCIOB Capajiibe jecTe IPMUCTaHAK CBAKOT II0jefMHIIA Ha Capajiiby; APYTU je IIPefyCc/IoB
KBa/IMTeTHA KOMYHUKalMja U ciocodHoCT ycknabusama ¢ pyruma. Hajsuim H1BO capajitbe
ce TIocTIDKE aKko Meb)y YIaHOBMMa CKYIMHe TIOCTOjU MO3UTHBHA Mel)y3aBICHOCT.

Passujare ciiocoSrociiiu emtiaitiuje — cilocoSHOCIU cxéattiarea U pasymesatrba gpyioia
- EMmaTuja ce 3acHMBa Ha IpUXBaTalby PaslIMYUTOCTY U HA TIO3UTUBHOM CTaBy IpeMa
wrma (Markovié Savi¢, Baki¢ Miri¢, 2022). Pag Ha jauary eMnaTuje y cedu 3axTeBa BUCOK
CTelleH MaXkKbe 1 030V/bHOT pajia fyllle ¥ YMa U HajBXKHILje je, Y OBOM C/Iy4ajy, HAyIUTH
CAywIaTu 1 9yt ydeHnka. Ako xohemo na dymemo odjexTnBHNU, MOpamo pehn ma Buco-
KOEeMIIaTMYaH HaCTaBHMK 3alCTa IIaTy 3HATHO BUILE HETO HUCKOEMIIAT/YaH, HO yIIPaBo
y ToMe ce cacToju GyHIaMeHTaTHa 0COOeHOCT HaCTaBHIUKe Ipodecuje, beHa cpeha u
Hecpeha. Butu y cramwy eMnaryje sHauy IPUXBATaTH YHYTPAILBI CBET APYTOT IPELU3HO,
amu Oe3 ocehama ,,kao ma”. CBe To BOAM Ka IIOCTM3aby CKIajla y OFHOCHMA YHYTap jeTHOT
ofie/beba Kao cKymmHe. Ta crrocodHOCT mocTusama cxnaja omoryhuhe jennoj rpynu pa,
y3 jefiHaKe ocTasie KBa/lnTeTe, dyfie mocedHO yCIellHa 11 IPOAYKTUBHA, JOK he Heka fipyra
TPYIIa, YMji Ce YIAHOBM 110 HaJlAPEHOCTY ¥ BEITMHAMA HMMAJIO He Pa3/IMKYjy Off YIaHOBa
IpBe, mocTysary nouje pesynrare (Goleman, 1998). [Jena cy ckoHa naeHTHGUKALUjI
BUILIe HETO OfIPACIIN, 3aTO C€ Ha 4acy OHU 4eCTo ,MHUIMpPajy” eMolMjaMa HaCTaBHMKA,
1ocedHO YUeHUIN HIDKUX paspena (Sergeev, 2004).

Jauarve anitipyusma - Y pasBujarmy a1TpynusMa Koj y4eHUKa Hije Moryhe cauHUTH
Ta4yaH PelellT, a/li je BaKHO [I03HABAaTU Hadella, 4aK 1 ako 3HaMo jAa he ux ce popure-
JbM, CTApaTe/by, OfirajaTes/by, HACTABHMUIV IIPUJIP>KAaBaTy CBAKO HAa CBOj HAuMH. 3Haba O
TaKBJMM Hade/lMMa ¥ Pa3Boj BELITMHA Jla CE OHA KOPUCTE y IIPAKCHU Cy BeOMa BaKHa, ai
HIICY OBO/bHA. 3a/J0BO/bEE OBUX MOTPeda jecTe MPeycIoB 3a pasBoj dpure o fpyruma
U TIpy>Kabe oMo, TOK BIIXOBO He3aJJ0BOJbekbe MOTEHIMjaTHO BOAY HEIIPUjaTe/bCTBY 1
arpecuju. A pagu ce o motpedn 3a curypHouhy, ToTpedu 3a TIO3UTUBHOM CTUKOM O cedn
VIV MJIEHTUTETOM, OTpedu 3a ocehameM yCIeITHOCTY U TIOCEIOBaeM M3BECHE PasyMHe
KOHTPOJIE HaJl COIICTBEHNM >KUBOTOM, TOTPedN 3a IO3UTUBHIUM Be3aMa ca APYTUM JbY-
muma (IojeMHIMMA VTN 3ajefHUI}aMa), HOTped) 3a MOI/Ie[JOM Ha CBeT Koju omoryhasa
pasyMeBarbe CBETa ¥ COIICTBEHOT MECTa Y IheMY.

Heiosare conugaprocitiu — HeonxonHo je HactaBy denrhe opraHusoBaTy Tako ia
YUYEHUIIV pajie Y TapoBUMa MM ManyuM rpynama. MebyTum, To mogpasymesa ma cy, ¢
jemHe cTpaHe, HACTABHUIM 08yUeHNM 3a KOoIlepaTuBHe 0O/IMKe pajia, a C IpyTe CTpaHe
Ia Cy y4eHMIM 0dydeHM COLMja/IHIM BelITHHAMa IIOTPedHNM 3a YCIIeIIHY capajiby. 3a
HOBeE yJIOTe y4IITeha, Kao 1 0d/IMKe paja KojuMa je Moryhe yTuijaty Ha pasBoj coLujanHe
KOMITEeTEHI[Mje YIeHNKa, BaXU [a ce, V3 afleKBaTHy 0dyKy dynyhux HactaBHMKa, MOTY
IPUMEBUBATI Y TOKY CBAKOJHEBHMX BACHUTHIX aKTUBHOCTH Y IIKO/IM. ToMe ujie y mpuior
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U YMEEHNIIA [ Ce, YKOIUKO Ce IIporpamu yHarpehnBama cOLMjaTHIX BEIITHHA OfBHUjajy
ca CBMM YYEHUIIMMA Ka0 CaCTaBHMU €0 IIKOICKMX aKTMBHOCTH, 13derasa IpodieM JIeKOH-
TEeKCTya/M3aLuje colyjantor noHamama (Gresham, 1986).

3AK/bYYAK

PasmaTpajyhu mKony kao BacIMTHM KOHTEKCT y GYHKIMjU pa3Boja coLujaaHe
KOMIIETEHIIMje yYEeHMKa, IOUUIN CMO Off YMIbeHNIIe [a CY IPOrpaMy KOji Ce Y TOM LIMTbY
IPYMebYjy 60 CBaKOJHEBHIX BaCIUTHO-00pa30BHYUX aKTUBHOCTI YHYTAp Ofie/bemba,
Kao U Off YMbEHMIIE JIa je Y/IoTa HacCTaBHUKa (YuuTes/ba) y 0BOM Ipoliecy K/by4Ha. Huemo
YIa3WIyM y aHaIM3y OCTa/lINX BUJIOBA Pajia KOjM M3/Ia3e U3 OKBMPA PeOBHUX BaCIIUTHUX
aKTVMBHOCTH y KO/ (HEKU Cy Le0 MHTepaKTHMBHE IIeraroruje), a Kojy MMajy HO3UTHBHUX
CTpaHa, HITp. pafAyMoHNJapcku. 300T Tora IITO OBaj BUJL pajia ca yUYeHNUIIMMa HeMa CBOje
yTeMelberbe Y Ieflarolikoj Teopujy, Beh je 3acHOBaH Ha IPaKTUYHVM pelienTypaMa, Hiije
IIpUMebNBaH Kao feo odyke dyayhux HacTaBHMKA Ha paKyaTeTHMA.

Teopujcko-MeTOLOMOIIKAa OCHOBA OBOT pafia O1o je COLjamHN KOHCTPYKTUBMU3AM
- punosoduja odpasoBama I yuema, 4uje HOTeHIMja/IHe BPeJHOCTY IIPaKTIYHE M3BOMU-
BOCTH Hallla IIKOJICKA ITIpPaKca He IIpeIo3Haje y 0Bo/bHOj Mepu. Ped je 0 BeoMa 3aXTeBHO]
KOHIIETIINjJ, TIa CY ¥ HAIIOpM Y MpaBIly BeHe peanusanije onpaBaHy, TocedHO ako ce
MMa y BUY Jla OCIIOCcOd/baBatbe IeTeTa 3a y/IOTY aKTMBHOT 1 OATOBOPHOT YIaHa 3ajefHNLIe
ydema IIpeCTaB/ba AyroTpajan mnpoiec. IlorpedHo je HarmacuTyu fa ce uyeje CoryjaIHOr
KOHCTPYKTMBM3Ma MOTY Malbe IJIV BUIIIe KOPUCTUTH Y IIOCTOjehnM ycloBrMa 1 IpUMerbH-
BaT! Ha pas/M4uTe y3pacre ydeHnka. Mehytum, fa Ou conyjaiay KOHCTPYKTUBU3aM O1O
mupe npuxsaheH n fa du mwerose fodpe CTpaHe 3aKUBele Y HACTABHOj IIPAKCH MOTPedHO
je, Ipe cBera, aKTMBHO M MICKPEHO aHTa)KOBake HAaCTAaBHMKA K0 CPeMIIbEr YMHIOLA
yIIpaB/babha TOKOBUMa 00pa30oBatba. JaCHO je a ce IIPod/ieM CIPEeMHOCTI 11 OTBOPEHOCTH
HAaCTaBHMKA 3a IPOMeHe JVPEKTHO MOBe3yje ca MUTambeM HBIX0BOI MPOQeCHOHATHOT
odpasoBama I ycaBplaBama. IIprinkom mianupama odpasoBama dyayhux HacTaBHUKa,
3a II07Ia3He OCHOBE y3€TI HOBE NeJaroIIKe IPUCTYIe KOHCTPYKTUBUCTUYIKE METaTeOPIje
1 Pa3BOjHO-XyMaHUCTUYKE OpUjeHTalyje Koje I041Bajy Ha y3ajaMHOM, MHTEPAKTMBHOM
OIHOCY IojefuHal-3ajefHuIa. ColMjaTHy acleKT Mpolieca I0y4aBarba, Iefjaroika Ko-
MYHUKaIUja, CaBpeMeHM MeIVji ¥ CAMOCTATHO KOHCTPYWCambe 3Hamba Cy 3HauajHe chepe
odpasoBama Oyayhux HacTaBHUKa, Ha KOje yKa3yje KOHCTPYKTUBMCTUYKA AMIAKTHKA.
Bynyhum HacTaBHMIVIMA je TOTPeSHO, KPO3 KOMYHUKAIV]Y Y BUCOKOIIKOJICKOj HACTABM,
omoryhutit Moziene colyjanHe MHTepaKLje U ONTUMaIHe HUBOe QYHKIMOHNUCAbA Y TPYIINL.
HacraBuu npenmer VHTepaKTHBHA [e[aroruja, Kao feo Iefaroruje, dasu ce mpoydasa-
HEM OHNX TI0jaBa ¥ TIpoIleca KOjy Cy 3HaYajHM 3a BaCIIUTame M 0dpasoBarbe, a IIpe CBera
COIIMja/IHOT aCIIeKTa IeJarollKor mpoueca. VsyJapame OBOT IpefMeTa Ha HACTABHUIKIM
(akynTeTMa OCHOBHM je (HeZOBO/baH) IIPEAYCIIOB 3 CTBapambe ONTUMATHUMX YCIIOBa 32
CBPCUCXOJHY MHTEPAKIN]y Koja Ou d1ya y GYHKIUjI YCIIEUTHOT BaCIUTHO-0dPa3oBHOT
IefIoBamba. Y TOM CMIUCITY, TIOJB/IAYMMO J1a je MOACTUIIAIbE pa3Boja COLMjaTHe KOMIIETEHIIVje
yJeHUKa y ITKOJICKOM KOHTEKCTY Yje[iHO I ,,00aBe3aH” [ieo CBAaKOHEBHOT BACIIMTHOT pajia
y 10j, Kao 1 [a KPajiby MCXOY OBOT Ipolieca 3aByce Off KOMIETEHTHOCTY HacTaBHMKA
TOJ, 9MjOM Ce ,,BACIIMTHOM ITaJINI[OM ~ OfiBUja.
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(Translation In Extenso)

Abstract: The paper discusses the possibilities of developing the social competence
of students at school using the method of theoretical analysis. The school is expected to
adapt its way of working with students to new needs, in order to develop certain segments
from a number of individual and social abilities as a capacity for social success - social
competence. The school, with its educational mission, within which the role of teachers is
crucial, encourages social competences through: acquiring and expanding students’ social
knowledge and understanding of social reality; drawing students’ attention to other people’s
feelings and interests; encouraging alternative interpretations of other people’s behaviour;
providing students with assistance in active participation in discussions; assisting students
in discovering common features; supporting communication between students (fostering
verbal and nonverbal communication); encouraging the constructive cooperation among
students; strengthening empathy and strengthening altruism).

Keywords: school environment, students’ social competence, social constructivism

INTRODUCTION

Within the framework of new pedagogical research that is focused on the position
of students in the education process, there is also the issue of conceptualizing social skills
and social competence. It strives to develop a repertoire of positives and to eliminate neg-
atives, i.e., socially unacceptable forms of behaviour, to increase interpersonal efficiency,
prepare for common life, as well as improve the quality of students’ life in the community,
or the school itself. It is necessary to influence the development competence seriously, in
a planned manner, with adequate methods, means and contents - which points us to an
important dimension of competence - education (Zukorli¢, 2016, p. 98). In arriving at one

' mirsada.ljajic@uf.bg.ac.rs
*  ivko.nikolic@uf.bg.ac.rs

965



Mirsada S. Zukorli¢, Ivko A. Nikoli¢, School as an educational context for the development...

of the many possible answers, we will start from the position of a number of authors that
the essential characteristic of the concept of social competence is actually dealing with the
efficiency of the interaction of individuals with the social environment (Wine & Smye,1981,
Simi¢-Sasi¢, 2011, Zukorli¢, 2017. It is about the creation of individuals in different areas of
life within an organized society - from the family, peer groups, school, local environment,
cultural and other levels developed in modern communities. That is why learning and
studying at school are not limited only to the acquisition of knowledge and skills, but also
to the development of the student’s personality (creativity, self-confidence, self-esteem), as
well as to the development of social competences. Therefore, they are aimed at achieving
higher goals - stimulating the development of these skills, helping students to overcome
their social inhibitions and fears, while at the same time strengthening their self-confidence
and sense of responsibility (Roeders, 2003). “School plays, as Durkheim also observed, an
important role in the homogenization of society, through the development of values, moral
principles, performing pro-systemic socialization” (Suvakovi¢, 2020, p. 153). This process in
education is described by different terms in the literature: socioemotional learning (Ireland),
personal and social education (Czech Republic), character education (Denmark), social
learning (Austria and Germany), personal development and health education (Finland),
socioemotional education (Greece and Spain) (Cefai, Bartolo, Cavioni & Downes, 2018).
In Serbia, the term socioemotional learning is used. Searching for a universal definition
of socioemotional learning, we came across one of the most accepted - the definition of
a group of researchers gathered around an organization dealing with research and pro-
motion of socioemotional learning, the Collaborative for Social and Emotional Learning
(CASEL), which was supplemented in 2020 (26 years after the recognition of the concept
of socioemotional learning) and according to which it represents

“a process by which all young people and adults acquire and apply knowledge,
skills and attitudes in order to develop healthy identities, manage emotions and achieve
personal and collective goals, feel and show empathy for others, establish and maintain
supportive relationships and make responsible decisions” (Kovacevi¢-Lepojevié, et al.,
2021, according to: CASEL, 2020).

According to the above definition, socioemotional learning would be considered
a “means” that helps to point out various forms of inequality and that encourages young
people and adults to actively participate in improving the school context and t contribute
to safe and healthy communities. That is, the individual is expected “..to actively relate
to the environment and to develop his autonomy” (Ivanovié, S., 1997, p. 161). It should
be borne in mind that, in the school context, socio-emotional learning takes place under
the “educational baton” of teachers, that is, it is left to them as the main implementers
(Kovacevi¢-Lepojevié, et al., 2021, according to: CASEL, 2020).

In line with the above-mentioned, the development of students’ social competence
through educational work in the school and within the framework it offers provides the
opportunity to achieve students’ personal and social development, along with the priority
of acquiring knowledge and skills. It is important to point out that social skills and social
competence are closely related constructs; however, “social skills represent a narrower con-
cept than social competence and most often include communication, problem-solving and
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decision-making, interaction among peers and tolerance, while social competence reflects
the way an individual uses acquired skills in different social contexts” (Bako¢ and Kaljaca,
2019, p. 12). When it comes to forms of encouraging the development of students’ social
competence at school, they would gain full meaning if they are implemented as an integral
part of educational activities within the department, because in this way the problem of de-
contextualization of social behaviour is avoided. Since educational work requires planning, it
means that the forms of social interaction must be structured to a certain extent in advance. In
addition, forms of encouraging the development of social competence should be seen in the
context of teacher-student and student-student interaction as equally important relationships.

THEORETICAL AND METHODOLOGICAL
ORIENTATION OF THE PAPER

The social dimension of the educational process has special importance in the theory
of social constructivism, whose assumptions have immediate relevance as one of the direc-
tions within the new philosophical theory - constructivism, which is much more than just
alternative teaching methods (Windschitl, 1999). It represents a recapitulation of the ideas
created by John Dewey and other educational progressives, whose ideas are based on the
concept of active students. Although within the social-constructivist perspective, diverse,
and in some domains, even contradictory directions or schools of thought are encountered,
when considering issues in the field of education, the authors most often refer to Vygotsky’s
social constructivism (Davis & Sumara, 2003; Jordan et al., 2008; Palincsar, 1998). Vygotsky’s
sociocultural theory emphasizes the importance of social context and cultural influences
in facilitating human development, as well as the central role of social interactions in the
learning process. Thus, the understanding that collaborative activities, and especially in-
teractive relationships between students in the problem-solving process, contribute to the
joint construction of knowledge, representing a direct reflection of the mentioned theory.
According to Vygotsky’s sociocultural theory, the student’s role is to enter into interactive
relationships with the teacher in order to develop voluntary attention, logical memory
and abstract thinking in cooperation. In recent times, within the framework of neo-Vy-
gotskian perceptions, learning has been seen as participation in a community of students.
Knowledge is understood as socially shared cognition that is “co-constructed” within the
community of participants (Green & Gredler, 2002). That is why the assumptions of social
constructivism are of immediate importance for the conceptualization of educational work
at school (Milutinovi¢, 2011), and it is especially important for understanding interaction
in teaching, which implies cooperation in the learning process, joint work on discovering
solutions and solving problems, as well as joint research of knowledge. Understood in this
way, constructivism implies certain patterns by which students interact with their peers,
certain relationships with teachers, and ways of learning the content of the curriculum.
Moreover, the assumption is that there is an adequate connection in the student-teacher
relationship, their communication patterns and assessment methods. Therefore, it is in-
disputable that social constructivism has significant implications for the improvement of
pedagogical theory and practice. Consequently, considering the educational work at school
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as interactive, strategies for encouraging students’ social skills (acquiring and expanding
the necessary knowledge for a better understanding of social reality; teaching students to
focus their attention on other people’s feelings and interests; developing students’ ability
to interpret other people’s behaviour in an alternative way; active participation of students
in discussions; orientation of students towards the discovery of common characteristics
with other students; encouraging the development of the ability of constructive cooperation
(corroboration) among students; encouraging the development of empathy among students;
encouraging the development of altruism among students...) can be applied (processed)
through the implementation of the contents of teaching subjects, so it is justified to expect
them to become an imperative of educational work with students.

THE SCHOOL ENVIRONMENT AS AN EDUCATIONAL
CONTEXT FOR THE DEVELOPMENT OF STUDENTS’
SOCIAL COMPETENCE

The school environment has an extremely significant role, because just as the fam-
ily is the first “natural” social group that accepts a new-born child, the school is the first
organized social institution encountered in the child’s life (Gudjons, 1994). Its action is
particularly pronounced in the following areas:

a) School is an institution where the focus is on providing the young generation
with the knowledge, skills and habits that are needed in a given social community so that
the child can be included in normal social life. Certainly, this does not mean reducing the
educational function of the school, it is always current; b) In the school environment, the
child will encounter social discipline and social authority for the first time. Although the
child has already learned the first “lessons” about discipline and authority in the shelter of
his/her family, what he/she experiences at school is much different and more consistent;
¢) The class community is also a social group of a new kind for the child, because in it he/
she comes into contact with peers who were randomly chosen and whose choice cannot
be influenced by the child. At the same time, the child largely expands the range of his/her
social experiences and acquires the social competences that are needed to function in such
expanded social environment; d) The school should not only teach the child many things,
but it should also unlearn many things. A child does not come to school as a “tabula rasa,
or a blank slate”, but he/she is already an individual with certain opinions, understandings
and habits acquired in the family circle and in the limited social contacts he/she was exposed
to beforehand. Some of these understandings are inconsistent with the requirements of the
“official” society, of which the school is a representative, and therefore the school should
unlearn its students from them; d) In modern civilization, the school system is one of the
main paths of social mobility for future citizens. Namely, the length of schooling and the type
of school someone completed largely determine their later occupation and profession, and
thus their social and economic status in later years. The Chinese know that school is a real
social “elevator” and have used schools for this purpose ever since the time of Confucius.
In European countries, the school system is an “elevator” that moves from the very bottom
of society to its top, and it has been used for that for a very long time.
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To famous French sociologist Durkheim,

“..it seemed necessary, even in elementary school, for the teacher to teach the child
what are the groups in which he will live: a family, a corporation, a nation, a community of
civilization that tends to encompass all of humanity; how they were formed and transformed;
how they affect the individual and what role he plays in them” (Durkheim, 1981, p. 21).

In this way, the school would present the child with a broader social milieu, and it
would also be a society in miniature.

The school represents a bridge between the “small” and the “big” world, that is, between
the small family in which the child grows up in the period before starting school and the
mostly mass-organized systems of social life - systems of education, employment, consump-
tion, government, traffic and information. This thesis comes to the fore first in the scale,
and then in the complexity of pedagogical institutions and measures. A child learned to
get oriented in the parents’ home during the first six to seven years of his/her life. He/she
not only knows where things are, but also understands what they are intended for, how
they are handled, who they belong to - how to get what we need, as well as what we want to
have. It follows that the number of subjects, as well as the possibilities, must not be reduced
in the school if it is to be a “mediator” between the idyllic life in a small family house and
large social institutions. It is appropriate for a school to have a large shared library, large
collections of archaeological, biological and artistic data, chemical and physical models,
costumes and theatre props, video libraries and audio-cassette collections, favourite objects
of individuals or groups, as well as a school storeroom where different types of student work
are kept - the students’ task is to manage and take care of all that. The school as a factor of
socialization is a mediator between the private world with relatives, friends, neighbours,
on the one hand, and the social public on the other; it is itself a public institution with an
abstract purpose. The school is also an intermediary in relation to the severity and severity
of demands and consequences - they are, to a certain extent, part of the game and should
not be abrupt and strict. For example. cleaning the school and taking care of the hygiene
of the rooms used should be in charge of professional staff, only to gradually become the
concern and responsibility of the children. Therefore, the school must not be a place where
children would be overprotected, but at the same time it must prevent reality with its weight
from creeping into the consciousness of children through competitive struggle, forced
adaptation, the imposition of attitudes and views of the world, with the consequences of
open and dirty government. The school will achieve all of these and best protect students
if the requirements are clearly ranked and follow one another. When security is achieved
at one level, one can - and will want to - move to another.

The school is the centre of life in the community - a place where experience is gained,
and at the same time a place where an individual realizes the necessity, advantage and
cost of living in a community. Famous Russian pedagogue Makarenko, dissatisfied with
the definition of the collective, which states that it is a group of persons who mutually act
on each other, who jointly act on this or that stimulus, and which was the last word of the
pedagogical-psychological literature at that time, clarifies the core of this social entity. In
his words, the social entity represents, “firstly, the really existing form of life of humanity;
secondly, that it is a necessary form (this is given in historical experience); thirdly, that it
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is not a community of polyps or frogs but of people, i.e., thinking beings whose actions
are not governed by simple reactions” (Makarenko, 1957, p. 30). Man strives to improve
life; he is realistically convinced that this improvement is possible only in social manifes-
tations. Appreciating Makarenko’s contribution to pedagogical science, especially when it
comes to the question of the collective and life in the community, we must also agree with
his position that “we should most decisively fight against the informality of collective life”
(Ibidem, p. 43) and strive to ensure that the educational-educational activity also meets
this criterion. Based on the model of school as a community, the basic conditions of a
peaceful, just, orderly and responsible life are taught, as well as all the difficulties that arise
on that basis. The community is looking for order, self-discipline, agreement of opinions
about the purpose, as well as the boundaries of the community. At the same time, it means
feeling stronger, protected and rejoicing together - being happy and sharing it with others.
At school, a young person can experience that the individual affects the whole; can learn
by what means it is achieved; can learn what institutions offer, how rules are created and
what ensures adherence to those rules, and what protection they provide (Hentig, 1997, p.
224). The results of efforts to transform classrooms and schools into learning communities
seem promising, as it has been shown that collaborative activities of students in teaching
contribute to the acquisition of new knowledge, the development of critical thinking skills,
as well as the ability to argue (Palincsar, 1998; Terwel, 1999).

In the process of socialization, inclusion in the class group means friendship, in which
Piaget sees the source of autonomous morality. These friendship bonds, as research shows
(Adams, 1953; Zerby, 1961 and Kinsey, 1997, according to Katz and McClellan, 2005, Saljic’
and Hebib, 2021), are more characteristic of mixed groups than of groups made only of
peers. Thus, children are less exposed to isolation in groups with children of different ages
than in groups of children of the same age. This tells us that groups with children of differ-
ent age potentially represent an enriched community where there are more opportunities
to give and receive help, regardless of whether the group members are younger or older.
This is confirmed by the results of recent research, conducted by the authors Salji¢ and
Hebib, whose goal was to look at the teachers’ perspective to the prevention of antisocial
behaviour of students in school practice.

“The obtained research results indicate that more work should be done in school
practice on the implementation of various preventive activities that would provide different
levels and types of support to students and in which all actors of school work would be
involved” (§aljic' and Hebib, 2021 p. 58).

This also means that, in the desire to build a community in the students’ life, the school
should work on building a community that would include students, parents, teachers, and
the wider context of the educational institution and society.

The school is a place where one lives and learns for life - the New Democratic Society
needs a new school with the imperative to teach students what is useful for life. To this
end, the school should do much more than connect with everyday experience. Instead of
conforming to existing perspectives and common models, it should be an introduction to
new perspectives. Many years ago, Decroly said: “L'ecole pour la vie per la vie” (according
to: Savié, 1997).
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Since school is already the most important place for the majority of children during
large part of the day, in any case the only tolerable (for many and the only possible) place
where they stay, and school learning is the predominant way of life, the school can then
be turned into a place where one lives and where it is possible to gain those experiences
that are necessary for life.

Forms of encouraging the development of students’
social competence in the school environment

Competence implies a set of knowledge, abilities, skills and values, i.e., authority,
competence, competence, qualification of someone, i.e., teachers for quality performance
of their profession (Nikoli¢, 2016, p. 5). An essential characteristic of competence is de-
velopment. Many social dispositions (positive and negative) are learned from experience.
They are not learned by teaching, but on the basis of the models of important people from
the environment. In addition, in order for social dispositions to be permanently formed/
established, it is important that students have the opportunity to express them. Prosocial
dispositions (cooperation, responsibility, empathy...) develop more intensively if they are
manifested in real contexts, so it is necessary to provide a favourable and encouraging
environment.

The development of primary social skills overlaps with the school experience. As we
emphasized at the very beginning of the paper, the importance of the role of the teacher’s
role and mastery of the profession, scientific disciplines and pedagogical methodology are
necessary prerequisites for competence. However, all of the above are not enough, so, in
addition to them, human qualities, knowledge, abilities and skills related to processes and
interpersonal relations in teaching and education in general are also necessary. This would
allow the teacher to, firstly, assess the state of interpersonal relations in the group of stu-
dents he works with and secondly, to apply and develop accordingly adequate educational
strategies to support students, so that they: a) develop productive intergroup relations and
b) notice social competences and adopt them as their own models of behaviour. In this
sense, we also provide an overview of the forms of encouraging the students’” social com-
petence in the school environment.

Acquiring and expanding students’ social knowledge and understanding of social real-
ity - Students will not be able to achieve their social involvement in the school collective
without having adequate prior knowledge about the group and group dynamics, about
techniques that will help this involvement. This knowledge implies that the individual has
mastered the basic principles of democracy; group work; to find out what are the ways
of realizing his social promotion, extraversion; and to learn what it means to understand
other individuals and groups and what is the purpose of all that, as well as what is his
personal interest. Depending on the student’s overall level of knowledge, the basis for the
formation of one’s own perception of reality is created. In other words, a child who does
not have this knowledge and understanding in interaction will hardly be able to be con-
siderate of other people (Roeders, 2003, quoted by Knezevi¢-Flori¢, 2006, p. 148). Social
understanding implies the ability to predict other people’s reactions to common situa-
tions in peer interactions, as well as other people’s preferences, and understanding other
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people’s feelings. Developing the ability to communicate, to participate in a discussion, to
negotiate, to alternately engage in a conversation, to cooperate, to initiate interaction, to
articulate preferences and reasons for other people’s actions, to accept compromises and
to empathize with others, is based on the types of understanding that play a certain role in
effective social interaction. “Communication skills include listening, observing, analyzing,
interpreting and behaving in communication. It is something that is learned throughout
life and is part of intracultural communication (that is, communication with people from
one’s own culture)” (Markovié-Savi¢, Baki¢-Miri¢, 2022, p. 192). More socially competent
students harmonize their behaviour with that of others by finding a “common language”,
exchanging information and examining similarities and differences. This helps them to
resolve conflicts and to communicate their intentions and preferences more successfully
than their peers, as well as to express their feelings openly.

Drawing students’ attention to other people’s feelings and interests - In appropriate sit-
uations, the teacher should draw students’ attention to other people’s feelings and interests.
This will result in a better development of students’ dispositions to predict the reactions and
feelings of their peers in various events, thus deepening their knowledge and understanding
of others. One way is to ask students questions - for example, in a discussion about plans
for an upcoming activity, the teacher can ask one or several students what they think a
particular student might like more or how that child might react to the plan devised so
far. Through this type of question, teachers tell students that being considerate of others’
opinions, interests, and feelings is an important and valued trait. Another way is the teach-
er’s personal example - where he/she also serves as a model for predicting other people’s
feelings and interests. In this sense, the teacher can discuss with the students what it is that
the children in the second grade would like to know about what is happening in their class.

Encouraging alternative interpretations of other people’s behaviour - Certain negative
forms of students’ behaviour can sometimes be a trigger for deepening social knowledge and
understanding of others. Namely, encouraging alternative interpretations of other people’s
behaviour will be effective in situations where children tend to label other children who are
different from them or who are not nice to them. Furthermore, the teacher should show the
labeller, at least with words, and even more convincingly with actions, that he/she knows and
accepts the child who has been labelled. Here it is important for the teacher to encourage
the student (labeller) to think about alternative interpretations of other people’s behaviour.
It is also important that the teacher informs the students that he/she expects them to think
about the reasons for the differences between children, that he/she accepts those differences,
and that he/she expects the students to accept and respect the differences as well. A similar
procedure can be used to help aggressive children develop alternative interpretations of
the intentions behind a child’s behaviour. Aggressive children often immediately attribute
aggressive intentions to others. The teacher has a role to help the student understand that
not all actions, e.g., disruptions are always intentional and that there is a way to achieve an
agreement. Although in some cases it will take students a long time to learn to think about
the intentions of others, it will serve them well in future social interactions.

Helping students to participate actively in discussions - Acquiring knowledge and un-
derstanding of social situations required for active participation in discussions and similar
social situations involves the teacher’s help. Of course, it is necessary for teachers to use
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the right moment as an occasion to point out to students that they should be considerate
and listen to others when they speak and use the opportunity to share what they have.
That moment can be a situation in which the student, due to the insufficiently developed
ability to correctly interpret the social situation, makes comments that are not related to
the topic being discussed. In the second case, the child-student interrupts the discussion
with his/her comment because he/she wants to impose his own topic because of not being
familiar with the current topic. In both cases, the teacher can help the student by talking
to him/her privately and offering specific suggestions regarding topics that are important
and interesting to other children. In order for the student to actively participate in discus-
sions, it is also necessary to understand that a certain way of thinking, a special language of
communication, appropriate behaviour as well as the readiness to rationally resolve various
conflicts are also a (democratic) means for achieving practical goals (Avramovi¢, 1999).

Helping students discover commonalities - Friendships are often formed when potential
friends discover common interests, experiences and preferences. It is the teacher who can
reinforce the interests of some students to other students by pointing out the interests or
experiences that they have in common. Such common interests can represent the foundation
of a solid friendship. These common experiences and interests can be from different areas
of the student’s life and it is desirable that they should be positive. It is only important that
they become a means through which a strong sense of community will be built.

Encouraging the development of the ability of constructive cooperation among students -
The basic characteristic of a high-quality school is that, instead of emphasizing the students’
independent work, it increasingly emphasizes teamwork and cooperation. Every student
can be successful if the starting point is his/her inclinations, general and special abilities
(Nikoli¢, 2015, p. 85). Cooperative learning, teamwork and cooperation are among the most
important activities that will be required in the future and will be crucial for success in the
21% century (Green&Gredler, 2002). According to the research on cooperative learning
and its effects on teaching,

“There is a certain connection between the popularity of cooperative learning and
the nature of the content, and that educators and teachers recognize the importance of
cooperative learning to a greater extent when it comes to achieving social well-being,
and to a lesser extent when it comes to achieving the personal well-being of children”
(Kovacevi¢, Blagdani¢, Stojanovi¢, 2021, p. 14).

Quality indicators, grouped around interpersonal relationships, are mostly related to
cooperative learning in classes encouraging affirmation, communication and cooperation
or mutual willingness to help. Cooperative or collaborative learning occurs when students
work together, in pairs or small groups on a common problem, explore a common topic
or build on mutual knowledge to create new ideas, new or unique combinations (Steele,
Meredith and Temple, 1998). Educators (Zukorli¢, 2012; Vilotijevi¢ and Mandi¢, 2016;
Omerovi¢, 2016) indicate the importance of interaction, communication and cooper-
ation in the educational process. That is why the so-called interactive teaching (where
the student acquires knowledge in constant cooperation with peers and the teacher) is
increasingly gaining importance. In cooperation, through designed social tasks, a chance
is created to experience alliance, solidarity and togetherness (Flori¢, 2005, p. 200). This,
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in fact, means that students acquire competences that they can later successfully apply at
work, in the family and in other situations - and that, in other words, represents the goal
of modern educational work and teaching. There are certain conditions that must be met
in order to achieve cooperation: the first prerequisite for cooperation is the consent of each
individual to cooperation; the second prerequisite is quality communication and the ability
to harmonize with others. The highest level of cooperation is achieved if there is positive
interdependence among group members.

Developing the ability to empathize - the ability to understand and understand others
- Empathy is based on accepting differences and having a positive attitude towards them
(Markovi¢-Savi¢, Baki¢-Miri¢, 2022). Working on strengthening empathy in oneself requires
a high degree of attention and serious work of soul and mind, and the most important thing,
in this case, is to learn to listen and hear the student. If we want to be objective, we must say
that a highly empathetic teacher really suffers significantly more than a low empathic one,
but this is precisely the fundamental peculiarity of the teaching profession, its happiness
and unhappiness. Being in a state of empathy means accepting the inner world of another
accurately, but without feeling “as if”. All this leads to achieving harmony in relations
within a department as a group. The ability to achieve harmony will enable one group to,
with other qualities being equal, be particularly successful and productive, while another
group, whose members are no different in terms of talent and skills from the members
of the first group, will achieve worse results (Goleman, 1998). Children are more prone
to identification than adults, that is why in class they are often “infected” by the teacher’s
emotions, which refers particularly to students of lower grades (Sergeev, 2004).

Strengthening altruism - In developing altruism in students, it is not possible to create
an exact recipe, but it is important to know the principles, even if we know that parents,
guardians, educators and teachers will adhere to them in their own respective ways. Knowledge
of such principles and the development of skills to use them in practice are very important,
but not sufficient. The satisfaction of these needs is a prerequisite for the development of
caring for others and providing help, while their dissatisfaction potentially leads to hostility
and aggression. And it is about the need for security, the need for a positive self-image or
identity, the need for feeling successful and having some reasonable control over one’s own
life, the need for positive connections with other people (individuals or communities), the
need for a view of the world that enables understanding the world and one’s place in it.

Fostering solidarity - It is necessary to organize classes in such a manner that that
students more often work in pairs or small groups. However, this implies that, on the one
hand, teachers are trained for cooperative forms of work, and on the other hand, that
students are trained in the social skills needed for successful cooperation. It is true that
the teachers’ new roles, as well as forms of work that can influence the development of the
students’ social competence can, with adequate training of future teachers, be applied in the
course of daily educational activities at school. This is supported by the fact that if social
skills improvement programs are carried out with all students as integral part of school
activities, the problem of decontextualization of social behaviour is avoided (Gresham, 1986).
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CONCLUSION

Considering the school as an educational context in the function of developing the
students’ social competence, we started from the fact that the programs implemented for
this purpose are part of the daily educational activities within the department, as well as the
fact that the role of the teacher is crucial in this process. We did not perform the analysis of
other types of work that go beyond the framework of regular educational activities at school
(some are part of interactive pedagogy) and that have positive sides, e.g., workshops. Because
this type of work with students does not have its basis in pedagogical theory but is based on
practical recipes, it was not applied as part of the training of future teachers at the faculties.

The theoretical and methodological basis of this paper was social constructivism - a
philosophy of education and learning, whose potential values of practical feasibility are
not sufficiently recognized by our school practice. It is a very demanding concept, so the
efforts towards its realization are justified, especially if it is taken into account that training
a child for the role of an active and responsible member of the learning community is a
long-term process. It should be emphasized that the ideas of social constructivism can be
used to a larger or a smaller extent in existing conditions and applied to different ages of
students. However, in order for social constructivism to be more widely accepted and for
its good aspects to take root in teaching practice, it is necessary, first of all, that teachers
are actively and sincerely engaged as the central factor in the management of education
flows. It is clear that the problem of teachers’ readiness and openness to change is directly
related to the issue of their professional education and training. When planning the edu-
cation of future teachers, the starting point should be taking into account new pedagogical
approaches of constructivist meta-theory and development-humanistic orientation, which
are based on a mutual, interactive relationship between the individual and the community.
The social aspect of the teaching process, pedagogical communication, modern media and
the independent construction of knowledge are important spheres of education of future
teachers that are indicated by constructivist didactics. It is necessary to provide future
teachers, through communication in higher education, with models of social interaction
and optimal levels of group functioning. The subject Interactive Pedagogy, as a segment
of pedagogy, deals with the study of those phenomena and processes that are significant
for upbringing and education, and, above all, the social aspect of the pedagogical process.
Studying this subject at teacher education colleges is a basic (insufficient) prerequisite for
creating more optimal conditions for purposeful interaction that would serve as a func-
tion of successful educational activities. In this respect, we underline that encouraging the
development of students’ social competence in the school context is also an “obligatory”
part of the daily educational work in it, as well as that the final outcomes of this process
depend on the competence of the teacher under whose “educational baton” it takes place.
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